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Acrb_nyms and Terminology

Key acronyms and terms used in this plan are defined below. The term “career-technical
education” is used in place of the term “vocational education” to be consistent with current usage
in state and federal legislation and programs.

Acronyms

DWEMP District Wide Educational Master Plan
DWEMPC Disttict Wide Educational Master Plan Corﬁmittee
CSEP Committee for Strategic Educatonal Plaaning
CTE Career Technical Education

Terms

Foundaton Skills Educatdion

Skills in reading, writing, mathematics, and English as a
Second Language, as well as learning skills and study skills
which are necessary for students to success in college-level
wortk. (The Research and Planning Group for California
Community Colleges, July 2007)

Career-Technical Education

Career Technical Education (CTE) courses and programs are
those educational options that offer specific occupational and
technical skills related to identified industry clusters.
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[, Introduction

The District-Wide Edutational Master Plar: is an overall framework for the evolution and
development of the Peralta Community College District. Drawing on eavironmental scan reports,
program reviews, and unit plans, the plan sets overarching ditectons for meeting the needs of
students and the community through a coordinated approach across the four colleges and district
service centers.

The District Wide EMP is an umbtella statement of direction for the four College Educational Master
Plans, which provide morse detailed goals and strategies that are unique to each college’s needs.
The Districc Wide EMP presents the common long-range planning assumptions for the colleges
and describes the ptocesses and procedures by which the four colleges will work together. The
college master plans and the Distriet Wide EMP wete developed collaboratively to create an
.integrated planning framework linking program review, educational planning and resource
_ allocation. The integrated planning approach achieves one of the major goals of the Districz Wide
Strategic Plan and fulfills the major district-level accreditation recommendation,

The Peralta District has a sttong history of collaborative planning. Starting with the major
realignment of career-technical programs in the 19807, the colleges and district-wide offices have
maintained processes that bring the colleges together regulatly to plan for the future. This Districs-
Wide Edncation Master Plan builds on this foundation and sets goals that are intended to strengthen
the district’s collabotative processes for charting overall educational directions.

Pian Purpose

The purpose of the plan is to present a shared educational “road map” for the Colleges and
district service centers.fot the next 15 years. This shared district-wide road map is made up of the
agreed-upon educational principles, goals, and integrated planning and budgeting processes that
provide both a clear future direction and a set of adaptive mechanisms to ensure the plan is 2
living document. The district wide plan documents the common planning critetia, methodologies,
and agreements that bring consistency to and provide a context for the four College Edncational
Master Plans.

The district-wide plaa’s road map is composed of several specific elements:

1. Educational Program Framework: The set overarching program themes that provide a
shared focus for the colleges, and the unique areas of career-technical focus for each college.

2. Integrated Instructional and Student Service Strategies: The educational strategies for
instruction and student services to meet current and anticipated needs of students.

3. Shared Decision-Making Criteria and Processes: Document the processes shared across
the colleges on a district-wide basis that will enable the colleges and district as a whole to
remain flexible and adaptive to change

4. Long-Range Growth Assumptions: A set of integrated enrollment growth projections and-
assumptions regarding distance learning, education centers, non-state funded education, and
enrollment management to achieve the enroilment goals.




Plan Development Process

The concepts presented in the plan reflect the contributions and agreements of faculty, staff,
students and administrators who participated in several planning processes over the period from
September 2006 to June 2008. The plan reflects an iterative process of district-wide planning
discussions integrated with college-based discussions.

Initial Planning Foundation: Strategic Planning Steering Committee

District-wide collaborative planning was a major theme of District-Wide Strategic Plan, published in
June 2006. 'The plan was the result of the work of a 40-member Strategic Planning Steering
Committee (SPSC) tepresenting the four colleges, faculty, staff, administrators and students. The
work of the SPSC was responsive to college stakeholder input received at town hall meetings at
each college, flex day activities and college councils. The SPSC also responded to the accreditation -
recommendation that the colleges and district office establish an integrated strategic planning
process to address educational and resource planning across the colleges and district functions.

Process Guidance: Strategic Management Team and District-Wide Educational Master
Planning Committee

In Fall 2006, the Strategic Management Team (SMT) — composed of the college presidents, the -
vice chancellots, and the chancellor — responded to the SPSC’s recommendation in the Strategic
Plan that there be an integrated educational master planning effort. The SMT reviewed and
apptroved an educational planning process developed by the Vice Chancellor of Educational
Services.

The District-Wide Educational Master Planning Committee (DWEMPC) provided the primary
venue for integrating the various strands of educational master planning, The committee
membership was based ori a standard composition from each college: the Vice Presidents of
Student Setvice and Instruction, the Academic Senate President, and an at-large faculty member.
The Vice Chancellor of Educational Services chaired the committee with support from an external
consultant. '

Féculty and Dean Input Via Program Review

The educational planning process started formally with two parallel efforts in the spring of 2007.
The first element was the refinement and implementation of a shared approach for program
teview. This involved faculty throughout the district: Laney and Berkeley city College completed
ptogram review in an accelerated mode for all disciplines, while College of Alameda and Merritt
College completed more extensive program review for specific disciplines. (All colleges and
disciplines undertook a consistent level of review by completing unit plans for all disciplines.) The
progtam reviews were primarily source documents for college level planning.

Academic Senate Presidents and Vice Presidents of Instruction—the Committee for
Strategic Educational Planning

The second track was the development by an ad-hoc committee of a complementary process for
assessing instructional programs on a college-wide basis using consistent ctitetia of quality,
relevance, and productivity. The Committee for Strategic Educational Planning (CSEP) met from




February 28, 2007 to May 22, 2007. CSEP members inchuded the Academic Senate Presidents
from each college, the Vice President of Instruction for each college, and Dr. Margaret Haig, then
Vice Chancellor for Educational Services. The criteria developed by CSEP were integrated with
program teview in the Unit Planning process, where all disciplines reviewed the criteria in
conjuncton with the data collected during the program review.

Student Services Planning

Student services issues were integrated into planning discussions throughout the process,
especially in the development of the student cohort model. The original strategic planning steering
committee had significant student services representation, as did the district wide educational
master planning committee. In addition, the matriculation committee provided leadership. There
is standing practice of using consistent policies and procedures for student setvices throughout
the disttict.

Faculty Input at August 2007 Flex Day

At the Aﬁgust 2007 Flex Day, the Vice Presidents of Instruction presented the results of the
CSEP ptocess and, with College Deans, led faculty groups in discussing district-wide issues for
each discipline (for example, all Math faculty met together, al! librarians met together). '

| Unit and College Planning in Academic Year 2007/2008

Tn Fall 2007, each instructional discipline completed a unit plan. Based on a consistent district
wide template, faculty and deans examined program review data, the CSEP criteria, and college
planning material. The instructional unit plans present future program and goals and the resource
and equipment needed to support student success. Each college then reviewed and aggregated the
unit plans into a College Educational Master Plans, using information from a series of internai and
external envitonmental scan assessments prepared by an external consultant.

College Educational Master Planning Committee Convention March 2008

Representatives from all four college educational master-planning committees convened at Merritt
College to discuss issues and options telated to collaborative planning. The session allowed
participants to share ideas across the colleges and identify factors needed to support effective
coordinated planning.

District Wide Plan Integration: Spring 2008

The District-Wide Educational Master Plan represents the recommendation of DWEMPC to
synthesize the inputs and discussions that constituted the planning process. DWEMPC’s goal was
to develop a plan that responded as directly as possible to student and community needs as
reflected in the planning studies and decision-making tools, for example, the environmental scans
and CSEP process. Also, DWEMPC’s role was to suggest an approach that would work for the
colleges collectively as a whole, taking a district wide perspective.



Plan Organization

The plan is organized into six sections.

I Introduction
1L District-Wide Educational Planning Context
I11. Shared Priorities and Processes

Iv. Culture of Evidence and Accountability

Strategic Plan Summary

The District Wide Strategic Plan was developed through discussions of a 40—person steering
committee representing faculty, classified staff, students and administrators. This section
summarizes the key concepts of the plan, which are the foundation for educational planning.

Mission/Vision

The mission/vision statement describes the shared future the District is committed to creating,

We are a collaborative community of colleges. Together, we provide educational
leadership for the Bast Bay, delivering programs and services that sustainably enhance the
region’s human, economic, environmental, and social development. We empower our
students to achieve their highest aspirations. We develop leaders who create opportunities
and transform lives. Together with our partners, we provide our diverse students and
communities with equitable access to the educational resources, expetiences, and life-long
opportunities to meet and exceed their goals.

Values

The Strategic Plan includes the values that represent the core commitments and beliefs that will
guide our actions and our efforts to realize the vision of the Strategic Plan. Thete ate three
overarching valaes.

Students and Our Communities

The colleges and setvice centers ate committed fundamentally to the success of students and
flourishing of the surrounding communities. This includes commitment to ensuring equity of
access, services and outcomes. The institution values and celebrates the strengths of our diverse
students, communities, and colleagues. Values: Student Success and Equity; Diversity.

Exccellence and Innovation

Peralta promotes the highest level of quality in all programs and services. The colleges and service
centers support creative approaches to meet the changing demographic, economic and
educational needs of our communities. We effectively manage resources. We engage in model
environmental sustainability practices. Values: Excellence; Innovation; Financial Health;
Eavironmental Sustainability.




Communication and Collaboration

'The colleges and service centers use a consultative decision-making process based on trust,
communication and critical thinking. We support one another’s integrity, strength and ability. We
promote the development of all employees. We seek first to understand, then be understood. We
treat one another with care and respect. Values: Collaboration; Trust; Employee Development;
Communication; and Respect.

Principles

The Strategic Plan includes a set of principles to provide guidance for planning, decision-making,
and institutional processes.

= Educational Needs are Primaty

= Planning Drives Resources

= Shared Governance

= Diversity and Shared Strengths

*  Otganizational Development

= Collaboration

= PFuture Orientation

= Environmental Sustainability

®= The Service Center Role

x  Community 4and Individual Empowerment

Strategic Goals

The Strategic Plan includes a set of outcome-based goals, each of which includes a set of
implementation strategies.

A Advance Student Access, Equrty and Success
Actively engage our communities to empower and challenge all current and potenual
students to succeed.

B Engage Our Communities and Partners
Actively engage and partner with the community on an ongoing basis to identify and
address critical needs.

C Build Programs of Distinction
Cteate a cohesive program of unique, high- quahty educational programs and services.

D Create a Culture of Innovation and Collaboration
Implement best practices in communication, management, and haman resource
development.

E Develop Resources to Advance and Sustain our Mission

Ensure that resources are used wisely to leverage resources for student and community
success in a context of long-term environmental sustainability.




[l. District Wide Educational Planning Con{ext

The District Wide Master Plan responds to the challenges and opportunities identified in scans of
the district’s internal and external envitonments conducted m 2007,

External Scan

The study documents important shifts in demographics, economics and community needs:

MODERATE AREA GROWTH CONTINUES, shifting to the northetn part of district:
suggesting the possibility of new district off-campus community centers in that area as well as
others,

MORE DIVERSE POPULATIONS, foreign immigrants are 12 of area growth: suggesting
the need for continued, robust ESL programs, possibly with a non-credit component.

AN AGING POPULATION, WITH LOWER NUMBERS OF HIGH SCHOOL
GRADUATES: suggests eatlier PCCD intervention into K-12 to sustain transfer credit
programs and marketing to new 55+ niches, through non-credit, community and contract
education.

HIGHER HIGH SCHOOL DROP-OUT RATES, BUT ALSO HIGHER INTEREST
AND PREPARATION OF GRADS: suggests the need for utgent K-12 eatly interveation
with academic and career counsehng as well as instruction.

STUDENTS ARE CHANGING, becoming mote I'T/Media conversant, but with less time
for study, greater need for study and time management skills, and more diverse learning styles
(as they become more culturally diverse): suggesting more work on basic skills and staff
development oriented to student needs and learning styles - proactive and in “communities’
ot groups — with more technology and in facilities with flexible rooms and other learning
arcas.

PCCD HAS A MA_]OR ROLE IN AREA DEVELOPMENT, respondlng to area labor
market needs, training for emerging sectors, and marketing to area niches with low college-
going rates,

PCCD CAN TRAIN FOR MOST AREA JOBS, including transfer programs for managers,
accountants, teachets, sofrware engineers; and wofkforce preparation of RINs, 1st Line
Supervisots, carpenters, green technologists, logistics (supply-chain and distribution managers,
truckers), teacher aids, customer service reps, home health aids, wholesalers, and other cateer
skills high area demand.

Internal Scan
» . LACK OF CLASSROOM TECHNOLOGY TOOLS. Faculty focus groups suggests a

general lack of technology tools in PCCD classrooms — too few projections systems,
smartboards, and computers — all needed to suppott current styles of teaching. Moteover, all
faculty and students should have computer access. About six of every 10 community college
students entoll with computer access; the others do not and need help with it.




OPPORTUNITY TO DIVERSIFY DELIVERY. PCCD delivers its instruction in four
relatively small colleges and virtually all by classroom-based credit classes, little online or in the
non-credit mode. PCCIY’s community service and contract education also are minimal, far
smaller than typical community colleges in California, '

ONGOING FUNDAMENTAL SKILLS CHALLENGES. Fewer (than average) students
from PCCD feeders reach high school graduation, but when they do they are more interested
and prepared than is usual. S4ll, four of every five who are assessed on entry lack college-level
skills. Moreover, today’s students even while more literate in IT skills, seem to have fewer
study skills and less time for study. Despite this, PCCID) college students’ success in basic skills
courses is at the average of community colleges, and higher than average in effectively moving
on o higher-skilled classes. The instructional challenge at PCCD colleges is made ali the
mote difficult by the high proportion of students who come with post-collegiate skills — one

in every five has a baccalaureate, producing a wide range of learning capabilities - and the
many learning styles that result from a culturally-diverse enrollment.

POSITIVE TRANSFER: The PCCD colleges’ petformance in transferring students is average
ot above (compared to other colleges) as measured by the expected rates — half of PCCD
students who intend to transfer, prepare and do so within six years of starting. More PCCD
transfers stay in California than is typical, and not surprisingly, many moze go to U.C.
Berkeley.

CAREER TECHNICAL EDUCATION: Overall, PCCD colleges” workforce preparation
programs tend to be undersized relative to the area’s job training needs, especially for teachers
(and aids), RNs, engineers, carpenters, green and bio technologists, customer service reps, Tst
line supervisors, logistics workers, machinists, home health aids and the like, PCCD’s role in
wotkforce preparation should be (1) as a “major strategic player” in the area’s economic
development, (2) to respond to area labor market needs, largely replacements for vacancies in
existing jobs, and (3) as the enrollment manager and marketer of programs to potental
student niches.

PCCD’s fiscal health arguably is better than it has been for decades what with an adequate
reserve, recent passage of two capital bond measures, and the OPEB bond solution to the
disttict’s unfunded retitee health benefits.

HEAVY RELIANCE ON STATE FUNDING. That said, the need to fund its priotities
becomes problematic with the emerging State budget situation and PCCID)’s heavy reliance on
State revenue. The deficit, fiscal emergency and proposed suspension of Proposition 98 argue
for greater PCCD “extramural” funding — contract, community education, partnerships, and
other cost-recovery pricing of instruction.

MIXED SPENDING PATTERNS. Peralta spends less per student than would be expected
with its small colleges and their diseconomies of scale — less for instruction because of
relatively high faculty productivity, heavy use of tenured overloads and part-time faculty, lower
faculty salary payments, and specialization — at just one college — of potentially high cost
programs. Student support services and administrative costs per student at PCCD are about
avetage, while (from another perspective) classified salaries, employee benefits and opetating
expenses and equipment are above average cost.

LONG RANGE BUDGET MODEL. PCCD’s expenditute patterns and future funding
uncertainties suggest the need for PCCD to begin a cost and benchmarking study to examine




fixed and variable costs, implement a budget allocation model to faitly and effectively
distribute approptiations across the colleges, and develop a long-range (five-year) budget
simulation modek

Existing District Wide Processes and Successes

There have been many e'xamiaies of district wide collaboration for the benefit of students and the
community. A few examples are presented below:

*  Peralta ESL Advisory Committee

»  Librarians coordination meetings

. ®  Student Services coordination meetngs

. Distance Learning task force

" Alignment of curticula in some departments

*  Committee for Strategic Educational Planning (CSEP)
= District Wide Educational Master Planning Committee
®  Strategic Management Team

®  PFacilitation Corps



[ll. Shared Priorities and Processes

This chapter presents the long-range assumptions and districe-wide priorities of the District Wide
EMP. The long-range assumptions indicate the overarching approaches the colleges will
implement to respond to the needs presented in the environmental scan. The priotities list the
plan’s specific recommendations and process proposals organized according to specific
educational issues.

This chapter is presented in two sections. The first desctibes long-range assumptions and the
second presents the educational master planning priorities and associated strategies. The graphic
on the following page shows that the assumptions and priorities support the Peralta vision.

Long-Range Assumptions: The long-range assumptions present the overall growth strategy and path -
of the District Wide Edneational Master Plan. "These assumptions will form the foundation for future
planning for facilitics, financial resources, information technology, and human resoutce planning.
It is important to recognize that these are starting point assumptions that will not limit the
flexibility of the colleges or service centers. Rather they desctibe the overall long-range intentions
of the colleges and district service centers regarding ctitical educational issues, which will be
refined and developed through detailed implementation efforts.

EMP Priorities: The educational master planning priorities present the detailed processes and
procedutes developed fot imptroving delivery of educational programs and services, especially
regarding enhanced processes for collaboration. The priorities were developed collaboratively
through discussions at DWEMPC SMT and the college educational planning committees. There
are three priorities:

= Students First

& (Cultare of Collaboration }

»  Shared Governance and Decision Making



Peralta’s Vision

The Colleges will tailor Instructional and student There will be an annual process
instruction, student services services departments will to integrate educational, facilities,
and delivery to the needs of regularly coordinate planning  technology, and staffing resource
students. on a district wide basis to planning and allocation.

suppott student success.
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LONG RANGE ASSUMPTIONS

The following assumptions desctibe the overarching educational approach and priotities of the
district at for the next 15 years. The projections respond to the scan and set out an ambitious,
achievable growth path. This is based on the finding that Peralta is below historic levels of access.

The enrollment projections analysis evalvated the differential pardcipation and demographic
growth rates to determine a feasible and robust scenario for the district’s overall growth (see
appendices). The projections assume that PCCD’s market penetration (MP) is projected to
increase by one-fourth, from 64 fall enrollment per 1,000 district 15+ population in 2007 to 80
per 1,000 by 2022. This significant improvement would take total district enrollment to its the
highest level of market penetration since 1983, just prior to the beglnmng of tuition for Ca_hforma
community college students.

LONG-RANGE FTES TARGETS

Annual Annual
Growth Rate FTES Growth Rate

1993-07 2007-08 2022-23 2007-22
Laney College 0.7% . 8,647 10,60'0 1.2%
Merritt College 0.8% 4,404 _ 6,600 2.4%
College of Alameda 0.0% 3,635 | 6,000 3.4%
Berkeley City College 7.3% 3,490 ' 6,000 3.8%
TOTAL 1.2% 20,176 29,200 2.5%

To achieve this high level of access, the projections are based on the foliowmg assumptions,
which are described in detail on pages 12 and 13:

1. Development of shared and unique programs of distinction

2. Increase in distance education delivery, both hybrid and full online

3. Development of education centers

4. Use of enrollment management to attract and support the success of additional students
5. Use of active learning to improve success and retention

6. Increase in use of non-state funded education {contract, community service, grant, etc.)

The colleges will use these assumptions to guide the expendirure of Measure A funding, especially
the balance of expenditures between facilides modemmization, techaology and equipment. Peralta
has 2 high need for upgraded classroom technology and equipment. Also, the plan calls for a
significant increase in distance learning and smart classrooms. The development of the facilities
mastet plans in accordance with the educational planning assumptions described in this section
will ensure that spending on bricks and mortar is balanced so that the modernized facilities have
the equipment and technology to support educational success.
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Much of the growth in enrollments is projected to occur through off-campus instruction and
distance education, as shown below.

Percent of WSCH Off-Campus
2007 | 2022
Laney College 1% ' 13%
Merritt College 6% 17%
College of Alameda 1% _ ' 16%
Berkeley City College . 11% 29%

Assumption }i Programs of Distinction

The colleges and service centers will support a coordinated set of shared and vnique programs of
distinction. The colleges will develop new programs and maintain existing programs that respond
to enduring and emerging community and wotkforce needs. In some fields, two or more colleges
will provide coordinated programming, while in others are unique areas where only one college
will focus. (See CC5 Implement a Coordinated District-Wide Program Strategy)

The colleges will share the following broad themes:

»  Foundation skills

»  Business and Technology Applications

= Biosciences

»  Environmental Sustainability and Chvic Engagemeht
s Global Awateness and Languages

The colleges will focus in the following areas:

» Laney: green design and construction, wellness, bio-manufacturing, performing arts, business,
public service

»  Merritt: health, bioscience, public safety, child development, hospitality, landscape
horticulture ‘ :

s Alameda: transportation and logistics, green technology, bioinformatics, biotechnology

»  Berkeley: biotechnology, bioscience, multi-media arts, human services, international trade,
American sign language

Assumption 2: Distance Education

Peralta will increase its use of hybtid and fully online courses. The assumptions are that the district
will shift one of every 10 courses to online hybrid status by 2012, and continue that expansion
such that one in every five courses are online by 2017. (See SF7: Distance Learning.)
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Assumption 3: Education Centers

Development of three education centers will be explored as a strategy to increase access. The
coliege will start with a model for the centers and phase one in as a pilot. A possibie phase in
schedule is to open the three centers in 2010, 2012, and 2014. ‘The exact locations of these sites
are subject to further study, but should be somewhere in the district’s northern end and southern
end, south of Merritt, Student out-of-class setvices as well as instruction would be offered at
these centers; i.e., they are more substantial than “store-front” operations, may be owned by the
district, and may qualify for extra State “foundation” operating support as well as for capital
funding. (See SF10 Education Centers.)

Assufnption 4: Comprehensive Enrollment Management

The colleges and service centers will initiate several enrollment management (EM) strategies
directed largely at targeting recruitment, retention and student success for specific student cohorts.
{See SF1: Implement Comprehensive Enrollment Management by Cohorts.)

»  Pusther improving the PCCD’s market penetration (MP) among younget, <25 year-olds,
through concutrent high school enrollments, expanded basic skills instruction, ESL and
counseling, targeting current high school students as well as those who’ve dropped out or
who’ve graduated, but do not continue.

= The 55+ year-old cohort, especially in the hills area and for specific skills niches like customer
service reps, teacher aids and information technology.

®=  More business and industry partnerships for the (re)training of 25-54 year-olds.

*=  Improvements in marketing, yield, enrollment, scheduling and retention.

Assumption 5 Active Learning Classrooms

Modern pedagogy and use of technology and group projects requires flexible learning spaces.

"This assumption indicates that some instruction delivered in active learning labs, while still using
larger lecture rooms. Overall productivity targets are still attained. A long-term goal is to use active
learning classrooms to support effective learning. There needs to be additional analysis to '
teconcile the state’s inadequate space allocation with active learning.  (See SF8: Facilities and
Equipment for Student Success.)

Assumption 6: Non-State Funded Education

There are several types of alternative education delivery, which are impostant options for
increasing non-state revenue and serving a broader set of needs. This assumption indicates that
there will be an increased and coordinated effort to offer grant-funded, contract, community
service education, as well as educational visiting international students and out-of-state students,
(See SF9: Non-State Funded Education.)
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PRIORITIES

There are three overarching priorities, each of which will be implemented through a series of
action initfatives:

1.

Students First: The first priority is to ensure that student needs and success are the foundation
for all decision making about educational programs and services. This priority will be
implemented through the following strategies. '

SF1  Implement Comprehensive Earollment Management by Cohorts
$F2  Foundation Skills |
SF3  Equity Goals and Removing Access Barriers.

SF4  Student Learning Outcomes

SF5  Student Services and Matriculation

SF6  Library Instructional Programs and Services

SF7  Distance Learning

SF8  Facilities and Equipment for Stadent Success

SF9  Non-State Funded Education

SF10  Education Centers

SF11 Special Programs and Grants

Cultnre of Collaboration: Build on current collaborative processes expand service to students and
the community. This priority will be implemented through the following strategies.

CC1  Student Services-Instruction Collaboration

CC2  Instutionalize District Wide Educational Decision-Making
CC3  Update Budget Allocation Model

CC4 Tmplement A Cootdinated District-Wide Program Strategy

CC5 Implement and Institutionalize CSEP Grow/Revitalize Criteria in Unit
Planming/Program Review

CC6  Implement Annual Process of Collaborative Discipline Planning (CDP)
CC7  Partnering with Areas Colleges and Universities
CC8  Schedule Coordination

Shared Governance and Decision Making: Strengthen structured processes for evaluating evidence,
consideting innovative optons, and making effective decisions. This priority will be
implémented through the following strategies.

SG1  Implement Annual Planning-Budgeting Integration Cycle
SG2 Implement Annual and Multi-Year Planning Calendar

14




PRIORITY [: STUDENTS FIRST

Student success is the overarching goal of the colleges. This section presents a seties of strategies

for ensuring that the needs of students are at the core of Peralta’s planning and decision-making
processes. The following principles present an overall educational framework for the strategies in
the plan.

Core Educational Principles

The following educational principles ate the foundadon for Peralta’s programs and services.

Student empowerment: Students are supported to' become active and responsible
participants in achieving academic success.

Social engagement, peer-learning, mentoring- and tutoring: Peralta builds on best

* practices demonstrating the effectiveness of socially-based learning models.

Convergence of academic and career-technical education: Opportunides for integrating
academic and cateer-technical fields are sought.

Service Learning and Civic engagement: Students are provided opportunities to apply
learning actively in the community.

Foundation skills as integrated institutional priorities: The provision of toundation skills
- also known as “basic skilis” — is a central priority of Peralta’s educational philosophy.

Active learning: Pedagogy emphasizes application of learning and active demonstration by
students.

Contextualized learning: Peralta creates opportunities to place learning in the career and
educational contexts that are most meaningful to students.

Diverse learning styles: Teaching and learning opportunmes reﬂcct the full range of
learning modes.

15



SFI Implement Comprehénsive Enrollment Management by Cohorts

The Vice Chancellor, Educational Services will lead the Vice Presidents and instructional and
student services faculty and staff in implementing an integrated and comprehensive approach to
entollment management. The key to this strategy is to tailor an overall approach to meet the needs
of distnct student cohorts.

Cohort 1: Beginning the Journey—Traditional college age and concurrently enrolled

Sub-Cohort Age Range - ' Pervent of Students
Early Starters ‘ 12-18 years 10%
Intensives ‘ 19-24 yeats 31%

Cohort 2: Adjusting the Course—Re-Entry, Incumbent Workers, Life-Long Learners

Re-Entry
Incumbent Workers 25-54 years 51%

Life-Tong Leamers

Cohott 3: Enriching Life: Incumbent Workers and Life-Long Learners

Incumbent Workers
' 55+ years _ 8%
Life-Long Learners :

The approach will integrate marketing, student services, instruction and the college experience in 2
way that is tailored to the needs of the distinct cohorts. The desired result is a highly coordinated
approach that results in high levels of access, retention and success. Enrollment management will
integrate the following elements: ) :

Markering: Changes to the host of stratégies for reaching PCCD’s markets and the specific
educational niches which it can and should serve.

Pricing: How to effectively differentiate student costs by delivery, financial aid, and other means

Enrolling: Improvements to the policies and procedures of application, admissions, counseling,
registration, advising, scheduling, and the like C

Instracting: What learning and delivery strategies wotk best? What changes are needed to
embrace those strategies? Balancing face-to-face and distance learning,

Retaining: How cutrent strategies are working, Needed changes? If so, how? Appropriate
classroom, assessment, counseling and follow-up strategies.
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The total experiemce: What kinds of (changes to) student life activities, opportunides, and “TLC”
are needed to round out the “PCCD experience?”

Follow-up: Placing and following students: you're gone, but not forgotten. The use of alumni in
marketing and college development.

Cohorts: The cohorts have clearly different proﬁlés based on their stated goals and course taking
behavior. This suggests methods for more appropriately meeting their needs.

Age Proportion  Full Time BA+ (%) - Undecided Transfer  Carzer  Cultural
Cohort (Fall 2006 Data of Al - (&) ot
ohort (Fa a. ) Students :
1 Beginning the Joumey 19-24 31% 44% 8% 33% 23%  22%
2 Adjusting the Path 25-54 51% 23% 27% 27% 18% 3%
3 Enriching Life 55+ 8% 1% 47% 36% 5% 24%
Total/ Average * 90% - 20%

The cohort-planning model recognizes that “one size does not fit all” given the colleges’ diverse
students. The unique needs of each cohort will guide the planning and delivery of all aspects of
planning and service delivery. The corte principles guiding the implementation of the cohort
approach include the following concepts:

*  Each cohort is an important student population and will receive services designed to meet
their needs.

®  There are sub-cohortts for each cohost, especially the 25-54 age group. Specialized approaches
will be developed for these groups.

= Once outreach, student success and curriculum/scheduling approaches are determined for
each cohott, an integrated approach will be developed that meets 2s many of the needs as
possible. For example cohort one will need a schedule of non-overlapping courses that would
facilitate graduation within two years, while cchort 2 will benefit from evening and weekend
classes (and on-site contract education). Where appropriate, strategies will be devised that
meet the needs of several cohorts. '
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Current Student Distribution

Although cohost 2 is the largest overall, this is because it includes all students from age 25 through
age 54. Disaggregating the data shows that when a consistent age increment is applied, the 19-24
yeat old group is by far the largest five-year age category.

The following table presents the overall strategy for meeting the needs of the cohorts. This will be
reviewed and incorporated into coliege and district-wide planning and implementation for
recruiting, student services, instrucden, scheduling and delivery.

Cohort 1: Beginning the Strategic Approach
Journey.
Early Starters Strengthen K-12 partnerships to include curriculum alignment and early assessment thrcugh

top-to-hottem approach.

Intensives Freshman experience, summer bridge, targeted foundation skills, tutoring/mentoring, campus
fife, scheduling to meet needs of Intensives

Cohort 2: Adjusting the

Course
Re-Enfry Re-Entry Program: counseling; peer support/tutoring;
Incumbent Workers Contract Education and certificate and degree CTE offerings.
Life-Long Learners Continue provision of fine arts, language, physical education and other courses. Explore

scheduling oplions’

Cohort 3: Enriching Life

Incumbent Workers Emeritus College offering targeted programming and support services. Address both career-

technical training for those still in workforce and life-long learning interests.
Life-l.ong Learners
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Success Goals

An important benefit of the cohort model is that student outcome data can be more accurately
interpreted in the context of student goals and behaviors. For example, the Beginning the joutney
cohort is much more likely to seek transfer to a four-year institation, making the transfer goal
more meaningful for the Adjusting the Course student cohort, for which taking one or two
courses is more relevant. :

Persistence Retention Degrees
Cohort
1. Beginning the Journey (19-24)
2007 Baseline 60% 78% . 90
2010 Goall 62% 80% 110
2012 Goal 65% 82% 150
2 Adjusting the Path (25-54)
2007 Baseline 54% 74% 218
2010 Goal _56% 76% 260
2012 Goal . 59% 78% 300
3 Enriching Life (55+) |
2007 Baseline 60% 83% 24
2010 Goal 62% - 85% 30
2012 Goal 65% 86% -40

SF2. Foundation Skills

The Foundation Skills subcommittee of DWEMPC will lead a district wide effort to make
effectdve foundation skills education 2n institutional priority. The subcommittee will build
colleges’ work in implementing the statewide Basic Skills Initiative, which is being led by the
Statewide Academic Senate as part of the implementation of the California Community Colleges Sysiem
Strategic Plan.

Fach college completed a self-assessment in Spring 2008. Common themes and strategies from
the assessments will form the foundation for the shared district wide strategy.
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The District wide effort will identify methods for cootdinating and leveraging resources across the
four colleges to suppott effective basic skills. The Basic Skills Subcommittee will also help to
integrate basic skills effective practices with the cohort approach described in SF1, which is
intended to enhance student success by treated Peralta’s student subgroups holistically based on
their distinct needs. :

The Foundation Skills strategy will build on Basic S&ills as Foundation for Student Success in California
Comemunity Colleges, which is the literature review and organizational assessment tool developed to
assist colleges in implementing the statewide inidative. '

Baszc Skills as a Foundation lists four areas of best practice. A ctitical concept is that foundation
skills — called “developmental education” in the state report — are not a compartmentalized effort
off that is treated as a secondary concetn, but rather central to overall student success and
institutional priotity setting. The following is a summary of the best practice research.

Organizational and Administrative Practice: Developmental education is a clearly stated
institational priority, and 2 clearly asticulated developmental education mission drives the
program. Developmental education is centralized or highly coordinated, and institutional
policies facilitate student completion of developmental course work eatly in the
educational sequence. There are comprehensive supportt services, which are highly
integrated between instruction and student support services. Faculty who are -
knowledgeable and enthusiastic about developmental education are recruited and hired to
teach in the program, and institutions manage faculty and student expectations regarding
developmental education.

Program Components: A number of components are characteristic of highly effective
programs. These inclade:

»  Orientation, assessment, and placement are mandatory for all new students
*  Regular program evaluations are conducted, disseminated, and used for improvement

*  Counseling support provided is substantial, accessible, and integrated into academic
courses/ programs '

= Financial aid is disseminated to suppott developmental students

Staff Development: Comprehensive training and development for faculty and staff who
work with developmental students is essential and has been shown to improve student
retention and petformance. Specific training is correlated with success in tutoting,
advising, and Instruction.

Instructional Practice: Effective instructional practices ate the key to achieving desired
student outcomes. Leaming theory is applied in the design and delivery of coutses.
Effective discipline-specific curticula and practices are used. All aspects of the student’s
development ate suppotted, and Culturally Responsive Teaching is applied. A high degree
of structure and a variety of instructional methods are used. Entry/exit skill levels are
aligned among levels, and course content is linked to college-level performance
requirements. Developmental faculty share instructional strategies, and faculey and
advisors closely monitor student performance. Programs provide comprehensive support
mechanisms, including trained tutors.
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SF3  Equity Goals and Removing Barriers to Access

There are differential rates of access and success for some stadent populations. Key issues include
access of historically disadvantaged groups, and sub-groups within these groups. In some cases,
there are disparities of both access and success, in other cases there is patity of access but dispatity
of success. Key groups of concern include:

*  People of all race/ethnic groups With_high levels of educational_nef:d

®  Latino/Hispanic access and success

* African American access and success, especially African American males
" ® Native American access and success

®  Asian and Pacific Islander, especially some countries of origin.

Equity of access will be addressed by developing sohations to bartiers related to the cost of text
books, child care, transportation, financial aid and other challenges faced by students. By
addressing these factors, Peralta will facilitate students’ enroliment and persistence. Addressing
these issues will also support student success by supporting students’ basic needs.

Equity of success — persistence, retention, degrees, certificates, and transfer — are supported by the
range of strategies in this section. In particular, SF 1 (the student cohort strategy), SF2 (foundation
skills), SF4 (student learning outcomes), SF5 (student services/matriculation, and SF6 (library
services) will support equity of success.

SF4  Student Learning Outcomes

Student learning outcomes (SLOs) state the knowledge, skills, or abilities that a student should be
able to demonstrate as a result of completing a course or program. Student learning outcomes
describe observable results, They must be regulatly assessed to see if students actually are able to
demonstrate the learning or competencies from a class.

From “Introduction to the Accreditation Standards” by ACCJC:

The primary purpose of an ACCJC-accredited institution is to foster learning in its
students. An effective institution ensures that its resources and processes support
student learning, continucusly assesses that leagning, and pursues institutional
excellence and improvement. An effective institution maintains an ongoing, self-
reflective dialogue about its quality and improvement.

The good news about the new standards is that they are considered “best practice” and these
methods really do lead to improvement. There is a great deal of research showing the '
effectiveness of this approach. Instructors rarely make the time to talk about teaching and
learning, and by focusing on SL.Os and assessment and discussing assessment results, this dialogue
is built in to the process. Many faculty report that this dialogue is one of the most valuable patts
of the SLO/ Assessment process.

Development of SLOs started with January 10, 2007 Professional Development activities
featuring the kick off of Accelerated Program Review Training presented by the District
Academic Senate and the Peralta Community College District’s Department of Educational
Services as part of the Strategic Planning Process.
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In Fall 2006, the colleges’ Vice Ptesidents of Instructions and the District Academic Senate chose
to address accreditation with Student Learning Outcomes for one ot two programs and the
updating of college course outlines. In Spring 2006 the District Academic Senate with input from
all four colleges signed off on a Memorandum of Understanding regarding Assessment
Philosophy and related activites at College of Alameda, Laney, Merritt College and Berkeley City
College. Based on the Memorandum of Understanding the “responsibility for the implementation
and evaluation of student learning outcomes and the interpretation of the results shall remain the
purview of individual faculty department/programs or student services units.” “The assessment is
not a single cycle of actions, but an ongoing process, which ideally permeates the institution. The
assessment process involves both gatherjng information and using that information to modify and
imptove teaching and student learning.”

January 5 and 6 2007 all four colleges sent faculty to the State Academic Senate’s new
Accreditation Institute: Collegial Consultation and the Successful Self Study. The Institute
focused on the refationship between local governance and the creation of the successful self-
study. The teams from the four colleges had shared and continue to support each other in this
part of the Accreditation process.

During the State Academic Leadership Institute, faculty from Laney and College of Alameda
received additional training on Accreditation, SLOs and Program Review. In July 2007 the State
Academic Senate conducted the Student Learning OQutcome and Assessment Institute; an
intensive training providing two tracks addressing; 1) training for new SLO Coordinators and
programs and 2) topics for experienced SLO coordinators with growing programs on their
campuses. Betkeley City College, College of Alameda, and Merritt sent one representative, and
Laney sent two. We all came away from the Institute with the plan to work even closer together
to strength our individual college committees and commitment as we continue out Accreditation

prnr’Pus

An outgrowth of attending the Spring 2007 State Academic Senate Cumculum Institute, the
attendees from the four colleges have encouraged the Vice Presidents of Instructon, to achieve a
commitment from District to secure “CurriculNet- Curticulum Software, a comprehensive
software program for curticulum development, curriculum tracking (across the district) and
posting course outlines and syllabi on the Internet.

Instead of focusing on what instructors cover, the focus changes to whether students ae actually
learning. The point is to make changes and improvements that lead to deeper and more effective
student learning, and to base our decisions on evidence rather than vague, general impressions.

Current Status

All four colleges have begun the process of writing Student Learning Outcomes for their courses
and programs. Bach college has developed its own institational or general education outcomes.
Each college has assigned 2 faculty member on release time to serve as the SLO/Assessment
Coordinatot. -

Future Directions and Needs
In order to fully implement SLOs and assessment,

* SLOs must be completed for all courses, programs, and student services units.

* Fach college must begin the process of assessing course, program, and general education
outcomes.

* Results of the assessments must be reported and must be used for improvement.
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* Graduaily, all SLOs for all courses, programs, the general education program, and student
services units must be systematically assessed and the results used for improvement.

Infrastructure required

Developing and assessing SLOs across a college is a new methodology for evaluating institutional
effectiveness and requires high levels of training and work for implementation. The accreditation
commission expects institutions to allocate appropriate resources in support of student leatning
outcomes and assessment.

These necessary resources include:

= A SLO coordinator at each college with release time to give training, work with departments,
and keep track of what is being done. :

* A Committee of faculty and others to discuss and implement SLOs and assessment.

* A Researcher and clerical support — departments and programs need assistance ia developing
quality assessment tools, developing effective surveys, collecting and analyzing data, storing
data, and reporting results.

»  Stipends or other supportt to faculty engaged in time-consuming work on developing
assessment tools and compiling assessment informaton

®  Visible support from all levels of the administration: the chancellor, presidents, vice
presidents, and deans must continually emphasize the importance of engaging in assessment
of SLOs and must keep prodding people to get the work done.

* Professional development days should be used to discuss assessment results and plan
improvements. Somehow, assessment must be built in to normal routines so that it doesn’t
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seem like something “extra” and excessively burdensome,

= Assessment results must not be used for evaluation of individual faculty and staff. There must
be serious efforts to reduce anxieties and fears 2bout how the results will be used. Tt is vitally
important that instructors and staff not feel threatened by this process, or they will set
standards that are too. easily attained. If this happens, we will not get useful information that
- can be used for improvement. Honesty and risk-raking should be encouraged.

SF5 Student Services and Matriculation

A central charge of student services is the matriculation process. The district follows the “Model
District Policy” which was adopted by the Board of Trustees in 1994 and is referenced in chapter
seven of the Board Policy Manual and is cutlined in each college catalog. The matriculation
process focuses on the following components: admission, orientation, assessment, counseling and
advisement, follow-up, and research. Each college is required to have a Matriculation Committee,

as well as 2 Matticulation Plan which is regularly updated. There is a well established District-wide
" Matticulation Committee which meets regulatly. Matriculation planning involves a vatiety of -
strategies ranging from researching, selecting, implementing, and evaluating appropriate
assessment testing instruments to classroom assessment, to early alert, to determining which
students need matriculation services, and the list goes on.

Recent studies have shown that statewide, in California Community College, one-third of credit
students are exempt from otientation, three of every ten from assessment, and one of five from
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counseling, According to the study, less than half of those directed to counseling actually receive
services. It is well known that the difficulty of improving counseling derives from scarce staffing
which often is the result of counseling faculty not directly garnering FTES which is the basis for
state funding, as well as the 50% law and counseling being on the non-instructional side of the
law. Statewide, the ratio of counselors to students is 1:1,900.

As many have noted, student services and the matriculation process relates to the area/theme of
“hasic of foundational skills.”” In the recent state study, “Basic Skills as a Foundation for Student
Success in California Community Colleges,” several of the effective practices cited in the literature
review speak to student support services. These effective practices include the following:

*+ A comprehensive system of suppott services exists, and is charactetized by a high degree
of integration among academic and student support setvices (A.5);

*  Otientation, assessment, and placement are mandatory for all new students (B.1);

* Counseling support provided is substantial, accessible, and integrated with academic
courses/ programs;

* The developmental education program addresses holistic development of all aspects of the .
student. Attention is paid to the social and emotional development of the students as well
as to theit cognitive growth; and

*  Faculty and advisors closely monitor student performance.

The colleges and the district will need to speak to thess best practices when addressing studeat
services and matriculating students.

Other areas that will need attention when setting a tesoutce planning agenda is the need for

" additional learning labs with tutors and study aids for English, Mathematics, and specific
disciplines. With the growth in online education, attention will need to be given in how to guide
these students through the matriculation process if they are never ot rarely on site at one of the
colleges.

This work relates closely to the theme of "basic or foundational skills" and might even be tied to
that, recognizing that PCCD colleges are already working on the issue. As part of this, the notion
of bona fide and common teaching/learning labs for English, Math and certain other disciplines
with tutors and study aids — at each of the colleges — should be considered for funding from
Measure A. (These facilities really work!)

SFé Library Instructional Programs and Services

Library Instructional Programs and Setvices aim to help improve student success and retention by
expanding 2nd developing instructional opportunities and services via library instruction, intensive
one-on-one instruction at the Reference/Research desk, and distance education. Library public
access services serve students and add value to a successful educational experience.

The four colleges will continue to support collaboration between librarians and instructional
faculty to expand the understanding of information literacy as a library program and extend it
across the cutrricalum. The colleges also will support efforts of collaboration between librarians
and faculty to develop library collections (print, online, and multimedia} with appropriate and
current matesials to better support the curriculum.

Libtarians of the four colleges meet regulatly to address areas of collaboration. One major area
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for needed collaboration is in technology which includes the following: (1) planning for a selection
and migration process for a new integrated library system, given the discontinuance of the
Horizon system, and the need for ongoing upgrade and maintenance of the system; (2) eBook
Collections owned and coordinated by all campus libraries; {3) library servers for additional library
publications; (4) an improved process for funding and development of library TT as the libraries
move into advanced formats (streaming information, MP3, ctc.) and equipment reguired to view
and use these formats and materials; as well as, attention to maintenance and upgrades to library
IT equipment to conform to district/college standards; and (4) purchasing authenticadon ,
software, such as EZ Proxy, to provide access for distance leatners to use library electronic F
resources. Additionally district-wide librarians stress the need to make libraty programs and
services a fundamental priority in all planning ranging from educational master planning to
facilities master planning,

SF7  Distance Learning

Use of broadcast and interactive TV in California community colleges is declining while online
instruction is growing rapidly — up by 371% since 2000 while traditional face-to-face (FTF)
instruction has increased by just 2%. The average California community coliege delivers 6% of its
instruction online; PCCD delivers 26 FTES (<1%) this way and if it were to move just to the
statewide average would need to enroli about 1,100 FTES online. Arguably, given their locations,
PCCD colleges should deliver more by this medium.

To reduce student transportation costs (high in the East Bay) and become more competitive (the
East Bay has many PSE options, among them many virtual), PCCD should increase its online
delivery — just under two dozen online courses in its Spring 2008 catalog — preferably using the
phybrid mode/ whese online ciasses include an FIT component with the requisite support for
struggling students and the oppottunity to chat with faculty and join a community of student
colleagues exists. ‘ ' :

The Distance Learning subcommittee will guide the implementation of a coordinated district wide
learning strategy. An inter-college technology task force developed the guiding vision for this
effort: “ Educational technology now plays a cridcal role in learning and teaching in many
disciplines. It is our belief that our students now require 2 consistent, powerful, and transparent
application of our educational technology applications across disciplines and actoss the vatious
campuses.” One goal of the technology task force was to select a common online Course
Management System (CMS) for the Peralta Community Colleges. The task force recommended
Moodle as the common CMS. The task force also recommended implementation begin as soon as
possible using the following steps:

® Determine a timetable for migration and notify instructional staff of the decision.

®  Establish a Distance Education Budget for 2008-2009 to support ETUDES for the 2008-2009
academic year and sunsets ETUDES no later than June 30, 2009; build upon the 2007-2008
academic year structure for Distance Education as recommended by the campus DE
Coordinators in the DE Strategic Plan; and delineate line item costs, such as technical sapport.
server maintenance, training, administrative & faculty cost, memberships, travel, technology
conference costs, etc.

»  Provide training to faculty and staff for the (new) CMS migration.
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» Transfer existing online courses to the new CMS by Fall 2009; and

»  Identify a cycle of ongoiﬂg distance education evaluation & planning is identified. Three (3)
year CMS commitment — '

Year 1 -- adoption/implementation
Year 2 — evaluation and recommendations

Year 3 — adoptions and movement to upgrade/new system.

SF8  Facilities and Equipment for Student Success

The colleges will upgrade their classroom facilities and equipment to support student success.
Faculty have shifted away from simply lecturing to students seated in chairs, because this modality
is not effecdve and students expect (well-working) media and prefex to learn proactively and
interactively in a hands-on fashion, and (research shows) far more productively in groups than
individually. A preliminary review of college facilities, together with discussions at faculty focus
groups, suggests a general lack of technology tools in PCCD  classtooms — too few stationary of
mobile projections systems, smartboards, computer stations/laptops in the classroom or even
tables for group work. This investment is critical to student success and will be an important
aspect of the colleges’ facilities and equipment planning for Measure A.

Moteover, the importance of information technology (IT) in all aspects of today’s world suggests
that all faculty (part-time as well as full-time) should have access to computers — a laptop or ready
access to area(s) with stations. Arguably also as a matter of PCCD policy, 24 students should have
access to computers. Studies show that about six of every 10 community college students already
have computers, either laptops, stations at home or their convenient library or cybercafé.

Students at PCCD colleges ate probably similarly equipped, and, if so, provision should be made
for the othet four students, possibly through partnerships with hardware vendoss.

SF9 ;Non—State Funded Education

The colleges will explore options for new fee structures, reflecting community need and cost-
benefit factors related to state funding rates and faculty pay scales. This is an area for targeted
development whete investigation and analysis suggests that thete-is a need and that Peralta can
meet the need cost-effectively.

Curtently, the PCCD colleges rely almost entirely on regular credit instruction (generating FTES
which, it turn, are supported from the State General Fund). Very little (less than 1%) of PCCD
activity is generated through non-credit instraction, which also generates FTES, though at a lesser
support rate. Non-credit classes, however, ate a viable delivery mechanism for the many foreign
immigrants and others PCCD should train in basic/fundamental skills, ESL (see above),
citizenship, VESL, and other skills for job performance and for, say, seniors 55+, where credits
are less important than knowledge and skills. While PCCI’s non-credit instruction is far below
the average statewide (8%0), only San Francisco of Bay Area community colleges offers a
substantial non-credit program at its Centers.
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PCCD’s activity in community service and contract education — both delivered at the cost of
education, the former from enrolled students fees and the latter from employers ot other partners
— is just one-fourth that of the typical community college and far below that of colleges at both
Chabot-Las Positas and San Francisco in the Bay Area. PCCD community focas group
participants call for more PCCD partnerships with local area agencies, NGOs, and private firms
that could involve contracts, public and private grants, and in-kind sharing of scarce resources. At
present, PCCD colleges do little of this and any expansion will require “entrepreneurial” staff,
possibly at the district level, to aid college faculty and staff in the time-consuming activity of
identifying opportunities, making the appropriate contacts and applications, implementing the
initiative(s), and generally monitoring the work.

More community service classes — less than 50 annual FTES are instructed this way now at PCCD
colleges — would provide the opportunity to differentially-price PCCD students at or near the cost
of education in those cases where most students enrolling can afford to and would pay the fee.
This is often the case among older students and obviously among those with higher incomes. *

SFI0 Education Centers

Preliminary analysis of PCCD’s market penetration (enrollment/population cohort or MP) shows
substantial.differences in both level and recent change by neighborhood and community across
the service atea. The formerly high MP area around Merritt College has declined rapidly. Areas
like Emeryville-and Betkeley West with formerly average MP rates are increasing rapidly while
others like Piedmont and Kensington report low and rapidly decteasing rates. Future population
growth will shift from South Oakland to North Oakiand and Berkeley. With continued growth,
BCC will be fully occupied within several years. And community focus groups call for PCCD to

de mote outreach, more “Town and Gown” activitdes, and with accessible job-training
partnerships. '

These arguments all suggest mote PCCD community or neighborhood centers. Not only beyond
BCC in the northetn area, but in other areas as well. Other than Merritt College’s Fruitvale
Center, PCCD colleges have few outreach/off-campus centers or operations. Centers can focus
on specific training like in Fruitvale, serve underserved niches in specific neighbothoods, and/or
be located at worksites for specific job training partnerships (mote on this elsewhere). Or, for
those 55+, at Senior Centers. Churches and K-12 schools also can serve as accessible sites for
instruction and other educational services.

SFI1 Special Programs and Granis

The district will continue to develop and implement special programs and graats to meet a range
of needs.

Tech Prep
Career Advancement Academy

California High School Exit Exam Preparadon

*  International Students
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PRIORITY 2: CULTURE OF COLLABORATION

The district service centet will promote a facilitative model leadership that brings the colleges
together around common processes and shared goals. '

The premise of the culture of collaboration is that a continvation and strengthening of the
college’s coordinated efforts will provide important benefits to the community and students. As
shown in the box at tight, collaboration promotes student success, conserves resources, and
supports the shating of best practices throughout the district. The following are guiding principles
for successful collaboration.

1

Student and Community Benefits are the
Purpose for Collaboration. Continuing and
strengthening Peralta’s ability to collaborate across
the colleges will enhance program innovation, idea
sharing, effectiveness and efficiency.

The Service Centers Support Structured
Collaborative Processes. The district service
centers promote coordination and collaboration
across the colleges. This includes facilitating inter-
college dialogs and assisting the colleges in
presenting a coordinated and unified approach to
external partners, agencies, and funders. '

All Colleges Provide All Missions. Each college
will provide all missions: transfer, career-technical
education, basic skills, degrees, certificates, and life
long learning.

Colleges Specialize in Career-Technical Areas.
Each college will continue to specialize in certain
careet-technical programs, éspecially where
specialized labs or facilities are required. This will
help to create recognized areas of excellence and
avoid duplication and competition between the
colleges. (Programs using standard classrooms
equipment with high demand can more easily be
offered at more than one coliege.)

Colleges Coordinéte in Common

Benefits of Collaboration

Key points from a convérﬁng of the four
college educational planning committees on
March 14, 2008, at Metritt Coliege.

=  Supperts accreditation recommendation

= Coordinating the schedule helps students
and avoids duplication

s Share best practices

= [dentical course outlinas in some
disciplines aliows students to take
sequence of courses at different colleges
seamlessly

»  Increases enrcliment

= Being more coordinated will increase the
commupnity's pride if we're more “on'the
ball” — this will increase satisfaction and
increase retention

= Conserves resources when we avoid
- duplication

» By being more efficient we can do more for
students ‘

=  Standardizing information outputs

= Build positive human relationships across
he colleges.

Programmatic Areas. Two or more colleges will continue to shate some programmatic areas.
In these cases, the colleges will coordinate closely to avoid duplication and identify
opportunities for the respective programs to mutually support one another. In some cases,
programmatic coordination and leadership may be provided primarily by one college.

Each Discipline Coordinates Across the District. Each discipline will regularly coordinate
across the district. The goal is to identify and implement coordinated improvements to benefit
students and use resources wisely. The desired outcomes include: development of consistent
student learning outcomes for courses and disciplines; development of consistent academic
policies regarding prerequisites, grading, etc.; sharing of best practices, especially with regard
to basic skills, retention, and student success; collectively identifying -and addressing common
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challenges and oppottunites, for example changing state curticular requirements, accreditation
standards, etc.; identifying opportunities for resource sharing, including faculty, equipment
and facilities; and coordinating schedules to provide the maximum options for students.

7 Budget Allocation Supports Specialization/Coordination. A budget model will be
developed to support each college’s planned program mix. "The goal is to give each college
predictability to develop programs in support of its areas of specialization and overall college
mission and identity. The budget will support the college’s long-term educational master plan
growth path, as opposed being developed around historic allocation patterns.

Foundations for Collaboration

The graphic on the following page presents the collaborative model. This is the desired
organizational framework for supporting the principles of specialization and collaboration above.
The following foundations are needed to ensute the success of collaboration:

Caulture. Values, beliefs, attitudes and practices are critical in supporting collaboration 2s the way
Peralta operates.

Capacizy. Skills, leadership, and professional development need to reinforce and enable
collaboration. :

Incentives. Budget allocation, recognition, rewards, and advancement processes 2ll need to provide
benefits to those who collaborate.

Structure: Otganizational structure, district-wide collaborative processes and planning-budgeting
integration need to be aligned to the goal of coordination.
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Foundations of Collaboration

Strategic Goals

Benefits of Collaboration

Sharing of Best
Practices

Coordination of
Partnership
Approach

Four nationally /
internationally

recognized
Consistent Colleges District wide
Student Leamning Resource
Qutcomes Sharing

New Access
Strategies

Improved Focus
on Mission
instead of

Competition

Shared Goals
And Processes

CULTURE CAPACITY INCENTIVES STRUCTURE
Values Skills Budget allocation Organization
Beliefs Leadership Recognition District-Wide Collaborative

Practices  Professional Development ' Rewards Processes
Aftiudes Facilitation Corps Advancement Planrﬁ?tggarggciudget

Foundations for Cb!laboration
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CCt Student Services-Instruction Collaboration

Integrating student services and instruction is a key support for student and institutional success.
Creating linkages between the classroom and support services ensures timely and approprlatc
referral to guidance and additional resources.

A key venue for integrated planning is DWEMPC and its related subcommlttees DWEMPC
btings together the Vice Presidents of Student Services and Instruction, and the subcommittees
provide an opportunity to integrate deans and faculty from instruction and setvices. Another area
of linkage is in the student cohort model (see SF1), which is premised on a holistic approach that
tailors instruction and services to meet student needs. The colleges are committed to the ongoing
integration of all aspects of students’ educational experiences.

CC2 Institutionalize District Wide Educational Decision-Making

The Disttict Wide Educational Master Planning Committee (DWEMPC) will be institutionalized
as a shared governance committee. Its charge is to recommend and monitor shared distgict-wide
educational goals, processes, and planning processes. The Committee’s overall mission is to
encourage coordinated and consistent educational policies and processes across the four for the
benefit for students and the community. These cote educational processes are the “collaborative
infrastructure” of transparent and structured decision-making mechanisms for building effective
colizborative strategies that are shared by the four colleges.

From each coliege:
VPI
~ DWEMPC VPSS
Academic Senate President
L Curriculum Committee Chair
Classified Staff (instruction / student services)

District
Career-Tech
Education

District
Distance
Learning

District
Matriculation

District
-Faundation
Skills

Council
Instruction,
Plng Dev

From each college (TBD):

CTE Deans From each college From gach college From each college

CTE Facuity (TBD): (TBD): (TBD): Deans
Classified Deans Deans Deans Faculty
District Development Faculty Faculty Facuity

Direclor Classified Classified Classified

Tech Prep Ceordinator USE CURRENT?

*Entrepreneutial approaches including contract and community service will be explored to provide needed
programs at the cost of instruction.
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The Committee will be chaited by the Vice Chancellor, Educational Services and receive research -
and planning suppost from the Associate Vice Chancellor, Research and Planning. The
Committee will have four subcommittees to provide strategic planning and coordination for
specific educational topics: the Council for Instruction, Planning and Development; the Career
Technical Education Subcommittee; the Distance Learning Subcommittee; and the Foundation
Skills Subcommittee. There will be at least one member from each subcommittee on DWEMPC
to ensure communication. Guests will be invited to the committee and subcommittee on 2n as-
aeeded, issue-specific basis. Minutes will be kept. There following are the major anaual milestones
and deliverables from DWEMPC.

Aps Planning Framework for Next Academic Year
pril/May )
»  Updated program review data.
»  Updated Unit Plan template
*  Update of community, labor market, and student success trends
= Status/Assessment of major educational initiatives
= Flex Day Topics
October Planning Priorities: Provide gaidance fot budgeting, facuity hiring, and
' facilities/equipment decision-making

Institutional Relationships: The college representatives to DWEMPC and the subcommittees
will repott regulatly to theit college decision-making councils and committees including budget,
planning, and facilities. It is important for administrative committee members to communicate
committee matters to the Deans/VPs meetings, Matriculation Committee, etc.

Weeks of an Academic Term
Group _ 1123 ]4|5|6|7 |89 [10]11]|12]13|14|15]|16
Deans/VPs Meeting ] o ® 7 ®
District EMP Committee ® [ ] L
Subcommitiees
Distance Education ® ¢ |- ® @
Career-Technical @ ® ] ®
Matriculation : : ® ® ®
Basic Skills
Curriculum ® . ® L 1@
College Councils/Cmtes ® ® L e @ @ L
Strategic Mgmt Teém ® ) ® ] ® ®
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CC3 U'pda'te Budget Allocation Model

Summary: The Budget Allocation committee will update budget allocation model to suppott the
planned program mixes and growth paths presented in the long-range assumptions. The revised
budget allocations will support each college’s planned CTE-specialization and general education
offerings. The purpose for adjusting the budget allocations is to establish stable and predictable
budget allocations that will support the Colleges in developing their long-term program. This
predictability is an essential foundation that will support the colleges’ efforts to operate in a

collaborative mannet.

The recalculated college budgets will establish the basic FI'ES and productivity tatgets for each
college based on the specific program mix of each college, including budgeting to suppott new
programs under development. The result will achieve the District’s financial goals for teserves and
investments in new programs and sites, etc. Options are to include incentives for higher

productivity levels and an “innovation fund” to support new initiatives.

Productivity Standard (based on

Program FTES Targets
mandates, safety, hours)

biscipline A

Discipline B

Discipline G

Discipline D —\/— —\ /

COLLEGE TARGET -

Produciivity Target Based on
Program Mix

FTES Target

To effectively advocate for needed funding changes in this uncertain environment, PCCD staff
need data that benchmark the college against its peers and competitors among other California
community colleges. These data include not only vnit costs for organizational units and how
those have changed over time, but also analysis of the allocation of real resources behind those
cost differences {or similarities) that can inform PCCD about desired funding changes. Fos
instance, why do PCCD colleges spend so much more per student — nearly $1,500 — than the
typical college? And, if PCCD admissions, records, counseling and guidance staffing and outlays
appear relatively low — which they are: PCCD spends $314 per FTES versus the statewide average
of $336, $22 or 7% less — to what degree is that a problem, how has it changed over time and
relative to other community colleges, and how may PCCD ensure that general student support
service resources are effectively and equitably allocated as between the district office and the four

colleges?

College curriculum-based academic plans are informed by program review and course-based
assessment of student learning outcomes (SLOs), then integrated with financial planning and
synthesized by the district Strategic Management Team (SMT). The SMT, aided by topical
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subcommittees, integrates college and district strategic, academic and budget planning — a process
that can be aided by the budget allocation.and mid-range simulation models.

A modified budget allocation model would cover the short-term — budget year — and be strategically
connected to the mid-range simulation model, allocating resoutces across the colleges, sites and
open campus based on functions agreed-to by the district’s budget planners.

Like many budget processes, an allocation model builds on past and current year budgets for the
district’s various entities; as well as expected price and workload changes. Unlike many budget
processes, the allocation model would build budget proposals on known staffing patterns (and
likely retirements), explicit choices about patterns of curriculum change (growth and decline),

_ apptoved new programs and strategic initiatives, and (importantly) movement toward ideal budget
and resource allocation levels based on those factors that are revealed by the internal cost and
benchmarking studies (see below) to drive costs differentially.

Mid-Range Simulation Modeling (MSM) of the PCCD budget over the mid-range (five-years) would
ptoject the relationships between the California economy, state aid, tuiton and fees, enrollment,
costs and local taxes in support of PCCD. This mid-range simulation model (MSM) would
capture the interaction of these complex relationships and their *bottom-line” impact on the
funding of PCCD.

The MSM would not only identify projected funding for the budget year — the basis for the inter-
college allocation model above — but also for each year up to five-year forecasts so as to test the
long-term feasibility of shiott-term changes in policies, formulas and other factors.

MSM results would show, for instance, the impact of changes in state aid formulas and student
costs (resulting from fees, transportation, and the like) on the ability of PCCD to increase student
access and simultaneously improve programs and services, when overall State funding is flat,
enrollment demand continues to increase, and increased efforts are made to secure extramural
funding {federal, private, or othet non-public funding). Vatious financial scenatios can be
specified and their consequences readily examined. For example, different sets of PCCD
enroliment management strategies can be specified and enrollment and fiscal results simulated.

An internal cost and benchmarking study of PCCD operating outlays would help staff to piepare
budget estimates of the cost of growth at the four colleges, and in any other potential delivery
mechanisms. PCCD costs for departmental and suppotting units need to be disaggregated into
those (a) fixed and variable, (b) direct and indirect, and (c) average and marginal. This would
facilitate estimates of “start-ups” versus “ongoing’ programs. In addition, the actual, full costs of
growth in various PCCD departments and disciplines will be better identified for resource
allocation and budgeting decisions. - '

CC4 Implement A Coordinated District-Wide Program Strategy

The Colleges will continue to implement a coordinated offering of educational programs to
achieve the following goals:

1. Anticipate and respond to the needs of the district setvice area for career-technical, ESL,
transfer and general education.

2. Coordinate offerings across the colleges to maximize access and the range of offerings and
avoid duplication.

3. Continually review and update curricular offerings.
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The district’s integrated educational planning process ensures a dynamic educational program that
responds to student and community needs. As described in detail in strategy EP4 — EP7 below,
the colleges will separately and co]lectlvely maintain a process that continually reviews and updates
their offerings and pedagogy.

As shown in figure CC5 on the page 34 the colleges have devised a coordinated strategy to
address major workforce, community and social trends and needs. The colleges will collaborate to
address the overarching themes of Foundation Skills, Enterprise Studies, Biosciences, Social
Justice/ Environmental, and Global Awareness and Languages.

. These themes encompass both academic subjects and career-technical areas. For example, Social

- Justice/Environmental Sustainability addresses both the social, political and philosophic
implications of human impact on natural systems and the wotlforce implications related to “gteen
technology”. As such these themes can serve to provide frameworks for aligning and integrating
career-technical programs with the arts, humanities, and sciences.

The shared district-wide program themes serve three purposes:

* Provide 2 common focus across the colleges on areas of community interest and need.

s  Clarify the programmatic areas in which the colleges will coﬂaborauvely as opposed to one or
two colleges having exclusive responsibility.

»  Encourage program innovation in emerging areas where new curricula, content and pedagogy
are needed.

The themes are areas for ongoing future exploration. In some of the themes, such as biosciences,
soclety at large is s_tﬂl at an early stage of developing the scientific and industry models. There may
not initially be high numbers of career opeaings, so the colleges will monitor trends and
experiment with programs and pattnerships. Fot some themes, the focus will be in sciences, arts
and humanities, in others in career-technical programs.

The themes are highly interrelated. Foundation skills provide 2 connecting theme across the
themes, while the links are clear across global awareness and social justice/environmental
sustainability.

The themes will be defined through ongoing discussions by faculty, students, staff and
administrators. Brief initial descriptlons follow.

Foundation Skills: Skills in reading, writing, mathematics, and English as a Second Language, as
well as learning skills and study skills which are necessary for students to success in college-level
wotk. Foundation skills are critical both in basic skills classes and discipline classes,

Business and Technology Applications: Subjects encompassing business, economics, finance
and the use of technology applications to advance organizational effectiveness.

Biosciences: The uses of the life and social sciences to address medical, energy, environmental
and other applications.

Environmental Sustainobility and Civic Engagement: The intertelated study of economic
opportunity and social equity with the disciplines related to studying patterns of life that can be
maintained indefinitely and that provides quality of life and preserves natural ecosystems.

Global Awareness and Languages: Programs and courses intended to expand students’
awareness of the culture and contributions of other counties and to teach foreign languages.
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Figure CC5: Peralta's District-Wide Program Framework

Shared District-Wide Program Themes

Berkeley City

Career Technical Programs
» Multi-Media

= American Sign Language
= Human Services

»  Biotechnology

College of Alameda

Career Technical Programs
= Transportation/Logistics

= Apparel Design

= Dental Assisting

»  Bicinformatics

Laney College

Career Technical Programs

v Applied Arts, Media &
Design '

" Center for Performing Arts .

*  Cosmetology

v Culinary
»  Green Tech & Design &
Construction

. F’h}@]‘@i Fitness & Wellness

=  Biomanufacturing

Merritt College

Career Technical Programs
= AD Nursing ‘

' Radiologic Technology

*  Nutrition/Diet

= Respiratory Therapy

*  Bioscience;
MicroscopyfGenomics

»  Child Development-

= COSER

»  landscape Horticutture
= Public Safety

*  Real Estate

Humaniies

Fine Arts

Natural Sciences
Social Sciences

Assessment and Placement

Counseling and Advising

Library and information Services
Tutoring / Mentaring / Learning Communities
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CC5 Implement and Institutionalize CSEP Grow/Revitalize Criteria in Unit
Planning/Program Review

The Vice Presidents, Deans, and Vice Chancellor, Educational Services will coordinate the
implementation of the criteria developed by the Committee for Strategic Educatlonal Planning
. (CSEP). There are two forms of the CSEP analysis:

1. Disciplines Using General Classtooms: Productvity standard is 17.5

2. Disciplines Using Specialized Labs: Productivity standards will be established based .on class-
size limits from specialized accreditation standards ot tegulations; and safety requirements.

CCé Implement Annual Process of Collaborative Discipiine Planning (CDP)

The Vice Presidents, deans, and Vice Chancellor, Educational Setvices will coordinate a process
of district-wide discussions within each discipline. Collaborative Discipline Planning will identify
areas of common concern or opportunity for the discipline as a whole within Peralta. The process
is intended to explote possible collaborative actions that would benefit the discipline and students.
The end product would be a collaborative action plan describing joint initiatives and resource
shating opportunities. The table on page 36 provides an example of collaborative discipline
planning.

There atre two areas for discussion:

Key Issues and Oppeortunities

Discipline members will collectively consider key issues and opportunities related to Cutticulum,
Equipment and sesources, Staffing, Academic standards, Basic skills / preparation, SLO’s,
productivity, etc. The review will also examine district wide productivity data, student success, and
environmental scan data.

Options and Action Plans

The discipline will identify stratégies or mext steps to be pursued collectively.
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Example of Collaborative Discipline Planning: Math 2007

The August 2007 flex day included district-wide discipline discussions. A brief summary of the
Math faculty’s discussion of issues, opportunities, arid action steps is shown below.

Common Issues ' _ Collaboration Opportunities

s There will be a big increase in Math 203 due to =  Collaboration will show us what courses work so
grad requirement changes. we could avoid reinventing the wheel.

s There are program changes like new = We could strategize common problems, like
intermediate math. basic skills and the new math requirements,

»  The basic skills initiative is creating a need for » A collaborative process wouid encourage
new couises. ‘ course innovation by making it easy fo get

= We need to clarify what we expect students to concurrence and input from the discipline at all
know at the end of Math 203. four colieges.

Action Steps

*  Collaborate on innovations regarding basic
skills Math delivery and online delivery.

»  Encourage college wide consistency in grading
by using a common rubric. {CCC librarians have
done this systemwide-—it can be done.}

*  Strengthen assessment requirements so
students are placed in the right courses to
improve student success and feed information
io prograim review

CC7 Partnering with Areas Colleges and Universities

“Partnering”, in the broadest sense, with four-year colleges and universities provides opportunities
for clear transfer pathways for PCCD students. One “path™ is the concurrent entollment and
cross registration program. This provides students the opportunity to enroll concarrently in one
class per semester/ quarter at schools such as the University of California, Berkeley; Califotnia
State University, East Bay; Mills College; Holy Names University; and John F. Kennedy
University. A second “path” is the Transfer Admissions Guarantee (TAG) program which
guarantees admission to a student who completes a TAG form and meets the contractual ‘
requirements of the program. The four Peralta colleges have such agreements with schools such
as UC Davis, UC Riverside, UC Santa Batbara, UC Santa Cruz, and CSU East Bay. As
agreements become available with other institutions, the colleges readily participate. An additional
“pathway” is the ongoing work in course-to-course articulation providing students the
opportunity to complete Jower-division major preparation coursework in an effort to be more
competitive when applying for a specific major at a fous-year institution. Such articulation is an
ongoing effort between college articulation officers and instructional faculty. Further, 2 decision
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will need to be reached as to the use of the Lower Division Transfer Patterns (LDTP) with the
C8U system and whether it provides “value” to students.

PCCD colleges’ close proximity to many four-year colleges and universities in the East Bay offers
the opportunity for partnerships that should ease barriers to the transfer transition for PCCD
students. The character of these partnership arrangements can vary substantally. Some
community colleges, like Canyons in Santa Clarita, host several four-year schools — public and
private — who offer popular BA and MA degtee programs on its (Canyon’s) main campus. Other
community colleges, like Highline in the Puget Sound of Washington state host upper division
wotk by one school — in this case, Central Washington University, with much of the work tied to
CWs main campus, over 100 miles to the east, to other CWU centers through an effective TTV
operation. BCC currently offers courses on the UCB campus and is designing in-service training
for UCB staff. ) :

Arrangements with East Bay four-year colleges and universities that encourage and ease transfer
for potential PCCD students will make its colleges more competitive and further guarantee a
viable transfer function in the face of the predicted decline in numbers of PCCD service area
young students progressing through feeder high schools after 2008.

CC9: Schedule Coordination”

Conduct a regular and eazly process of schedule coordination actoss the colleges. The goal is to
make most effective use of resources, avoid duplication, and provide mote schedule and access
options for students.
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PRIORITY 3: SHARED GOVERNANCE AND DECISIONMAKING

SG|: Implement Annual Planning-Budgeting Integration Cycle

The Strategic Management Team will oversee a structured process fot linking research data,
district-wide planning, college planning; and budget allocation. The planning and budgeting
integration calendar was developed based on work of the District Wide Educational Planning
Committee and the District Budget Advisory Committee. This integrates district wide educational
and budget planning and encompasses education, facilities, staffing, TT, marketing, and is inclusive
of the four colleges and the communities served by the district. (See diagram in addendix.})

RESEARCH PHASE

In May and June of each year, the Vice Chancellor, Educational Services oversees development of
the Annnal Planning Budgeting Framework, which has the following purposes: highlight emerging
educational trends; assess effectiveness of prior strategic, educational and service center unit
planning initiatives; document trends and issues regarding retention, persistence, basic skills
improvement, degrees/ certificates, transfer and productivity; review demogtaphic and labor
market trends; and preliminary budget forecast. In August, Chancellor and Vice Chancellor,
Education, provide overview of major planning and budgeting issues at [Fall convocation.

DISTRICT- WIDE AND COLLEGE PLANNING

In September, the District Wide Education Master Plan Committee (DWEMPC) meets to review
Annual Planning Budgeting Framework and develop planning and budgeting guidelines and
methodologies. The Committee will develop agreements between the colleges in areas requiririg
coordination. College Councils and/or educational committees review status of prior educational
master plans, program reviews, and unit plans and identify preliminary areas of focus for future
planning. District service centers teview status of prior institutional reviews and unit plans and
identify preliminary areas of focus for future planning.

In October, College Councils {or educational committees) and District service centers review
district wide planning and budget guidelines and modify/adapt to fit circumstances. College VP’s
and District Vice Chancellots prepare templates to update existing accelerated program
review/unit planning and distribute to instructional, student service and administrative programs.
" Units update their accelerated program reviews/unit plans and including updates to
grow/maintain/watch action plans. These include program and service initiatives, and resource

Research District College District State Final
’ Wide Planning Wide Budget Budget
Themes Priorities
May/June September . Oct/Nov Nov Jan Sep -
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requests (faculty, staffing, professional development, equipment, facilities)

In November, College budget committees and feview tecommendations from the college
community, including faculty and staff hires, and statutory cost increases based on Educational
Master Plan priorities. DWEMPC reviews compiled college and service center requests to identify
any areas of potential collaboration or overlap between colleges, or between colleges and service
ceaters. DWEMPC recommends solutions, SMT reviews DWEMPC recommendation

BUDGET DEVELOPMENT PHASE

In January, the Governor’s proposed budget is published. Informational memorandums on the
governor’s budget proposal to all constituent groups (board of trustees, academic senate, budget
advisory committee, faculty union, classified unions); SMT meet to review proposed budget.
Chancellor’s budget advisory committee meets to review the governor s proposed budget and
begins to develop budget assumptions.

In Pebruary, the BAC reviews colleges’ actual FTES, review college/district expenditures for the
first half of the fiscal year. Prepare estimate of spring/intercession FTES and expenditures.
Chancelior approves targeted FTES to realize growth and over cap fundiog. Propose board of
trustees’ budget workshop (February or March). Colleges” budget priozities submitted to district
office. District office begins preparation of preliminary budget allocation.

In March, initial proposals submitted to chancellor for the district budget. Review status of budget
development with the academic senate and faculty union. Academic senate submits
recommendation on budget process.

In Aptil, budget proposals reviewed by budget advisotry committee. In May, Discuss catry-over
fund priosities and colleges submission of justification; Governor presents May revise to budget
(May 15); and Draft tentative budget submitted to chancellor

June: Tentative budget submitted to board of trustees at last June meeting (California Code of
Regulations, section 589305(a]). :

In July, several state and district milestones occur:
»  Tegislature approves and governos signs state budgef by Jul 1.
s California Community Colleges State Chancellor’s budget workshop in Sacramento.

- Informational memorandums issued on proposed budget revenues to all constituent groups
(boatd of trustees, academic senates, faculty union, and classified unions).

»  Colleges meet with academic senates, faculty union, and classified unions on budget ptiotities.
" Colleges’ revised budget priosities submitted to chancellor.
»  Approved tentative budget input into financial accounting system

In August, the preliminary adopted budget is submitted for review by the Chancellor and
stakeholders:

" Preliminary adopted budget available August 15 for chancellot’s review,
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»  Comply with Title 5, section 58301 by publishing dates, time and locations where the public
can review proposed adopted budget (budget must be available at least three days prior to
public heating).

»  Adopted budge available for public review at the district office, each college library, and the
offices of each college president.

In September, the Board holds hearing and the final budget is submitted to the State Chancellot’s
Office.

»  Board of trustees holds public hearing and final budget is presented for approval (on or before
September 15) [California Code of Regulations, section 58305 (c)].

» Completed annual financial report and adopted budget o be submitted by September 307 tor
_the State Chancellor’s Office, with a copy filed with the County of Alameda Office of
Education [California Code of Regulations, section 58035 (d)].

Tn following this budget development calendar, it is further proposed first to provide each college
with a base budget which would include funding for fixed costs and funding determined necessary
to meet FTES goals for the academic year. This funding would be available by July 1*. If the
state chancellot’s office in any given fiscal year makes cuts in funding or provides additional
funding, this could affect the base budget. Second, beyond providing a base buclget for each
college, the proposal is to determire annually the availability of discretionary monies that could be
divided among the colleges. The distribution of these discretionary funds would be based on
priorities set in the educational master plans (i.e., faculty positions, classified positions, funds for

- new program start up) and determined through a review process wherein the district-wide
educational master planning committee and the district budget advisory committee would make
recommendations to the Strategic Management Team with a final decision by the chancellor on
the allocation of the discretionary funds.

5G2: Implement Annual and Multi-Year Planning Calendar

The Associate Vice Chancellor, Research and Planning in coordination with the Vice Presidents
and guidance and input from DWEMPC, will support a multi-year planning calendar. (See Section
IV for details.)

Cycle Process

Annual ' Update Unit Plans
Three Years Program Review

Five Yeats Master Plan Updates
Six Years - Accreditation Self Study
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IV. CULTURE OF EVIDENCE AND ACCOUNTARILITY

The colleges will use the District Wide Educational Master Plan is a living document. There will
be annual reviews of the implementation milestones listed for each strategy in Section I, as well
as the establishment of a regular cycle of planning.

Annual Unit Plan Updates

Fach year, all instructional and student service units will update their unit plans based on an
assessment of issues and completion of prior year initiatives. This will form the foundation of an
integrated planning and budgeting process. Annual updates are also needed to provide continuity
to multi-year improvement efforts, especially where emergmg programs are being piloted or watch
programs are being revitalized.

Annual EMP Milestone Progress Reviews

The Associate Vice Chancellor for Research and Planning will cormpile information on the
progress in implementing each of the strategies of the District Wide EMP. The information will
preseated to SMT and DWEMPC at the start of the Fall term to inform development of annual
educational planning priorities.

Three-Year Program Review Cycle

The program review process will proceed on a three-year cycle. Program reviews will use many of
the same data clements and topics as unit review but also include a mote comprehenslve set of
data items and have a longer-time horizon.

Educational Master Plan Update and Accreditation Self Study Cycle

The district wide and college master plans will be updated every five years, in the year preceding
the zccreditation self-study. This will allow the district as a whole to review comprehensively its
programs and services. This cycle will also be efficient in that the master planning process will
address many of the issues required for the accreditation self study.

Cycle - | Process

Annual Update Unit Plans
' Review District Wide EMP Milestones

Three Years ' | Program Review
Five Years Master Plan Updates
Six Years _ Accreditation Self Study
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Appendices
Internal Environmental Scan
External Environmental Scan
Long Range Enrollment Projections
Committee for Strategic .Educational Planning Summary Report
Accelerated Program Review Handbook
District Wide Discipline Planning Handbook

Please contact the Fducational Services Department for appendices.







Peralta Community College District

UNIT PLAN UPDATE Template ~ september 2009

Each discipline will complete this form to update the unit plans developed in 2008. These will be reviewed at
the college level and then forwarded to the district-wide planning and budgeting process. The information on
this form is required for all resource requests — including faculty staffing requests — for the 2010-11 budget

year.

I. OVERVIEW

Date Submitted:

Discipliﬂe

DPean:

Department
Chair

Mission/
History
Brief, one
paragraph

II. EVALUATION AND PLANNING

Please review the program review data and the CSEP review criteria and complete the following matrix.

Baseline Data

Fall

2004 | 2005

2006

2007

2008

CODE

Com
ments

Quantitative Assessments

1. Enrollment (duplicated)

2. Sections (master sections)

3. FTEF

4. FTES

5. FTES/FTEF

Qualitative Assessments

Narrative

6. Community and labor market relevance
Present evidence of community need based on
Advisory Committee input, industry need data,
Meclntyre Environmental Scan, McKinsey




Economic Report, etc. This applies primarily to
career-technical (i.e., vocational programs).

Licensure & Job Placement Rates (CTE specific)

7. Strategic Planning Goals

Check all that apply, and give a brief description of how
o Advance Student Access, Success and Equity
o Engage Our Communities and Partners
o Build Programs of Distinction

o Create a Culture of Innovation and collaboration

o Develop Resources to Advance and Sustain our Mission

. College strategic plan relevance

Check all that apply

0 New program under development

Program that is integral to the college’s overall strategy
Program that is essential for transfer

Program that serves a community niche.

0O 0 o0 o

Programs where student enrollment or success has been demonstrably affected by extraordinary
external factors, such as barriers due to housing, employment, childcare etc.

Other

Action Plan Steps to Address CSEP Results _
Please describe your plan for responding to the above data. Consider curriculum, pedagogy/instructional,
scheduling, and marketing strategies. Also, please reference any cross district collaboration with the same
discipline at other Peralta colleges. :

8.ACTION PLAN -- Include overall plans/goals and specific action steps.




" Full Time Faculty

Full Time FTEF/ Total FTEF ratio Extra Temp | Total FTE
this is where you puf your fotal Full time faculty/your total FTEF (A) service FTEF ( A+B 'f’C) | ratio A/
. facnity (Full time and part time combined for a ratio) FTEF C) By
K3 full time FTEF and Total Full time, extra serv., and (B) : (A+B+C)
temp= 12 . 3 ) 7 12 3/12=25%
3/12 25% of the classes taught by full time faculty.
Narrative: are PT faculty available? Can FT faculty be reassigned to this
program? Implications if not filled
Personnel Cb Enyl Tot Contract FTEF Ext Tmp Total Contract% | FTES/FTEF
FTES Srv FTEF FTEF
FTEF

Equipment/Material/Supply/ Classified/Student Assistant Needs:

Please describe any needs in the above categories.

Facilities Needs (Items that should be included in our Facilities master Plan) for Measure A funding:

Please describe any facilities needs.

La




Technology Needs

Additional Planned Educational Activities
9.Health/safety/legal issues:

I11. RESOURCES




PERSONNEL NEEDS

FACULTY DIVERSITY

IV. ACADEMIC PERFORMANCE MEASURES AND EQUITY

African American

Filipino
Hispanic/Latino
Native American




Other

White

Unknown

Total

Not Supplied

Total

Analysis

1.

What are you doing to increase access?

African American

‘Filipino

Hispanic/Latino

Native American

Other

White

Unknown

Total




Male

Female
Not Supplied
Total

Analysis

1. If your disciplines retention rate is beneath the colleges rate, then why?

2. If your retention rate is below the college rate, then what are you doing to increase retention?

3. If your retention rate is above the college’s rate do you have any best practices to share?

Asian

African American
Filipino
Hispanic/Latino
Native American
Other
White
Unknown
Overall Rate




Male

Female

Not Supplied

Total

Analysis
1. If your disciplines successful course completion rate (SCCR) is beneath the colleges rate, then
why? :
2. If your sccris below the college rate, then what are you doing to increase it?
3. If your scer is above the college’s rate do you have any best practices to share?

African American

Filipino

Hispanic/Latino

Native American

Other

White

Unknown

Overall GPA




Asian

African American

Filipino

Hispanic/Latino

Native American

Other

White

Unknown

Total

African American

Filipino

Hispanic/Latino

Native American

Other

White

Unknown

Overall Total




Female
Male
Not Supplied

Total

Analysis

1. What efforts are you taking to ensure students with an educational goal of degree or certificate

attainment from your program are achieving their goal? (If your program does not award
degrees or certificates then, please skip this question).
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Peralta Community College District
"NIT PLAN TEMPLATE Student Services

2009-2010

This presents the common elements to be addressed by each discipline/department in unit planning. Depending
on College preferences, these common elements may be formatted or addressed differently.

I. OVERVIEW

Date Submitted:

Program/ - : Administrator:
Department
Department
‘| Chair/

Coordinator

Mission/
History
Service

provided
Brief, one
paragraph

Include service area  data such as number of
students served by program. Include data and
recommendations from program review.

Qualitative Assessments Narrative

Community and college relevance

Present evidence of community need based on
Advisory Committee input, Mclntyre
Environmental Scan, Student surveys

Identify strengths, weaknesses, opportunities, and limitations (from the Action Plans)

8/25/2009Draft: KC:



College strategic plan relevance

Action Plan Steps
Please describe your plan for responding to the above data.

ACTION PLAN -- Include overall plans/goals and specific action steps.

Additional Planned Educational Activities

Health/safety/legal issues:

Student Retention and
Success

Progress o Student Lg_:_
Outcomes.- { SLO %

ing :. _

Personnel Needs

FT/PT ratio Current If filled If not filled

# FTE faculty assigned)

Narrative: are PT Sacitlty or staff available? Can FT faculty
or staff be reassigned to this program? Implications if not filled

Equipment/Material/Supply/ Classified/Student Assistant Needs:
Please describe any needs in the above categories.

Facilities Needs (Items that should be included in our Facilities Master Plan) for Measure A funding:
Please describe any facilities needs. '

8/25/2009Draft: KC:




Peralta Community College
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College of Alameda
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- Purpose and Goals

The information gathered during the program review process provides the basis for informed
decision making in the Peralta Community College District. Instructional Program Review is a
systematic process for the collection, analysis, and interpretation of data concerning a program or
department and its curriculum. It provides program and/or departmental accountability by
collecting, analyzing and disseminating information that will inform integrated planning,
resource allocation, and decision-making processes. '

The primary goals are to:
o Ensure quality and excellence of academic programs.
» Provide a standardized methodology for review of instructional areas.
o Identify effective and exemplary practices.
o Strengthen planning and decision-making based upon current data.
o Identify resource needs. |
e Develop recommendations and strategies concerning future directions.
e Inform integrated planning at all levels in the College.

» Ensure that educational programs reflect student needs and encourage student success.




Components in the Process

The Instructional Program Review process consists of answering a set of questions designed to
aid in the examination of a discipline, department or program. These questions are consistent
with the national movement toward learning assessment and the new 2002 WASC/ACCIC
Accreditation Standards. They direct faculty to examine the curricular, pedagogical, and
resource areas related to student success and to analyze findings in order to deveiop a plan that .
will improve the quality of teaching and learning.

The primary components in the Program Review process include:
e The Instructional Program Review Team
e (Core data elements

o Completion of a Instructional Program Review Narrative Report

o

Additionally four templétes are Ijrovided to help link the Instructional Program Review findings
to annual strategic or integrated planning at each college. They can be found in the Appendix
and are:

e The Instructional Program Review Resource Needs Reporting Template in which to
summarize key resource needs. :

e The Integrated Planning Template in which to set goals, objectives and action plans
based upon the Instructional Program Review findings.

s The Student Learni'ng Outcomes Reporting Template (Course Level Outcomes) for
documenting learning assessment at the course level.

o The Student Learning Outcomes Reporting Template (Program Level Outcomes) for
documenting learning assessment at the departmental/program level.

Thus, the recommendations and prioriﬁes from the Instructional Program Review process feed
directly into the development of departmental and/or unit plans.

In turn, the departmental and/or unit plans serve as the driving mechanisms in formulation of
updated educational, budget, technology and facilities plans.




The Instructional Program Review Team

Each discipline, department or program at the college will assemble an Instructional Program
Review Team at the College that is comprised of the following members:

e Department Chair or Program Coordinator, if applicable.
‘s Division Dean
» Two additional faculty members, if possible.

s All faculty members within a department are encouraged to participate in the
Instructional Program Review process, although participation is not mandatory.

The Instructional Program Review Team will review the core data elements and course outlines
and complete the Instructional Program Review Narrative Report.

» The Instructional Program Review Team Chair will share the recommendations and
priorities with the other Colleges that have completed a comparable disciplinary
program review. This will occur at District-wide disciplinary meetings.

» Once the narrative report is completed, the Vice President of Instruction will
summarize the recommendations and priorities of all instructional units and submit
the summary to the College President, the College’s planning and/or budget
committees (if applicable) and the Vice Chancellor of Educational Services.




Core Data Elements

. The Vice Chancellor of Educational Services, with the assistance of the Associate Vice
Chancellor of Institutional Research and Planning, will provide the following data to the
college. The data is to be disaggregated.

Degrees and certificates for each program or department awarded by major, ethnicity, and
sex for the last three years.

Transfer rates by discipline, if applicable, for the last three years.

Enrollment data for each department (unduplicated) for the last three years, including the
current semester, by age, gender, ethnicity and special populations.

Enrollment data for courses by time of day for the last three years.
Retention rates by course and department for the last three years.
Persistence rates by céurée and department/program for the last three vears.
FTES per FTEF by course and department/program for the last three years.

< &

Grades by course and discipline for the last three years.

. The Office of Instruction at the college will provide the following data to each
department or program.

A list of active courses in the department or program.

Copies of course outlines and syllabi.




The Instructional Program Review Narrative
- Report |

. College:

Discipline, Department or Program:

Date: ' .

Members of the Instructional Program Review Team:

. Narrative Description of the Discipline, Department or Program:

Please provide a general statement of primary goals and objectives of the discipline,
department or program. Include any unique characteristics, degrees and certificates the
program or department currently offers, concerns or trends affecting the discipline,
department or program, and any significant changes or needs anticipated in the next three
years.

. Curriculum:

Is the curriculum current and effective? Have course outlines been updated within the last
three years? If not, what plans are in place to remedy this?

Has your department conducted a curriculum review of course outlines? If not, what are the
plans to remedy this?

What are the department’s plans for curriculum improvement (i.e., courses to be developed,
updated, enhanced, or deactivated)? Have prerequisites, co-requisites, and advisories been

validated? Is the date of validation on the course outline?

What steps has the department taken to incorporate student learning outcomes in the
curriculum? Are outcomes set for each course? If not, which courses do not have outcomes?

Describe the efforts to develop outcomes at the program level. Tn which ways do these
outcomes align with the institutional outcomes?

Recommendations and priorities.




4. Instruction:
e Describe effective and innovative strategies used by faculty to involve students in the
learning process. How has new technology been used by the department to improve student

learning?

e How does the department maintain the integrity and consistency of academic standards
within the discipline?

* Discuss the enrollment trends of your department. What is the student demand for specific
courses? How do you know? What do you think are the salient trends affecting enrollments?

s Are courses scheduled in a manner that meets student needs and demand? How do you
know?

» Recommendations and priorities.

5. Student Success:

» Describe student retention and program completion (degrees, certificates, persistence
rates) trends in the department. What initiatives can the department take to improve
retention and completion rates?

e  What are the key needs of students that affect their learning? What services are needed for
these students to improve their learning? Describe the department’s efforts to access these
services. What are your department’s instructional support needs?

e Describe the department’s effort to assess student learning at the course level. Déscribe the
efforts to assess student learning at the program level. In which ways has the department

used student learning assessment results for improvement?

» Recommendations and priorities.




6. Human and Physical Resources (including equipment and facilities)

e Describe your current level of staff, including full-time and part-time faculty, classified
staff, and other categories of employment.

e Describe your current utilization of facilities and equipment.

» Are the human and physical resources, includilig equipment and location, adequate for all
the courses offered by your department (or program)? What are your key staffing and
facilities needs for the next three years? Why?

o Recommendations and priorities.

7. Community Outreach and Articulation

For vocational programs:

e Describe the department’s connection with industry. Is there an Advisory Board or Advisory
Committee for the program? If so, how often does it meet? Is the program adequately

preparing students for careers in the field? How do you know?

. Have students completing the program attained a foundation of technical and career skllls‘7
How do you know? What are the completion rates in your program?

¢ What are the employment placement rates? Include a description of job titles and salaries.
What is the relationship between completion rates and employment rates?

e What industry trends are most critical for the future viability of the program? How do you
know? What are the implications of these trends for curriculum development and
improvement?

For transfer programs:

e Describe the department’s efforts in meeting with and collaborating with local 4-year
institutions. Is the program adequately preparing students for upper division course work?
How do you know?

For all instructional programs:

e Describe the department’s effort to ensure that the curriculum responds to the needs of the
constituencies that it serves.

s - Recommendations and priorities.




Checklist of Tasks

The Office of Instruction at each College will establish the schedule for completion of
the Instructional Program Review at the beginming of the academic year or

the semester in which the Instructional Program Review will occur. The

schedule will include a timeline and deadlines for completion.

. The Division Dean, in conjunction with the Department Chair (or lead faculty in the
discipline) will assemble the Instructional Program Review Team.

. The Instructional Program Review Team will review and analyze the Core Data
Elements.

. The Instructional Program Review Team will assemble and review the course outlines.

. The Instructional Program Review Team will complete the Instructional Program Review
Narrative Report.

. The Instructional Program Review Chair will submit the narrative report, electronically,
to the Division Dean. The Dean will review the report and forward it the Vice President
of Instruction at the College.

. The Instructional Program Review Chair will share the recommendations and priorities
with the other Colleges that have completed a comparable disciplinary program review at
District-wide disciplinary meetings.

. The Instructional Program Review Team will develop an action plan based upon the
recommendations and priorities from the Instructional Program Review that feeds
directly into the College’s integrated planning process.

. The Vice President of Instruction will compile a summary of recommendations and
priorities from all the Instructional Program Review Narrative Reports and submit the -
summary to the College President, the College’s planning and/or budget committees (if
applicable), and the Vice Chancellor of Educational Services.



Definitions

Department/Program: For the purpose of the Instructional Program Review, a
department/program is defined as a course or series of courses which share a common Taxonomy
of Programs (TOP) number at the four digit level of specificity. TOP is a classification system

. for academic programs in the California Community Colleges.

FTEF (Full Time Equivalent Faculty): Also known as load equivalency. A full-time
instructor teaching 15 lecture hours per week = 1.0 FTEF. One lecture hour = 50 minute
instructional period. One lab hour = .8 of one lecture hour equivalent.

FTES (Full Time Equivalent Student): This unit is used as the basis for computation of state

support for California Community Colleges. One student attending 15 hours a week for 35
weeks (one academic year) generates 1 FTES.

To approximate the FTES generated by a 17.5 week semester class use the formula:
WSCH (Weekly Student Contact Hdurs from the census) / 525 x 17.5=FTES

The WSCH of “contact hour” is the basic unit of attendance for computing FTES. Itis a period
of not less than 50 minutes of scheduled instruction.

For example, a class of 40 students meeting 3 hours per week generates 120 WSCH. To ﬁgﬁre
the FTES for the class, the formula yields:

120/525x 17.5=4.0 FTES
FTES/FTEF: The ratio of full-time equivalent students to full-time equivalent instructors.

Persistence: The percent of students who attend one semester and then attend the subsequent
semester (fall and spring semesters).

Retention: After the first census, the percent of students earning any grade but a “W” ina
course or series of courses. To figure retention for a class, subtract the “W”’s from the total
enrollment and divide the number by the total enrollment.

Student Learning Outcomes: The desired knowledge, skills, abilities, and attitude that a
student attains as a result of engagement in a particular set of collegiate/academic expenences.







Appendices
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June 30, 2009

Mr. Elihu Harris
Chancellor

Peralta Community College District

333 East Eighth Street
Oakland, CA 94606

RECEIVED
JUL 06 2009

OFFICE OF THE UHANGELLOR
Peralta Community Coliege District

Dear Chancellor Harris:

The Accrediting Commission for Community and Junior Colleges, Western
Association of Schools and Colleges, at its meeting June 9-11, 2009,
reviewed the institutional Self Study Reports for Berkeley City College, the
College of Alameda, Laney College, and Merritt College as well as the
visiting team reports for each college. The Commission acted on each
college; and you will receive copics of those Commission action letters.

The Commission requested that I convey to you concerns regarding the :
district recommendations included in each action letter and numbered
appropriately to correspond to the individual college’s team report. These
are noted below: '

Recommendation: (College of Alameda only, #5) In order to meet the'
Sta_ndards, the team recommends that the college advance and refine the
implementation of the district-wide computer information system

(Standards 3C.1.a, 3C.1.c, 3C.1.4, IV.B.3.6).

' Recommendétioh Management Systems (Berkeley City, Laney and

Merritt Colleges)
The team recommends that the district unmedlately resolve the functional

_ issues associated with the implementation of the district-wide adopted

software management systems for student, human resources, and financial

- aid administration (Standards I1.C.1.a, IL.C.1.c, IL.C.1.d, and IV.B.3.b).

Recommendation: Financial Resources and Technology (Berkeley City,
College of Alameda, Laney and Merritt Colleges)

The team recommends that the district take immediate corrective action to
implement all appropriate controls and necessary MIS system modifications
to achieve access to a fully integrated computer information management
system, including modules for student, financial aid, human resources, and

~ finance, in order to assure financial integrity and accountablhty All

corrective action and system testing should be completed within two years
and the governing board should receive regular implementation progress
reports until project completion (Standards OLD.1.a,JILD.1.b, and
IIL.D.2.a). . o




Mr. Elihu Harris

Peralta Community College District
June 30, 2009 .

Page Two

Recommendation: Board and District Admzmszmtzon (Berkeley City, Laney and Memtt
Colleges) -

The team recommends that the dlstnct assess the overall effectiveness of i its service to the college
and provide clear delineation of functional responsibilities and develop clear processes for

- -decisionrmaking (Stapdard IV:B,1, IVB.3abc,Le). .

. Recommendation: (Laney College only. #7) Governance and Consultation The team
recommends that all college leadership groups participating in district governance strive to
clarify and strengthen the individual and collective understanding and adherence to appropriate
consultation practices and defined declslon-ma]ﬂng processes and authonty in order to meet the
standard (IV.B.1.d,e).

The Commission accredits colleges, thus, the action letters direct the colleges to resolve these
issues to meet the standards. However, in cases where the district or system operations and
leadership play an important role in assuring institutions come into compliance with accreditation
standards, it is the Commission’s practice to identify the relevant issues in writing for the disfrict
Chancellor. Standard IV.B.1-3 lists those sub sections specific to the district’s and board’s
responsibilities with respect to financial management. Internal controls and sound fiscal
management are joint responsibilities at the campus and district levels (Standard IV.B.2.4;
IV.3.¢,d). In addition, the Commissioners expressed concern regarding recent audit findings
including the financial aid audit at Berkeley City College.

The action letters detail follow-up responsibilities for each college; each must report ori the status
of the district regommendations regarding the management-information sysw‘Pm and financidl
resources and technology and resolution on the recommerdation on board and district '
administration by March 15, 2010. Resolution of the management information system and
financial resources and technology recommendations is required by March 15, 2011.

. : :
The recommendations contained in the Evaluation Team Reports represent the observations of
the evaluation teams at the time of the visit. The Commission reminds you that while you may
concur or disagree with any part of the teams’ reports, the colleges are expected to use the reports
to improve the educational programs and services of each institution.




Mr. Elihu Harris

Peralta Community College District
- June 30, 2009

Page Three

On behalf of the Comunission, I wish to express continuing interest in the institution’s
educational quality and students’ success. Professional self-regulation is the most effective
means of assuring institutional integrity, effectiveness and quality.

Sincerely, _

Bschaa @ K

Barbara A. Beno, Ph.D.
President :

- BAB/t1

_cc:  Dr. Betty Inclan, President, Berkeley City College
Dr. George Herring, President, College of Alamsda
Dr. Frank Chong, President, Laney College

Dr. Robert Adams, President, Merritt College
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“Dr. Betty Inclan

June 30, 2009

REGEIVED
UL 012009

. : : OF THE CHANCELLOR
President : - Pt onmuny Gollega Ot | -
Berkeley City College ) ,
2050 Center Street

Berkeley, CA 94704
Dear President hcfan:

The Accrediting Commission for Community and Junior Colleges, Western
Association of Schools and Colleges, at its meeting June 9-11, 2009,
reviewed the institutional Self Study Report and the report of the evaluation
team which visited Berkeley City College Monday, March 9-Thursday,
March 12, 2009, The Commission took action to reaffirm accreditation
with a requirement that the College complete two Follow-Up Reports. The
first report is due by March 15, 2016 and will be followed by a visit of

Commission representatives. The second-report is due by March 15,2011

and ‘will also be followed by a visit of Comumission repressntatives.

. The Commiission asks ﬂ.ﬁ_at fhe first Follow-Up Report be submitted by
March 15, 2010, The Follow-Up Report should demonstrate the

institution’s resolution of Recomnmendation 7 and the status toward .

resolution of Recommendations 5 and 6 as noted below:

Recommendation 7 Board and District Adminisiration /
The team recommends that the district assess the overall eifectiveness ofiis
service to the college and provide clear delineation of functional
responsibilities and develop clear processes for decision making. (Standard
1V.B.1, IV.B.3.ab,c.f.g} : :

Recommendation 5 Mdnégement Systems - S :
The team recommends that the district immediately resolve the functional

- {gsues associated with the implementation of the district-wide adopted

software management systems for student, human resources, and financial

' aid administration. (Standards TLC.1.a, TLC.1.¢, TLC.1.d, and IV.B3.b)

Recommendation 6 Finaricial Resources and Technology

. The team recormmends that the district take immediate corrective action to

jmplement all appropriate controls and necessary MIS systern modifications

o achieve access to a fully integrated computer information management
" gystem, including modules for student, financial aid, human resources, and

finance, in order to assure financial integrity and accountability. All
corrective action and system testing should be completed within two years
and the governing board should receive regular implementation progress
reports until project completion. (Stendards TL.D.1.a, HLD.1 b, and
mp2a) -




Dr. Betty Inclan
Berkeley City College
Fime 30, 2009

Page Two

The Commission asks that the second Follow-Up Report be submitted by March 15, 2011, That
report will be followed by a vigit of Commission representatives. The rep ort should demonstrate
* yesolution of the following recommendations: : ' o

Reconymendation 3 -

Although significant progress has been made since 2003 in its library’s quality and services, the
team recommends that in order to improve and broaden upon the progress to date, the college
develop an adequate, equitable, and sustainable libraxy altocation for staffing and library
resources. (Standards I.C.1, IL.C.1.a, MC.l.e, LC1.d, and HC2) :

‘Recommendation 5 Management Systems

The team recommends that the district immediately resolve the functional issues associated with
the implementation of the district-wide adopted software management systems for student, _
hurnan resources, and financial aid administration. (Standards TIL.C.1.2, TLC.1.c, WCld,and -
W.B.3.b) ‘ S :

Recommendation 6 Financial Resources and Technology . :
The team recommends that the district take immediate corrective action to implement all
appropriate controls and necessary MIS system modifications to achieve access to a fully
‘integrated compuier information management system, including ‘modules for student, financial
aid, human resources, and {inance, in order to assure financial integrity and accountability. :All-
_ correotive action and system testing should be completed within two years and the goveming

- board should receive regular implementation progress repotts until project completion.

(Standards IL.D.1.a, IILD.1b, and ED.2.2) :

1 wish to inform you that under U.8. Department of Rducation regulations, institutions ont of
compliance with standards or on sanction are expected fo correct deficiencies within a two-year
~ period orthe Commission must take action to terminate accreditation, Berkeley City College
. nmst correct the deficiencies noted by June 2011 or the Commission will be compelled to act.

_All colleges are required 1o file a Midterm Reporxt in the third year after each comprehensive
evaluation. Berkeley City College should submit the Midterm Report by March 15, 2012: The
Midterm Report describes resolution of any team recommendations made for improvement,
includes a summary of progress on College-identified plans for improvement asexpressed in the
Self Study Report, and forecasts where the College expects to be by the time of thenext
comprehensive gvaluation.- : -

-




Dr. Betty Inclan
Berkeley City College -
Fune 30, 2009

Page Three

The recommendations contained in the Evaluation Team Report represent the observations of the
evaluation team at the time of the visit. The Cormmission reminds yon that while an institation
may concur or disagies with any part of the report, the College is expected to use the Bvaluation
Team Report to improve the educational programs and services of the institution.

" The College conducted a comprehensive self study as partof its evaluation. The Commission
requires that the plans for improvement of the.institution included in its self study efforts be used
to support the continuing improvement of Berketey City College. The next comprehensive
evaluation of the College will accur during Spring 2015. - '

. A final copy of the Evaluation Team Report is atlached. Please disregard any earlier versions
youn may have, Additional copies may now be duplicated, The Commission requires you to give
the Bvaluation Team Report and this letter dissemination to your College staff and to those who
were signatories of your institational Self Study Report. This group-should include campus
Teadership and the Board of Trustees. The Commission also requires that the Evaluation Team
Report and the Self Study Report be made available to students and the public. Placing copies in
the College Hbrary can accomplish this, Should you want an electronic copy of the report, please
contact Commission staff,

On behalf of the Commission, I wish to express continuing interest in the institution’s
educational quality and students’ success. Professional self-regulation is the most effective
moans of assuring institutional intégrity, effectiveness and quality.

Sincerely, c
W”—@ a ,604,0-

Barbara'A. Beno, Ph.D.

President '

- BAB/

cer \Mr. Blihu Harris, Chancellor, Peralta Community College District
Ms. Dona Boatright, Accreditation Liaison Officer ‘
- Board President, Peralta Community College District
Mz, Don Warkentin, Team Chair T -
Evaluation Team Members - :
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Dr. Qeorge Herring . { Parelia Communtiy é’oﬁﬁﬁf lﬁ‘iﬁs?cl
President ' '
College of Alameda

555 Ralph Appezzato Memorial Parkway
Alameda, CA 94501 '

Dear President Herring:

The Accrediting Cornmission for Community and Junior Colleges, Westernt
Association of Schools and Colleges, at its meeling June 9-11, 2009,
reviewed the instifutional Self Study Report and the eport of the evaluation
teamn which visited Cellege of Alameda Monday, March 9-Tharsday, March
12, 2009, The Commission acted to issue a Warning and to ask that
College of Alameda correct the deficiencies noted. The College is required
to complete two Follow-Up Reposts. The first report is due by Mavxch 15,
2010 and will be followed by a visit of Commission representatives. The

' second réport is due by March 15, 2011 and will also be followed by a visit
of Commission representatives. :

A Warning is issued when the Clommission finds that an institution has

pursned a course oF action which deviates from the Commission’s eligibility

.criteria, standards of accreditation, or policy to an exfent that raises a
* concern regarding the ability of the institution to meset accreditation

standards. The accredited status of the institution continues during the
warning period. However, the institution’s accreditation willnotbe - |
reaffirmed until the conditions which warranted the warning are resolved.’
The Warning is issued for the institution’s failure to comply with: '
recommendations from fhe previous evaleation team as reflected in2009
Recommendations 1 and 4 below. '

The Foltow-Up Repori of March 15, 2010 should demonstrate the
institution’s resolution of the recommendations noted below:

Recommendation 1:

In order to meet standards.and building upon the considerable progress )
made in developing a systematic, integrated district-wide planning provess, -

. the team recommends that the college move forward in implementing its

own.comprehensive and Inteprated strategic planning process that is tied to

" the college’s mission, values, goals, and priorities and includes the

evaluation and Tefinement of key processes to improve student learning a;:md

- promote institutional effectiveness (Standards 1A.4,1B.2,1B.3, 1B4,

1B.6,18.7, 2A.1.8,2A.2.£,2B.4,2C.2, 3A.6, 3B.1.3,3B.2.8,3B.2b,3C.1.c;
3C.2, 3D.1,3D.3, 4A.1, 4A.2,4A.5, 4B.2,4B.2.b). X
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Recummendaﬁon 2
In order to meet the Standards, the team recommends that systems to support internal- campus

_ commaunication, as well as college- -district communication, be fmproved to support the optimal
functioning of the college in promoting student learning (Standards 1B.1,1B.2, 1B.4, 1B.5, 1B.7,
2A2.3,2A.2b,2A25 2B4,2C2,3A.6,3B.2b,3C2,3D.1.5,3D,1.4,3D.3, 4A.1,4A.2,
4A.2.3, 4A.3, 4A5 4B.2, 4B.2b,4B.2.¢, 4}33 4B3f}

Recommendahon kH :

Tn order to meet the Commission’s 2012 deadhne, the college must accelerate its progress in
developing and assessing course-level and program-level student Tearning outcomes and using
assessment data for improvement. Further, in order to meef the Standards, the college must also
ensure compliance with its program review and unit planmng processes and accelerate its
progress toward creating a data-driven environment in which continuous assessment is used asa
vehicle for mstrtutmnal rmprovement (Standards 2A.1, ZA 1 a, 2A 1.c,2A.2.3, 2A.2, b, 2A.2.¢,
2A.2152B. 4}

Recommendation 4:

In order to meet the Standard, and consistent with {he recommendation of the 2003 visiting teard, '
the team recommends that the college devots the time and resources needed to complste regular,
systematic svaluations for clagsified professionals, full-time contract faculty, and pari-time

faculty (Standard BA 2). ’

This Follow-Up Report of March 15, 2010 should also addressthe status of the recommendations
_ noted below: .

Recammendahun 5: :

In order to meet the Standards, the team recommends that the college advance and refine the -
implementation of the drstnct—wrde computer information system (Standards 3C.1.a, 3C 1 <,
3C.1.4,4B.3.6).

. Recommendatlon T:

The team recommends that the disirict take immediate. correctwe action o implement all
necessary system modifications to achieve access to a fully integrated computer information
management system, including modules for student, financial aid, human resources, and finance.
AN corrective action and system tesfing should be compietad within two years and the govering
board should receive regular implementation progress reports until project completion (Standards
3D.1.3, 3D.1.b, and'3D.2.a).
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The second Follow-Up Report, which will also be followed by‘a visit of Commission
representatives, is due by March 15, 2011 on the resolution of the following recommendations:

Recommendation 5 .

" Tn ordet to mest the Standards, the team recommends that the college advance and refme the.
implementation of the disirict-wide computer information system (Standards 3C.1.a,3C.1.e,
3C.1,d,4B.3.6). : ‘

Recommendation 7:

The team recommends that the district take immediate corrective action to implement all '
necessary system modificationsto achicve access o a fully integrated computer information - '
management system, including modules for student, financial aid, human resources, and fiiance.
ATl corrective action and system testing should be completed within two years and the governing

board should receive regular implementation progress reports until project cothpletion (Stendards
3D.1.3, 3D.1.b, and 3D.2.8). - . . L

1 wish to inform you that under U.S. Department of Education regulations, institutions out of
compliance with standards or on sanction are expected fo correct deficiencies within a two-year
period or the Commission must take action to terminate accreditation. College of Alameda must
comrect the deficiencies noted by June 2011 or the Commission will be compelied fo act.

ATl colleges are required to fle a Midterm Report in the third year after each comprehensive

. evaluation. Collsge of Alameda should submit the Midterm Report by March 15, 2012. The -
Midterm Report describes resolution of d@ny team recommendations made for improvement,.
includes a summary of progress on college-identified plans for improvement as expressed in the
Self Study Report, and forecasts where the College expects to be by the time of the-next
comprehensive evaluation. . :

The secommendations contained in the Bvaluation Team Rci:a ori represent the observations of the )
evatuation team at the time of the visit. The Commission reminds you that while an institution

_may coneur of disagree-with any part of the report, the Collegs is expected to use the Byaluation . -
Team Report to improve the educational programs and services of the institution, ’

The College conducted a comprehensive self study as pait of its evaluation. The Commission '
requires that the plans for improvement of the institution inchaded in its self study efforis be used
to support the contimying improvement of College of Alameda. The next comprehensive
_evaluation of the College will occur during Spring 2015, )

1)
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A final copy of the Bvaluation Team Report is attached. Please disregard any earlier versions .
you may have, Additional copies may now be duplicated. The Commission requires you o give
the Bvaluation Team Report and this letter dissemination to your College staff and to thoss who
wete signatories of your institutional Self Study Report. This group should include campus’
leadership and the Board of Trustees. The Commission also requires that the Evaluation Team
Report and the Self Study Report be made available fo students and the public, Placing copiesin
. the College library can accomplish this. Should yon wani an electronic copy of the report, please
contact Commission staff, . _

On behalf of the Commission, 1 wish to express continuing interest in the institution’s
educational quality and students’ success. Professional sclf-regulation is the most effective
means of assuring institutional integrity, effectiveness and quality.

Sincersly, B

Barbara A, Beno, Ph.D.
President

BAB/

o \/Mr Blibu Harris, Chancellox, Peralta Community College District
Dr. Jannett Jackson, Accreditation Liaison Officer
Board President, Peralta Community College District
Dr. Terrence J. Burgess, Team Chair ’
Evahation Team Members.
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Pazaila Community Gollega Dislifet |-

Dr. Frank Chong
President

Laney College
500 Fallon Street

_QOsakland, CA 94607

Dear President Chong:

The Accrediting Commission for Community and Junior _Coiiéges, Westemn
Association of Schools and Colleges, at its meeting June 9~ 11, 2005,
reviewed the institutional Self Study Report, the report of the evaluation

" team which visited Laney College Monday, March 9 ~ Thursday, March 12;
2009, and information presented by college and district representatives. The

Commmission ook action to reaffirm accreditation, with a requirement that

{he College complete two Follow-Up Reports. The first report is due by

March 15, 2010 and will be followed by a visit of Conmmission
representatives. The second report is dus by March 15, 2011 and will =lso

“be followed by a visit of Commission representatives.

"The Clommission asks. that the first Follow-Up Report be submitted by
March 15, 2010. That report should focus on the institution’s resolution of
Recommendation 6 below and status toward resolution of . -
Recommendations 3 and 5 as noted below:

Recommendation 6, Board and District Administration

The team recommends that the district assess the overall effectiveness ofits
service to the college and provide clear delineation of functional
responsibilities and develop clear processes for decision making (IVB.1,
TV.B.3.ab,c.ig). '

Recommendation 3. Management Systems-

The team recommends that the district immediately resclve the functional
issues associated with the implementation of the districtwide adopted
software management information systems for student, human resources,
and financial aid administration (IILC. L., M.CleMC1G, IV.B3Db)
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Recommendation 5. Financial Accountability and Controls _
The team recommends that the district take immediate corrective action to implement all
appropriate controls and necessary MIS system modifications to achieve access fo a fully
integrated computer information management system, including modules for student, finan¢ial
~ aid, human resources, and finance, in order to assure financial integrity and accountability. All
corrective action and system testing should be completed within two years and the governing
. board should reccive regular implementation progress seporis unfil project completion (HL.D.1.a-
b, Ii.D.2.a). T S :
This first report should also address the Commission’s concem regarding the College’s mission
. statement which should be revised to include thé intended population and the college’s
commitment to student learning as expressed in Standards LA, LA.1 and LA 4. Tn addition, the
. report should address the Commission’s concem that the college accelerates the assessment and
. analysis of the data from Student Services as expressed in Standards JLB.1 and ILB.4. -

" The second Follow-Up Report i due by March 15, 2011 and will be followed by a visitof .
Commission representatives.  That report should demonstrate resolution of the recommendations
noted below

Recommendation 3. Management Systems B : _
The tearn recommends that the district immediately resolve the fpncﬁonal issues associated with
the implementation of the districtwide adopted software management information systems for

student, human resources, and financial aid adpiinistration (ILB.1, HLC.1.5, IV.B.3.b).

Recommendation 5. Financial Accountability and Controls

The team recommends that the disirict take immediate corrective action to implément all -
appropriate controls and necessary MIS systern modifications fo achieve access to a fully
integrated computer information management system, including modules for student, financial
aid, hurnan resources, and finance, in order to assure financial integrity and accouritability. All
corrective action and-system testing should be completed within two years and the governing
hoard should Teceive regular ifplementation progress reports until projest completion (II.D.1.a-
b, TL.D.2.a). )

I wish to inform you that under U.S. Department of Education regulations, institutions out of
compliance with standards or on sanction are expected to correct deficiencies within a two-year
period or the Commission must take action to terminate accreditation. Laney College must
correct the deficiencies noted by June 2011 or the Commission will be compelled {o act.
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All colleges are required to file a Midterm Report in the third year after each comprehensive

_ evaluation. Laney College should submit the Midterm Report by March 15, 2012. The Midterm
Report describes resolution of any team recommendations made for improvement, includes 2

. surnmary of progress on College-identified plans for improvement as expressed in the Self Study
Repont, and-forecasts where the College expects fo be by the time of the next comprehensive
evaliation. : : '

The recommendations contained in the Bvaluation Team Report represent the observations of the
evaluation team at the time of the visit. The Comimission reminds you that while an institution,

may concur or disagree with any part of the report, the College is expected to use the Evaluation
Team Report to improve the educational programs and services of the Institution.

The College conducied a comprehensive self study as part ofits evalnation. The Commission 7
requires {hat the plans for improvement of the institution included in its sélf study efforts be used
to support the contirming improvement of Laney College. The next comprehensive evaluation of -

the College will occur during Spring 2015.

A final copy of the _Evaliiation Team Report is attached. Please disregard any earlier versions
you may have. Additional copies may now be duplicated. The Commission requires you to give
the Tvaluation Team Report and this letier dissemination to your College staff and to those who -
were signatories of your instifutional Self Study Report. This group should include campus
leadership and the Board of Trustees. The Commission also requires that the Evaluation Team
Report and the Self Study Report be made avaitable to students and the public. Placing copies in
the College library can accomplieh this. Should you want an electronic copy of the report, please
contact Commission staff. ' )

On behalf of the Commission, 1 wish to express continuing interest in the institution’s
educational quality and students’ success. Professional self-regulation is the most effective
~means of assuring institutional integrity, effectiveness and quality. -

Sincerely, . _

Barbara A. Beno, PhD. .
~ President -

BABH]

Vo Ar. Elihu Harxis, Chancellor, Peralta Conimunity College District
Dr. Blnora Webb, Accreditation Liaison Officer '
Board President, Peralta Community College District
Ms. Sandra V. Serrano, Team Chair .
Evaluation Team Members
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" Dr. Robert Adams

President
Merritt College
12500 Carnpis Drive

Oukland, CA 94619

Dear President Adams:

The Accrediting Comrnission for Community and Junior Colleges, Western
Association of Schools and Colleges, at its mesting Jons 9-11, 2009,
reviewed the instifutional Seif Study Report and the report of the evaludtion
6am which vistted Merritt College Monday, March 9-Thursday, March 12,
2009. The Commission acted to issie 2 Warning and fo ask that Merritt
College correct the deficiencies noted. The College is required o complete
two Follow-Up Reports. The first report is due by March 15, 2010. That
report will be followed by a visit of Commission representatives. The
second report, due by Mareh 15, 2001 will'also be followed bya visit.

" A Warning is issued when the Commission finds that an instifution has

pursued a course of action which deviates from the Commission’s eligibility

. criteria, standards of accreditation, or policies fo an extent that raises a

concern regarding the ability of the institution to mest accreditation

standards. The zcoredited status of the instifution confinuss during the

warning period. However, the instifution’s acereditation will not be
reaffirmed until the conditions which warranted the warning are resolved.
The Waming is based on Recommendations 2 and 4 as described below.
Please note that Recomnendation 4 was originally noted by thf: 2003

 evaluation team.

The Foilow—Up Report of March 15, 2010 shonld demonstrate the

institotion’s resohution of Recommendations 2, 4, and 8 and provide the
Conmnission with the status toward resolution of Recommendations 6and 7
as nofed ’below.

Recommendatmn 2: Program Review :

The teain recorumends that the college further refine its program review,
planning, and resource allocation processes so that they are more clearly
based on an analysis of quality, effectivenéss, and student learning.
Farthermore, the college must develop a systematic means {o evahate those

. processes and assess whether ifs plans actually lead to improvements in

programs and services (1B.3,1B.6,1B.7).
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Recommendation 4: Pe:farmmce Eva!uatzons :

In order to increase effectiveness, the feam recommends that the coliege develop aplanto
complete all ouistanding performance evaluations expedltlously This was also a

- recommendation of the 2003 visiting team (IILA. Ib}

Recommendation 8: Board and District Administration ' _
The team reconmends that district assess the overall effectiveness of ifs service to ihe coliege
and provide clear delincation of functional responsibilities and develop clear processes for

decision making (1IV.B.1, IV.B.3.a,b,c.£g).

Recommendation 6: Managemem Systems

The team recommends that the district immediately resolve the functional issues associated with
the implementation of the districtwide-adopted sofiware management systems for student, human
resources, and financial aid administration (F1.C.1a, IL.C.1.c, OLC.1.4, IV B.3b).

Recommendation 7: Financial Resowrces and Tec}mo!ogy :

The team recommends that the district take immediate corrective action to Tmplement ail -
appropriate controls and necessary MIS systern modifications to achieve accessto a fully.
integrated computer information management systern, inclnding modules for stodertt, fimancial
zid, human resources, and finance, in order o assare financial integrity and acconntability. All
corrective action and system testing should be completed within two years and the governing
board should receive regular implementation progress reports ymiil project completion (LD 1., -
MD.1b, ID2.a).

The Follow-Up Report of March 201 1 should demonstrate resolution of the recommendahons as
noted below:

Recommendation 6: Management Systems

The team reconmmends that the district immediately resolve the ﬁmcﬁenai issues associated with
 the implementation of the districtwide-adopted sofiware management systems for student, human
resources, and financial 2id administration (ILB.1, T.C.1a, IV.B.3b).
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Recommendatien 7: Financial Resources and Technology

The team recommends that the district take immediate corrective action to implement all
appropriate controls and necessary MIS system modifications to achieve access to a fully
integrated computer information management systern, including modules for student, financial
aid, human resources, and finance, fu order to assure financial integrity and accountability. All
corrective action and system testing should be completed within two years and the governing
board shounld receive regular implementation progress reports unti! project completion JH.C.1,
H1D.1a, HI1D.2). )

" I wish to inform you that under T1.S. Department of Education regulations, institations out of
compliance with standards or on sanction are expected to correct deficiencies within a two-year
period or the Commission must take action to tenminate accreditation. Merriit College must
correct the deficiencies noted by June 2011 or the Commission will be cornpelled to act.

Al colleges are required to file 2 Midterm Report in the third year after each comprehensive
evaluation. Merritt College should submit the Midterm Report by Mareh 15, 2012, The
Midierm Report deseribes resolution of any team-recommendations made for improvement,
includes a summary of progress on College-identified plans for improvement as expressed in the
Self Study Report, and forecasts where the College expects to be by the time of the next
comprehensive evahiation.

The recommendations contained in the Evaluation Team Report represent the observations of the
evalnation team at the time of the visit. The Commission reminds you that while an institution
may concur or disagree with any part of the report, the College is expected to use the Evaluation
Team Report to improve the educational programs and services of the institution. -

The College conducted a comprehensive self study as part of its evaluation. The Commission
requires that the plans for improvemert of the institution included in its self study efforts be nsed
to support the continning fraprovement of Memitt College. The next comprehensive evaluation
of the College will occur during Spring 2015,

A f‘mal copy of the Evaluation Team Report is attached. Please d1srega;:d any earter versions
you may have. Additional copies may now be duplicated. The Commission requires you te give
the Evaluation Team Report and this letter dissemination fo your College staff and to those who
were signatories of your instifutional Self Study Report. This gromp should inclade eampus
leadership and the Board of Trustees. The Commission also requires that the Evaluation Team
Report and the Self Study Report be made available fo students and the public. Placing copies in
the College library can accomplish this, Should you want an electromc copy of the report, please
contact Commission staff.
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On behalf of the Cotmission, I wish fo express continuing interest in the institution’s
- educational quality and students’ success. Professional selfregulation is the most effective
means of assuring institutional integrity, effectivensss and gnality.

7 Sincerely, - :

Aot O 4

Barbara A. Beno, PhLD.
President

BABAL

cc:  Mr. Elihu Hazmis, Chancellor, Peralts Communtty College District
Dr. Linda Berry-Camara, Accreditation Liaison Officer -
Board President, Peralta Community College District
Mr. Michael Claire, Team Chair
Evaluation Team Members
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4, Please evaluate the Planning @nd Budgeting Council

Strongly Agree Agree Neutral Disagree Strongly
Disagree -

A. All decisions are

documented and & & 2 o o

communicated.

B. Council mst

regularly as

schedufed.

C. There were

recommendations o~

for resource '

allocatlon.

D. Council operated

with a district-wide )

perspeictive (versus, O O O

a college-specific

perspective).

E. Council provided

feedback to the O (O 9 & o

cotleges.

F. There is a report

en "lessons learned” -

and

accomplishments,

{&. There is & report

of priority topics to o ~ ’ _.;.} oy -3

be addressed in the e - ”

future.

Other (please specify)

O
0
-
et
o

c
o
@
g
O

[N

. O O

| Add Guestion Here l i Spiit Page Here

Edit Question ﬂ Move }I Copy “ Dejate I

5. Please evaluate the overrall Planning and Budgeting Integration Mbdal

. Strongly
Strongly Agree Agree Neutral Dy )
g Ad ¢ isagres .Disagree
A. The process was - . - -
; 3 'S o D) -
streamlined, e - - - b -
B, There was
effective share - - - .
_ d O o O o O
governance
partcipation.
C. The process was
(: C ~ ,-) .
data~driven. ' ~ O ©
D. The shared
governance )
recomm-endatrons o I o o o
were being
informed by college
planning.

E, There wes & clear
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commurtcatfon
batween

committaes.
F. The process was

transparent and O O G O O
logleal.
G. Minutes were
documarited and
publized widely,

- uging all available
means.
H. The process led ; . ) .
to decision-making. o < © o ©
I, The process
promoted ~y .
rieaningful :
dialogue.
J. There were
ceordination and o O . o Y O
collzbaration.
K. The process led
to feveraging of o
resourees.
L. The process

_integrated planning 0 - e o ]
and budgeting. :
M, There are

.accountability — . P . . —~
mechanisms. in . o -

- place.
N. All decisions
were documented O O O
and communicated, - ’
Q. The process
provided feedbagk ) & : O O O
to colleges. -
P. There was &
report-on “lessons - - - . .
tearned” and ' O ‘ o G Q
accomplishments.
Q. There was a
repert of priority
topics to be
addréssed In the
future.

- Other (pleasa specify}

o
0
7
9]
o

L2
—
\
el
o
"

G
C
o

By
-t
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Q &

G4
5]
o

]

]

[ Add Question Here | I Split Paga Here |

Edit Question ” Move ” Copy H Delete I
6. General Question. What are we doing well, and therefore, we should keep doing?

Ed &3
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I Add Question Here ! § Split Page Here ]

Edit Quastion || Meve || Copy || belet |

7. General Question. What are we not doing well, and theiefore; wéa should stop doing? E
. o )

7 | Add Question Here I l Split Pzge Here ;

I Edit Question ” M_ove“ Copy ” Deiate !
B. General Question. What should we start doing to make us more effective?

ﬁ

)

|
i
Adé Question Hare
Add Page After |
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FTES

WSCH

FTEF

Productivity

Peralta Community College District

Glossary of Terms
10/10/08

Full-Time Equivalent Student.
District receives about $4,600 for each FTES.

~ Weekly Student Contact Hour

30 WSCH = 1 FTES, an annualized term (2 semesters of 15 WSCH

-each.)
- The District recefves about $153.35 for each WSCH

1 WSCH is 17.5 "seat hours”
District receives about $8.76 for each hour
525 hours = 1 FTES (30 X 17.5 weeks)

TO CALCULATE FTES FROM WSCH, DIVIDE THE TOTAL WSCH
BY 30. TO CALCULATE THE APPORTIONMENT ON THAT
FTES, MULTIPLY THAT FTES NUMBER BY $4,600.

Full Time Equivalent Faculty, a load of 100% taught by one instructor
(full-time) or several instructors (parf-time). Part-time faculty may
not exceed 67% in Jan 09.

The efficiency with which we use our resources.

It is figured by dividing the semester WSCH by the semester F TEF
Because FTEF is also an annualized term, productivity can also be
figured by dividing the WSCH by 2 times the Load Factor. District
target for a.productivity of 525 which is the same as 17.5
FTES/FTEF for 07-08. 17.5 X 30 = 525. Each decrease of 10
WSCH/FTEF in district wide productivity equates to about $500,000
in additional costs. So if as a district we decrease from 17.5
FTES/FTEF to 16.5 FTES/FTEF that is the same as 30 point drop
or $1.500,000 in additional cosfTs.




Examples of Different FTES/FTEF Tar_éefs

District Wide
17.5 FTES/FTEF Budgeted :
17 FTES/ FTEF $750.000 additional costs ( More
1351 $ needs fo be spent)
16.5 FTES/FTEF as a district $1,500,000 in additional costs.
16 FTES/FTEF $2.250000 additional costs

Per Campus as of Fall 2007

If: COA is 18 % of district enroliment

BCC is 18%
Laney is 43 % and

Merritt is 21 %

Then For each 1 point decrease of FTEF/FTES the additional
cost or savings per college is: the percentage of $1,500,00

COA: ‘ $270,000
Bcc: . $270000
Laney: $645000

Merritt: $315.000




Effect of Accounting Rules on Student Contact Hours

Attendance-Accounting Student Contact Hours per Class Meeting
Strikeout indicates nonproductive pattern

Sample
Start-Stop Times
(including breaks)

Meeting Length
(including breaks)

8-8:50 a.m.

T

50 minutes

8-9:05 a.m. 85 minutes
8-9:10 a.m. 70 minuies
. 8-9:15 a.m. 75 minutes
8-9:20 a.m. 80 minutes
8-9:25 a.m. 85. minutes
8-9:30 a.m. 90 minutes

Attendance-
Accounfing
Student
Contact Hours

1.0

Required
Minutes of
Break

8-5:50 a.m. 110 minutes
8-9:55 a.m. 115 minutes
8-10:00 a.m. 120 minutes
8-10:05 a.m. 125 minutes
8-10:10 a.m. 130 minutes
8-10:15 a.m. 135 minutes

8-11:05 a.m.
8-11:10 a.m.

185 minutes
190 minutes

33
3.4

10 minutes
15 minutes
20 minutes
10 minutes

10 minutes

o

10 minutes

10 minutes

¥

20 minutes

20 minutes







