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Abstract of 2015 Berkeley City College Accreditation Self Evaluation

I.A: Mission

Berkeley City College’s Mission, Vision, and Values (MVV) statements serve as an
integrated whole, as they function together to guide College planning initiatives and
continuous improvement of college departments and service areas, as well as college life.
These statements focus on promoting student success through an emphasis on student
learning and on serving and celebrating the College’s diverse community, as well as
“transforming lives.” The College MV'V statements align with the District Mission, with
the District Board Policy on College Mission and with the College’s institutional learning
outcomes. The Peralta Community College District Board of Trustees approved BCC’s
Mission, Vision, and Values on April 12, 2005 and revalidated them most recently on
October 7, 2014.

I.B: Improving Institutional Effectiveness

As is consistent with its Mission, Vision, and Values, student learning is the primary focus
at Berkeley City College (BCC). The College makes a conscious effort to organize its key
processes and allocate its resources to support the ongoing improvement of student learning
for all of its students. BCC uses ongoing, systematic evaluation and planning. Planning is
collaborative, both within the College and between the College and the District. Collegial,
self-reflective dialogue about the continuous improvement of institutional processes occurs
through the College’s integrated institutional planning processes and its shared governance
decision-making structure. The College sets goals annually and both states and evaluates
measurable objectives related to these goals, using the results of these evaluations for
continuous improvement. The College regularly and systematically evaluates the
effectiveness of its planning and resource allocation processes. It also assesses learning
outcomes at the institutional, program, and course level and uses the results of these
assessments for continuous improvement in student learning.

II.A: Instructional Programs

As is consistent with its Mission, Vision, and Values, BCC aims to transform lives through
the high quality of academic programs, regardless of location or means of delivery. These
programs promote success for students at all levels. Instructional programs are
systematically assessed through program review and learning outcomes assessment
processes, and the results of these assessments are used to improve student learning.

In 2009, BCC received a Title III grant, which allowed the College to pilot new approaches
to addressing the needs of students in “basic skills” classes and to develop a culture of
assessment at BCC. During the first year of the grant, the Academic Senate established the
Assessment Committee as a subcommittee, and, through funding from the Title III grant, the
College developed a Teaching-Learning Center, which became instrumental in supporting
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faculty projects that served to build a culture of assessment and help faculty and staff
throughout BCC to implement action plans based on assessments. By the end of the grant
period, in Spring 2014, SLO assessment — at the course, program, and institutional level —
had become pervasive at the College and was used to make meaningful improvements in
instructional programs. The College uses program reviews and APUs to connect this work
to its planning processes.

Achievement indicators reveal that BCC students are meeting their goals. The goal which
BCC students most commonly cite is transfer to a four-year college or university, but many
students also indicate goals related to improving job skills or gaining degrees or certificates.
In all of these areas, students are showing improvement, most notably in the increases in
transfers and in degrees and certificates awarded. This growth is likely to continue, as the
College now has fourteen Associate Degrees for Transfer, which help students seamlessly
transfer to colleges in the California State University system.

II.B: Student Services

As outlined in the College’s Mission, Vision, and Values statements, BCC is committed to
providing a “diverse community with educational opportunities.” Student support services
are provided throughout students’ careers at BCC, while transfer and career services are
available to help them transition to the next steps, academically and professionally. The
College’s broad spectrum of student support services ensures equal access to learning
opportunities, college resources, and tools of success for all students. Specialized services
are provided for targeted student populations, such as students with disabilities, veterans,
first generation students, and ESL, economically challenged, and academically
underprepared students. These services are systematically assessed to continuously improve
their effectiveness.

The Student Services Division ensures that its programs are assessed in a variety of ways.
Ongoing dialogue about student services occurs within the College’s shared governance
groups and committees and at district-level meetings. Every student services program has
service area outcomes and may also have student learning outcomes, all of which are linked
to the program’s mission. These are assessed primarily through surveys, and results of
assessments are used to promote continuous improvement. Outside surveys also provide
data for assessment, as do achievement indicators, such as student persistence and transfer
rates. Assessment findings are used in such planning documents as program reviews and
APUs, which are linked to the College’s Educational Master Plan, the Student Success and
Support Plan (SSSP), and the Equity Plan.

The Student Services Division is meeting the mandate of the Student Success Act of 2012
through its SSSP by proactively and innovatively providing enhanced services in relation to
student educational plans; orientation, assessment, placement, counseling, advising, and
other educational planning services for first-time students; and follow-up services. It
provides access to services online.
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II.C: Library and Learning Support Services

Library and learning support services are of sufficient quantity, quality, currency, depth, and
variety to sufficiently support BCC’s instructional programs, regardless of location or means
of delivery. BCC library resources are sufficient to facilitate educational offerings. The
College relies on appropriate expertise of faculty, including librarians and other learning
support services professionals, to support student learning and enhance the achievement of
the College’s Mission, Vision, and Values. Through the Library’s print materials, online
materials, in-class orientations, and Library Information Sciences classes, as well as services
provided by the Learning Resources Center (LRC), the College provides ongoing instruction
in information competency. An increase in library hours between 2008 and 2014 has led to
demonstrable improvements in students’ satisfaction with the library, as indicated in survey
results, and a clear increase in use of the Library, as indicated through usage analyses.
Learning support services are offered in a variety of venues at the College; the hiring of a
full-time LRC coordinator will enhance coordination of these services.

III.A: Human Resources

BCC employs a sufficient number of qualified personnel to support student learning
programs and services wherever offered and by whatever means delivered, treats them
equitably, systematically evaluates them, and provides opportunities for their professional
development. Human resources planning is integrated with institutional planning through
the program review/APU cycle and the College’s shared governance decision-making
processes. In practices regarding hiring and evaluating personnel, the College adheres to
union contracts, as well as board policies and administrative procedures that ensure fairness
and integrity in all employment procedures. Professional development at BCC is
coordinated through the Professional Development Committee, which provides workshops
and activities to improve pedagogical practices, and the Teaching-Learning Center, which
provides opportunities for data-driven, assessment-related, collaborative work that promotes
student learning.

II1.B: Physical Resources

Physical resources of BCC are safe and sufficient, and they support the integrity and quality
of the College’s programs and services, regardless of location or means of delivery. The
main building, located at 2050 Center Street, is a modern facility, not yet ten years old, and
is easily accessible by public transportation. Students have clearly indicated their
satisfaction with the safety, sufficiency, accessibility, and healthy environment of the
building. The College also utilizes rented facilities, primarily at U.C. Berkeley and in its
“South Campus.” South Campus meets acceptable standards of accessibility, safety,
healthfulness, and security, and is ADA compliant. The property owner of the South
Campus building handles maintenance and custodial work there. Similarly, U.C. Berkeley
handles issues of maintenance for the rooms the College uses there. In order to provide
sufficient resources to meet the demands of student growth, the College is working with the
District to acquire new facilities.
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III.C: Technology Resources

Technology resources are used at BCC to support student learning programs and services,
and technology planning is integrated with college-wide planning through the College’s
committee structures and through the integration of technology planning within program
reviews and APUs. At BCC, technology supports instruction; the Library and learning
support services; and the Student Services Division, including Admissions and Records,
Financial Aid, and Counseling, among others. Assistive technology is available to provide
support for students with disabilities. Distance education tools, such as Moodle and
turnitin.com, have proven to be so effective that they are now used to enhance face-to-face
instruction as well as distance education courses. The College uses its planning processes to
identify technology needs.

III.D: Financial Resources

Financial resources at BCC are sufficient to support student learning programs and services
and to improve institutional effectiveness. The College is in sound financial shape due to a
combination of prudent financial stewardship, strong community and voter support of
general obligation bonds, a parcel tax measure, and careful use of a series of state and
federal grants. The College and District ensure financial stability, integrity in financial
management, and strong integration of resources planning with college-level and district-
level planning. Through established business practices, internal controls ensure that
financial transactions are appropriately reviewed. College financial resources, including
auxiliary and grant funds, are managed with integrity and in a manner consistent with the
Mission, Vision, and Values of the College, and the College follows board policies and
administrative procedures that ensure sound financial practices and financial stability.

In 2010, the District Planning and Budgeting Council created a “budget allocation model”
(BAM) for the unrestricted general fund. Based on this model, the District determines the
amount to be allocated, using a three-year rolling average of full-time equivalent students at
each college. One principle of the BAM has been that it should be implemented in a way
that avoids negative operational impacts to programs and services at any of the colleges. As
a result, the full implementation of the BAM has been gradual and is not yet complete.
While the College meets Standard I11.D, BCC and the District will continue to pursue the
full implementation of the BAM.

IV.A: Leadership and Governance

At BCC, institutional leaders create an environment for empowerment, innovation and
excellence, while taking on the responsibilities of their positions. The College has a clear
and well-articulated shared governance structure and clearly defined processes for annual
institutional planning and budgeting. The College’s governance structure and planning
processes ensure robust participation from staff, faculty, administrators, and students.

BCC engages in ongoing assessment and evaluation of its shared governance processes and
their effectiveness. Over the last year, for example, the College has streamlined its shared
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governance structure and combined or revamped existing committees to make the overall
structure more effective.

The “small college culture” of BCC has historically stimulated the free flow of ideas. The
College is committed to continuously fostering a culture of collaboration and effective
communication among all of its various constituencies.

IV.B: Board and Administrative Organization

The Peralta Community College District Board of Trustees has established board policies
and has charged the Chancellor with setting and administering administrative procedures
that ensure the quality, integrity, and effectiveness of the College’s student learning
programs and services. These policies and the Board’s decisions are consistent with the
District’s Mission Statement, as well as federal and state laws and regulations and local
policies and guidelines, and are publicly available. They include clear seltf-evaluation
processes, a clearly defined code of ethics, and procedures for selecting and evaluating the
Chancellor and college presidents. The Chancellor clearly delineates his role from that of
the college presidents and works effectively with the presidents; he gives full responsibility
and authority to the college presidents to implement and administer board policies and
administrative procedures and holds the College President accountable for the operation of
the College. The District provides effective services to support the College.

The College President effectively leads the College in its planning and budgeting process;
assures that institutional practices are consistent with institutional mission and policies;
takes primary responsibility for ensuring the quality of the College, and delegates authority
appropriately to other administrators. She establishes a collegial process that sets goals,
values, and priorities; ensures that educational planning is integrated with resource planning
to achieve student learning outcomes; ensures that the College communicates effectively
with the community; successfully controls budget and expenditures; and ensures that
planning processes are regularly evaluated.
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Actionable Improvement Plans

Berkeley City College — 2015

Actionable Improvement Plans per Standard

Standard Standard Standard-Specific Actionable Improvement AIP #
Met? Plans (AIP)
I.A Mission Yes None.
I.B Institutional Yes None.
Effectiveness
II.A Instructional Yes None.
Programs
II.B Student Yes BCC will fully implement the SSSP and Equity | AIP #1
Support Services Plan, including orientation, counseling/advising,
and follow-up components, in line with the
Education Master Plan.
I1.C Library and Yes BCC will make available a budgeting calendar AIP #2
Learning and budgeting information for the Library as
Resources early as possible in the funding cycle.
III.A Human Yes None.
Resources
I11.B Physical Yes While the College meets this Standard, BCC is | AIP #3
Resources working to acquire additional building space to
meet growing enrollment and student needs.
II1.C Technology Yes While the College meets this Standard, BCC AIP #4
Resources will enhance wireless internet access, as well as
hardware and software.
I1I1.D Financial Yes While the College meets this Standard, BCC AIP #5
Resources and the District will work to achieve the full
implementation of the Budget Allocation
Model.
While the College meets this Standard, it will AIP #2
expand its mechanisms for publicizing and
widely distributing a budgeting calendar that
clarifies expenditures and deadlines for
spending, based on funding streams from the
District and College.
IV.A Decision- Yes None.
Making Processes
IV.B Board and Yes None.

Administrative
Organization
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Actionable Improvement Plans with Administrative Leads and Timelines

Plan Administrative Timeline
Lead

AIP BCC will fully implement the SSSP and | Vice President of Annual review

#1 Equity Plan, including orientation, Student Services, and continuous
counseling/advising, and follow-up Vice President of improvement
components, in line with the Education | Instruction
Master Plan. (I1.B.1)

AIP While the College meets this Standard, | Director of Annually

#2 it will expand its mechanisms for Business Services,
publicizing and widely distributing a District Business
budgeting calendar that clarifies Office,
expenditures and deadlines for Vice Presidents,
spending, based on funding streams Deans
from the District and College.

(II.C.1.a, I1.D.2)

AIP While the College meets this Standard, | President, By Fall 2015

#3 BCC is working to acquire additional Director of
building space in order to meet growing | Business Services,
enrollment and student needs.. District General
(I11.B.1.a) Services

AIP While the College meets this Standard, | President, In phases,

#4 BCC will enhance wireless internet Vice President of beginning in
access, as well as hardware and Instruction 2015, updated
software.(II1.C.1, III.C.1.e) annually

AIP BCC will work with the District to President, In phases,

#5 achieve full implementation of the District ongoing

Budget Allocation Model. (I11.D)
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A. INTRODUCTION

History of Berkeley City College

Berkeley City College (BCC) was founded in April 1974 as the fourth college of the Peralta
Community College District (PCCD), replacing North Peralta Community College. Over
the past four decades, BCC has grown from a small college focusing on lifelong learning
and offering classes in many locations, to a comprehensive community college in downtown
Berkeley, providing the first two years of college education and meeting the diverse
educational and training needs of the population it serves.

The College’s original name, “Berkeley Learning Pavilion,” was changed in October 1974
to the “Peralta College for Non-Traditional Study” (PCNS), and its mission expanded to that
of a public community college offering alternative post-secondary educational programs and
services for students of the Peralta Community College District. The College was expected
to assess unmet learning needs, to devise flexible and diverse ways of responding to those
needs, and thereby to increase access to educational opportunities.

Initially PCNS’s charge was to provide degree and certificate programs to the northern cities
of Alameda County—Albany, Berkeley, and Emeryville. For the first three years of its
existence, PCNS was a “college without walls” with widely dispersed locations, offering
classes at sites throughout the service area, including the West Berkeley YMCA, Berkeley
High School, the North Berkeley Community Center, St. Mary Magdalene School, Summit
Educational Center, and the Oakland Army Base. The College assumed the administration
of courses offered through the Peralta External Program and the UC/North Peralta
Experimental Program, a grant-funded endeavor, the purpose of which was to provide a
smooth transition to the University of California at Berkeley (UCB) for low-income,
minority community college students. The grant afforded PCNS the use of UCB facilities at
times when they were minimally used, a facilities relationship that persists to this day.

In 1976, the College applied for candidacy for initial ACCJC accreditation. By the time the
candidacy was granted in June 1977, PCNS also operated an outreach program, offering
courses found at the other three Peralta colleges. In response to requests from various
businesses, community organizations, and agencies, PCNS established classes in over
twenty locations throughout the District service areas. Largely aimed at adults in transition,
these programs flourished, pioneering some of the first alternative delivery methods in the
District, including telecourses. By 1979, when accreditation was renewed, the College was
offering approved courses in over 100 locations throughout the community.

In 1978, the District voted to change the College’s name to “Vista College.” When Vista
College was granted full accreditation in June 1981, the number of education sites had

grown to 200.

From 1981 to 1986, Vista continued to offer classes and programs at multiple community
sites, developing new services to meet public and private sector needs. It created the East
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Bay Small Business Development Center and the International Trade Institute. The College
directed programs offered through the Downtown Oakland Business Education Center at the
Fruitvale Community Education Site, at business locations, and at community and senior
centers, and it opened the first computer laboratory in the Peralta Community College
District (PCCD) service center. At this time, the College served more than 1,200 disabled
students per year.

In 1987, in response to continuing budget pressures at the state and district levels, the
College’s budget was substantially reduced and several of its programs transferred to other
Peralta colleges. The Downtown Oakland Business Education Center was closed and the
College reduced many of its classes delivered at various sites.

The passage of Assembly Bill 1725 in 1987, which redefined the intent of the California
community college and the proportion of full-time to-part-time faculty, significantly
impacted the college mission and the design of Vista College’s programs. The College’s
faculty and administration reviewed its programs and classes in order to shift resources
away from alternative education and focus instead on the comprehensive mission of the
California community colleges, as we know it today. That year, the District’s governing
board approved the modification of the institution’s name to “Vista Community College.”

Even as it broadened its mission and offerings to reflect those of a more comprehensive
California community college, the College continued, within that context, to follow its
tradition of providing creative and innovative programs in response to community needs. It
was the first college in the Bay Area to offer a schedule providing all classes necessary for
the completion of degrees for its afternoon college and its evening/Saturday college. College
faculty also designed a highly acclaimed American Sign Language program, which became
a national model in the 1980s. One of the signature programs, Program for Adult College
Education (PACE), provided the first opportunity in Northern California for community
college students with full-time jobs to find a suitable route to their educational goals.
Founded in 1988, PACE was the largest degree-granting program at the College. Vista’s
biotechnology program received state commendations when it was implemented in 1994.
New programs that responded to community needs then included biotechnology, multimedia
arts, office technology, global studies, and the social services paraprofessional program.

In 1995, a group of community members signed a petition seeking to create the Vista
Community College District out of a portion of the existing PCCD by “deannexing” the
cities of Albany, Berkeley, and Emeryville from the district. This was done for a variety of
reasons, including lack of a permanent site for the College and lack of parity in resources.
In response to the community’s deannexation efforts, PCCD proposed Measure A, a capital
improvement bond initiative, which allocated eight million dollars to construct a permanent
college facility and also stipulated that $7.5 million would be used from Measure B, a
previous Peralta bond issue, to augment Measure A funds. Measure A passed in November,
1996. PCCD also allocated an additional $36 million to build the site from Measure E, a
bond measure that was passed in November 2000. Funds also came from state Proposition
47, passed in 2002.
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In June 2006, Vista Community College’s name was changed to “Berkeley City College,”

and the doors to the new building were opened. Also in June 2006, Peralta Measure A was
approved by Alameda County voters. Funds from Measure A helped the College to expand
and build new classroom space so that Berkeley City College could fully accommodate up
to 7,800 students.

Berkeley City College Student Enrollment and Demographics — Historical Trends

After Berkeley City College moved into the new building in 2006, its enrollment bloomed.
Between 2006-07 and 2009-10, FTES grew from 2,760 to 4,550, an increase of 65 percent.
Although the economic downturn placed a workload reduction on BCC’s course offerings
for three years until 2012-13, FTES has rebounded since that time. The student headcount
in Spring 2013 was greater than 7,600. Hence, the unduplicated annual student headcount
had doubled over two decades. The biggest growth occurred between 1996-97, with 5,155
students, and 2009-10, with 12,723 students. This was an increase of 7,568 or 147 percent
(Chart 1).

Chart 1
BCC Annual Unduplicated Headcount, 1992-93 to 2012-13

BCC Annual Headcount
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Source: CCCCO Datamart. The unduplicated annual headcount includes credit and
noncredit students actively enrolled in at least one of the terms who meet the full-term
reporting criteria in at least one of the terms. Students enrolled in multiple terms are
counted only once for the academic year.

Along with the enrollment growth, student demographics also changed drastically.
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Age

In comparison with the Fall 2013 student population, BCC’s student body twenty years ago
was much more homogeneous in terms of age. Over the past two decades, the student body
of 24 years of age or younger has increased, while the older student population has
decreased. (Chart 2).

Chart 2

BCC Annual Headcount by Age, 1992-93 to 2012-13
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Source: CCCCO Datamart. The unduplicated annual headcount includes credit
and noncredit students actively enrolled in at least one of the terms who meet the
full-term reporting criteria in at least one of the terms. Students enrolled in multiple
terms are counted only once for the academic year.

Gender

The proportion of female students has decreased consistently since the early 1990°s.
Whereas females accounted for two thirds of students in 1992-93, they accounted for 53
percent of students in 2012-13. Meanwhile, the percentage of males gradually increased
from 33 percent in 1992-93 to 41 percent in 2012-2013. Also notable is the growth in
students who declined to report their genders.
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Chart 3

BCC Annual Headcount by Gender, 1992-93 to 2012-13

BCC Annual Headcount By Gender
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Source: CCCCO Datamart. The unduplicated annual headcount includes credit

and noncredit students actively enrolled in at least one of the terms who meet the
full-term reporting criteria in at least one of the terms. Students enrolled in multiple
terms are counted only once for the academic year.

Race/Ethnicity

Over the last twenty years, the College has increasingly become racially and ethnically
diverse. Although White/Non-Hispanic students have historically represented the largest
racial/ethnic category of students, accounting for 26 percent of the student population in
2012-13, the proportion of students who identify as White/Non-Hispanic has decreased
since 1992-93. Students identifying as African-American decreased from 27 percent in
1995-96 to 19 percent in 2012-2013, while students identifying as Hispanic increased from
eight percent in 1992-93 to 14 percent in 2002-03 to 20 percent in 2012-13. Students
identifying as Asian constitute the fourth largest racial/ethnic category, and have also grown
steadily from 11 percent in 1994-95 to 17 percent in 2012-13. There has also been notable
growth among students who identify as Multiple Ethnicity, increasing from one percent in
2009-10 to six percent in 2012-13.
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Chart 4

Student Race/Ethnicity, 1992-1993 to 2012-13
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Source: CCCCO Datamart. The unduplicated annual headcount includes credit and noncredit

students actively enrolled in at least one of the terms who meet the full-term reporting criteria in at
least one of the terms. Students enrolled in multiple terms are counted only once for the academic year.

Educational Goals

In Fall 1994, students came to the College primarily for transfer (33 percent), career (23
percent), and cultural enrichment (24 percent). As illustrated in Table 7, in addition to the

significant growth of students attending BCC to transfer (48 percent), four-year

college/university students attending BCC to meet their education requirements (17 percent)
have replaced those who attended BCC to enrich their cultural awareness/experiences (23

percent) twenty years ago.
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Chart 5
Number of Students by Educational Goal, Fall 1994 and Fall 2013
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Source: PCCD, Office of Institutional Research

Fall 2013 and Recent Six Year Student Demographics, Enrollment, and Financial Aid

Age

By Fall 2013, the average age of BCC students was 27. The youngest students were under
16, while more than 100 students were 65 or older. Students between 19 and 24 represented

nearly half of the student body (46 percent), followed by students 25-29 years old,

representing close to 16 percent of the student population. Slightly over 10 percent of BCC

students were 18 years of age or younger, while 14 percent belonged to the group of
students from 35-54 years old. (Table 1).

Table 1
Fall 2013 BCC Student Age Statistics
Age Number Percent of Total

Below 16 22 0.3%
16-18 758 10.7%
19-24 3,227 45.6%
25-29 1,121 15.8%
30-34 627 8.9%
35-54 956 13.5%
55-64 251 3.5%
65 & Above 111 1.6%
TOTAL 7,073 100%

Source: PCCD, Office of Institutional Research

DRAFT BCC SELF EVALUATION 11/10 19




Gender and Ethnicity

In Fall 2013, the ratio of male to female students at BCC was 43:53 (Table 2). As stated
earlier, race/ethnicity data of Fall 2013 BCC students suggested that there was no majority
at the College. White/Non-Hispanic students represented 26.2 percent of the student body,
followed by African Americans (19 percent), Asians and Filipinos (17.9 percent) and
Hispanics (15.6 percent). Over 14 percent of students reported themselves as coming from
multiple racial/ethnic backgrounds. (Table 3).

Table 2
Fall 2013 BCC Student by Gender

Gender Number % of Total
Female 3,751 53%
Male 3,039 43%
Unknown 283 4%
TOTAL 7,073 100%

Source: PCCD, Office of Institutional Research

Table 3
Fall 2013 BCC Students’ Racial/Ethnic Backgrounds

Total % of

Ethnic Group Headcount | Total
White Non-Hispanic 1,854 | 26.2%
African American 1,346 19.0%
Asian 1,119 | 15.8%
Hispanic/Latino 1,100 | 15.6%
Multiple 1,050 [ 14.8%
Unknown/Non-Respondent 386 5.5%
Filipino 150 2.1%
Other/Non-White 26 0.4%
Pacific Islander 23 0.3%
American Indian/Alaskan Native 19 0.3%
Total 7,073 | 100.0%

Source: PCCD, Office of Institutional Research

Enrollment Status

In Fall 2013, BCC’s full-time to part-time student ratio was 17:83. Enrollment status data
displayed in Table 4 below show that 45.1 percent were students continuing from the
previous term. Close to 40 percent were first-time college students, and 8.9 percent were
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those new to BCC who had transferred from other colleges. Slightly fewer than 14 percent
had returned to BCC after taking a break from PCCD for two or more terms.

Table 4
Fall 2013 BCC Students’ Enrollment Status

Total % of
Enrollment Status Headcount Total
First-Time Student 2,012 | 28.4%
First-Time Transfer
Student 630 8.9%
Returning Student 978 | 13.8%
Continuing Student 3,187 | 45.1%
Special Admit 266 3.8%
Total 7,073 | 100.0%

Source: PCCD, Office of Institutional Research

Educational Attainment

BCC students’ educational attainment levels vary significantly. In Fall 2013, 15 percent of
BCC students had already graduated from college, and 12 percent held four-year or higher
degrees, while 2.9 percent were associate degree recipients. The vast majority possessed a
high school diploma or equivalent, including high school diploma recipients from the U.S.
(52.5 percent) or foreign countries (7 percent), and GED holders (6.1 percent).
Approximately 10 percent were attending adult school while enrolled at BCC (Table 5).

Table 5
Fall 2013 BCC Student Educational Levels

% of
Education Level Headcount Total
Received HS Diploma 3,711 52.5%
Received Bachelor Degree or higher 851 12.0%
Currently enrolled in Adult School 695 9.8%
Foreign Secondary School Graduate 492 7.0%
Passed GED or H.S. Certificate of 431
Equivalency 6.1%
Special Admit enrolled in K-12 295 4.2%
Received Associate Degree 204 2.9%
Not indicated 183 2.6%
Received Certificate of CA H.S. Proficiency 141 2.0%
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Not a grad of H.S./not enrolled in H.S. 41 0.6%

Unknown/Unreported 29 0.4%
Total 7,073 100.0%
Source: PCCD Office of Institutional Research

BCC Student Residency

Based on Fall 2013 figures, approximately one out of ten BCC students comes from a
foreign country or a state other than California, while Californians represent the vast
majority of the BCC student body (90.2 percent) (Table 6).

Table 6
Fall 2013 BCC Students, Resident vs. Non-Resident
% of
Residency | Headcount Total
Resident 6,383 90.2%
Out of State 363 5.1%
Foreign 327 4.6%
Total 7,073 100.0%

Source: PCCD, Office of Institutional Research

Educational Goals

Most students indicated in Fall 2013 that their reason for attending BCC was related to
receiving a four-year college degree. Close to half of the College’s students intended to
transfer; 27.7 percent identified a goal of transfer with an associate’s degree, and 19.9
percent indicated a goal of transfer without an associate’s degree. It is noteworthy that as
many as 17.5 percent of the College’s students were four-year college/university students
taking classes at BCC. Goals of career-oriented students varied from discovering career
interests to advancing in a current job or preparing for a new career. (Table 7).

Table 7

Fall 2013 BCC Students’ Educational Goals

Educational Goal Headcount % of Total
AA-Transfer to 4 year 1,960 27.7%
Transfer to 4yr without AA degree 1,408 19.9%
4yr college student taking courses 1,235 17.5%
Undecided on goal 725 10.3%
Advance in current job/career 322 4.6%
2yr AA w/out transfer 303 4.3%
Prepare for new career 259 3.7%
Educational Development 250 3.5%
Discover career interests 196 2.8%
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Improve basic skills (English, Reading, Math) 117 1.7%
Earn a vocational certificate w/out transfer 115 1.6%
Complete credits for HS Diploma/GED 72 1.0%
2yr Vocational Degree w/out Transfer 48 0.7%
Maintain certificate or license 38 0.5%
Uncollected / unreported 15 0.2%
Move from non-credit to credit course 8 0.1%
Not indicated 2 0.0%

Total 7,073 100.0%

Source: PCCD, Office of Institutional Research

Recent Six-Year Enrollment Trends

While BCC’s enrollments varied throughout the most recent six-year accreditation cycle, the
unduplicated fall enrollment headcount increased by 9.6 percent from 6,453 in 2008 to
7,073 in 2013. In terms of students’ racial/ethnic background, the number of students who
reported themselves as Multiracial Americans increased significantly over this six-year
period, with a growth of 886, or 543.6 percent. Otherwise, the biggest increase was among
Hispanics/Latinos (+26 percent), followed by Filipinos (+20 percent) and Asians (+7.7
percent). While the number and representation of African American students remained
steady, all other groups declined in proportion. As the number of female students leveled,
male students increased by 18.5 percent between Fall 2008 and Fall 2013. In terms of age,
BCC students are getting younger; the student population aged 16-18 increased by 41.4

percent, followed by those aged 19-24, with an increase of 33.1 percent. Student
populations 35 and older have declined over the past six years. (Table 8)

Table 8

Six-Year Enrollment Trends,
Unduplicated Headcount by Race/Ethnicity, Gender and Age

2008 | 2009 | 2010 | 2011 | 2012 | 2013 | 6-year

Fall | Fall | Fall |Fall |Fall |Fall | Change
ALL 6,453 | 7,648 | 7,448 | 6,968 | 6,320 | 7,073 9.6%

Race/Ethnicity

African American 1,320 | 1,409 | 1,514 | 1,377 | 1,235 | 1,346 2.0%
American Indian/Alaskan Native 45 34 30 31 21 19 | -57.8%
Asian 1,064 | 1,083 | 1,182 | 1,121 | 1,047 | 1,146 7.7%
Filipino 125 123 148 140 129 150 20.0%
Hispanic/Latino 873 939 926 934 912 | 1,100 26.0%
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Multiple 163 235 561 706 795 | 1,049 | 543.6%
Other/ Non-White 138 125 93 55 31 26 | -81.2%
Pacific Islander 36 27 35 31 28 23 | -36.1%
Unknown/ Non-Respondent 789 | 1,933 | 1,022 721 483 359 | -54.5%
White Non-Hispanic 1,900 | 1,740 | 1,937 | 1,852 | 1,639 | 1,854 -2.4%
Gender
Female 3,676 | 4,235 | 4,069 | 3,836 | 3,412 | 3,760 2.3%
Male 2,565 | 3,058 | 3,047 | 2,829 | 2,624 | 3,040 18.5%
Unknown Gender 212 355 332 303 284 272 28.3%
Age
Under 16 84 114 53 24 17 22 | -73.8%
16-18 536 713 648 617 571 758 41.4%
19-24 2,425 2,991 | 3,172 | 3,160 | 2,944 | 3,227 33.1%
25-29 1,040 | 1,228 | 1,246 | 1,106 996 | 1,120 7.7%
30-34 576 672 621 657 565 627 8.9%
35-54 1,253 | 1,351 | 1,192 995 906 956 | -23.7%
55-64 356 376 336 274 213 251 | -29.5%
65-&-Above 182 202 178 134 108 111 | -39.0%

Source: PCCD Office of Institutional Research

Students with Disabilities

The proportion of students participating in Programs and Services for Students with
Disabilities/Disabled Students Programs and Services (PSSD/DSPS) at BCC has remained
relatively consistent since 2008-09, representing approximately 4 percent of the
unduplicated annual headcount.

Table 9
BCC Students by Disability Status
2008 2009 2010 2011 2012 2013
Fall Fall Fall Fall Fall Fall
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ALL 6,453 7,648 7,448 6,968 6,320 7,073
Disabled 277 260 276 227 234 249

Not Disabled 6,177 7,391 7,191 6,743 6,087 6,829

Source: PCCD Office of Institutional Research
Financial Aid

While BCC’s enrollment has varied over the last six years, the number of financial aid
recipients continued to grow between 2008-09 and 2012-13. The total number of recipients
(duplicated headcount, with some students possibly receiving one or more types of financial
aid) increased by 60.3 percent, with the biggest growth in the number of scholarship
recipients (588.9 percent), followed by those receiving grants (74.8 percent), and Board of
Governors (BOG) fee waivers (59.6 percent). (Table 10)

Table 10
Number of Financial Aid Recipients by Award Type, 2008-09 to 2012-13
2008- 2009- 2010- 2011- | 2012- 2%3%%29;/
2009 2010 2011 2012 2013 0
Change
TOTAL 3,622 | 4,199 | 5414| 5416| 5,805 60.3%
Board of
Governors (BOG)
Enrollment Fee
Waiver Total 3,546 4,111 5,335 5,289 | 5,661 59.6%
Grants 906 1,078 1,245 1,556 1,584 74.8%
Loans 122 164 148 186 169 38.5%
Scholarships 9 51 48 60 62 588.9%

Source: PCCD Office of Institutional Research

Along with the number of recipients, the overall amount of awards has also increased. The
amount of total awards ($4.1 million in 2008-09; $9.3 million in 2012-13), BOG fee waivers
(less than one million in 2008-09 and $2.6 million in 2012-13), and grants ($2.5 million in
2008-09 and $5.5 million in 2012-13) more than doubled during this period. In 2008-09,
BCC and PCCD awarded a total of $11,729 in scholarships; the total scholarships rose to
$96,339 in 2012-13 (See Table 11)

Table 11
Amount of Financial Aid Award by Award Type, 2008-09 to 2012-13.
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2008/09
2009- .
2008-2009 2010-2011 | 2011-2012 | 2012-2013 | 2012/13
2010 o,
Change
TOTAL $4,114,501 | $6,112,375 | $6,866,261 | $8,772,608 | $9,260,379 | 125.1%
Board of
Governors
(B $923,040 | $1,167,570 | $1,443,273 | $1,973,928 | $2,622,101
Enrollment
Fee Waiver
Total 184.1%
Grants $2,516,695 | $3,733,002 | $4,465,210 | $5,459,981 | $5,519,043 | 119.3%
Loans $627,748 $984,463 $802,864 | $1,135,574 | $930,579 48.2%
Scholarship $11,729 $80,911 $69,224 $87,349 $96,339 | 721.4%

Resident vs. Non-Resident, Fall 2008 to Fall 2013

Source: PCCD Office of Institutional Research

Data clearly indicate that BCC attracts students from outside of its designated service areas.
The number of students from outside the state has noticeably increased in recent years. Data
in Table 12 below show that the percentage of FTES generated by California residents
attending BCC decreased from 93 percent in Fall 2008 to 89 percent in Fall 2013. At the
same time, non-resident FTES increased consistently from 7 percent in Fall 2008 to 11
percent in Fall 2013 (See Table 12).

Table 12

BCC Students by Resident vs. Non-Resident Status, Fall 2008 — Fall 2013

Fall |Fall Fall Fall Fall Fall Fall |Fall |Fall [Fall |Fall |Fall
2008 (2009 |2010 |2011 (2012 |2013 2008 2009 [2010 [2011 (2012 |2013
Resident
FTES 1,652 1,845| 1,745 1,658| 1,409| 1,667.47] 93%| 91%| 92%| 92%| 90%| 89%
Non-
Resident
FTES 128 172 147 152 164 196] 7% 9%| 8%| 8%| 10%| 11%
Fall
FTES 1,780 2,018 1,892 1.810| 1,573 1,864 | 100%| 100%| 100% | 100% | 100% | 100%

Source: PCCD, Office of Institutional Research

Berkeley City College Service Area Demographics

Designated Service Area (Berkeley, Albany, and Emeryville) Population Demographics
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The demographic comparisons between populations in Berkeley City College’s designated
service area and BCC’s student body suggest that BCC meets its Mission, Vision, and
Values by adequately serving its intended student population, in terms of race/ethnicity.

Berkeley City College serves the tri-city area consisting of three northern cities in Alameda
County: Berkeley, Albany, and Emeryville. Table 13 below displays the population of the
three cities by gender and ethnicity. Based on the 2012 Census data of the three cities,
white residents represent the majority of the population (53 percent), followed by Asian
(21.4 percent), Hispanic/Latino (10.6 percent), and African American residents (9.7
percent). The ratio of men to women in the BCC service area is 49:51.

Table 13
2012 Census Data: Gender and Ethnic Composition for Albany, Berkeley, and Everyville;
and Fall 2013 BCC Students by Race/Ethnicity and Gender

Total African |Hispanic| Native | Pacific
Population | Asian* [ American | /Latino | American | Islander | White | Multiple| Men |Women

Area 2012

Census
City of
Albany 18,969 5,918 664 1,935 95 38| 9,352 1,271 9,029 9,940
City of
Berkeley 115,403| 22,273 11,540 12,464 462 231(63,125 7,155| 56,432 58,971
City of
Emeryville 10,335 2,842 1,809 951 41 21| 4,155 661 5,105 5,230
Total Service
Area 144,707| 31,033 14,013 15,350 598 290(76,632 9,087 70,566 74,141
% of Total 21.4% 9.7%| 10.6% 0.4% 0.2%] 53.0% 6.3%| 48.8%| 51.2%

BCC

Student
Headcount
(Fall 2013) 7,073 1,269 1,346 1,100 19 23| 1,854 1,050 3,039| 3,751
% of Total 17.9% 19.0%| 15.6% 0.3% 0.3%] 26.2%| 14.8%]| 43.0%]| 53.0%

* Asian includes Asians and Filipinos, other than Pacific Islanders

Source: PCCD, Office of Institutional Research; U.S. Census Bureau: State and County QuickFacts

Demographic data for Fall 2013 BCC students suggest that there is no majority student
population at BCC in terms of race/ethnicity. White students represent 26.2 percent of the
student body, followed by 19 percent African Americans, 15.8 percent Asians and 15.6
percent Hispanics/Latinos. In Fall 2013, 14.8 percent of BCC students reported themselves
as coming from multiple races/ethnicities. The ratio of male to female students at BCC is
43:53. In comparison with the population in its service area, BCC serves a higher
propertion of females, African Americans, Hispanics/Latinos, and students from multiple
racial/ethnic backgrounds.
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Demographic profiles of students at BCC’s three major feeder high schools — Albany High
School, Berkeley High School, and Emeryville Unified School District — may explain why
BCC’s student composition differs from that of the overall population in its designated
service area. Data displayed in Table 14 below indicate that the percentages of African
Americans at both Berkeley High (22 percent) and Emeryville Unified (64 percent) are
much higher than those of African Americans in the tri-city area (9.7 percent), while the
representation of Hispanic/Latinos at all three schools (13 percent, 16 percent, and 20
percent) is also higher than in the three cities (10.6 percent).

Table 14
Ethnic Composition of Student Populations of Albany High School, Berkeley High School,
and Emeryville Unified
Asian/
Total Pacific African Hispanic/ Native

Population | Islander | American Latino American White Multiple
Albany
High
School 1,198 467 96 156 12 443

% of

Total 39% 8% 13% 1% 37% 1%
Berkeley
High
School 3,150 284 693 504 32 1,260 378

% of

Total 9% 22% 16% 1% 40% 12%
Emeryville
Unified 337 43 214 66 - 14

% of

Total 13% 64% 20% 4%

Source: Albany High School website, Berkeley High School website, Emeryville Unified School website

Fall 2013 Students by Geographic Distribution (Home Address by Zip Code)

As displayed in Chart 6 below, in Fall 2013, the majority of BCC’s first-time students
(attending college for the first time and transferring from another college to BCC for the
first time) came from North/Central Alameda County and West Contra Costa County. Chart
6 suggests that BCC also attracts students from San Francisco, Solano, and East Contra
Costa County.
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Chart 6
Geographic Distribution of First-Time BCC Students by Home Address Zip Code, Fall 2013
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Source: CCCApply, PCCD Office of Institutional Research
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Chart 7

Geographic Distribution of Total BCC Students by Home Address Zip code, Fall 2013
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Source: CCCApply, PCCD Office of Institutional Research
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Berkeley City College within its Community

The San Francisco Bay Area: Population and Employment

As demonstrated by the geographic distribution in Chart 7, BCC students come from a wide
geographic region in the San Francisco Bay Area. The majority of students come from
north/central Alameda and west Contra Costa counties, while others travel to the College
from San Francisco and other parts of Alameda and Contra Costa Counties.

Because its students come from throughout the San Francisco Bay Area, BCC must assess
its relationship to environmental data (population, employment, etc.) of the entire San

Francisco Bay Area.

The Thirty-Year Growth Projection of the San Francisco Bay Area

In its July 2013 publication, entitled Bay Area Plan, the Association of Bay Area
Governments and Metropolitan Transportation Commission predicted that the San Francisco
Bay Area population, housing, and employment would grow substantially between 2010 and
2040. The Report suggests that in the next 30 years, the nine-county San Francisco Bay
Area is projected to add 1.1 million jobs, 2.1 million people and 660,000 homes. Thus, in
2040, the entire Bay Area is projected to have a total of 4.5 million jobs, 9.3 million people,
and 3.4 million homes. The percentages of growth in employment and housing units in both
Alameda County and Contra Costa County are well above the region’s growth.

Furthermore, the growth of Alameda County’s households and population also exceeds the
overall expansion in the region. (Table 17).

The transit/BART network, which is soon to be extended, connects homes and jobs in San
Francisco, San Mateo, Santa Clara, and Alameda. These four counties account for the
majority of the housing growth (77 percent) and job growth (76 percent) in the San
Francisco Bay Area. The Bay Area’s three regional centers —San Francisco, San Jose, and
Oakland — will accommodate 42 percent of the housing growth and 38 percent of total job
growth by 2040.

The two counties which include the greatest number of BCC students, Alameda and Contra
Costa, rank at the top among the nine San Francisco Bay Area counties for growth in
employment, housing units, number of households, and population. In terms of
employment, Albany is projected to grow 1,400, Berkeley 22,210, and Oakland 85,240 jobs
in the next 30 years. As mentioned earlier, a high concentration of BCC students reside in
these three cities.
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Table 15
San Francisco Bay Area County Population, Housing, and Job Growth, 2010-40

Employment Housing Units Households Population
2010
2010- e 2010-
County 2010) 2040) 2040[2010[ County| 2010]  2040/2040 2010] County| 2010[2040 2040) 2010] County| 2010
948,00( 253, 694,45( 948 694,4
Alameda 694,450] 948,000] 253,000[ 36%)| Alameda| 694,450 0] 000 36%| Alamedal 0] 000[ 253,000] 36%| Alamedal 50)
Contra 467,00 122, Contra| 344,92| 467, Contra| 344,9
Contra Costa| 344,920 467,000 122,000f 35%)| Costa| 344,920 0] 000 35%|  Costa 0] 000[ 122,000] 35%)|  Costa 20
129,00( 18,0, 111,73 129, 111,7
Marin 111,730] 129,000, 18,000{ 17%| Marin| 111,730 0 00 17%|  Marin 0] 000[ 18,000] 17%)|  Marin 30
19,0, 90,0 71,65
[Napa 71,650( 90,000] 19,000] 27% Napa| 71,650( 90,000 00 27% Napa| 71,650 00 19,000 27% Napa| 0|
San| San| San|
San Francisc 759,00] 191, Francisc| 568,72 759, Francisc| 568.7|
Francisco 568,720] 759,000] 191,000[ 34%, o| 568,720 0] 000 34%) 0 0] 000[ 191,000] 34%) 0 20
San 445,00| 100, San| 345,20| 445, San| 345,2|
San Mateo 345,200] 445,000 100,000( 29%| Mateo| 345,200 0| 000 29%)| Mateo 0] 000 100,000] 29%)| Mateo 00
1,23
1,230,00 Santal 1,230,0( 304, Santa| 926,26 0,00, Santa| 926,2
Santa Clara | 926,260 0] 304,000[ 33%) Clara| 926,260 00] 000 33%) Clara 0] 0] 304,000 33%) Clara 60
180,00( 48,0, 132,35 180, 132,3]
Solano 132,350] 180,000, 48,000{ 36%| Solano| 132,350 0 00 36%| Solano 0] 000[ 48,000 36%| Solano 50)
257,00 65,0 192,01 257, 192,0
Sonoma 192,010] 257,000[ 65,000] 34%)| Sonoma| 192,010 0 00| 34%)| Sonoma| 0] 000] 65,000 34%)| Sonoma 10|

Source: Association of Bay Area Governments, (2013)

* Percentage growth figures may appear inaccurate and sum of county totals may not match regional totals due to

rounding.

**2010 values include seasonal units; Regional 2040 and growth totals include 4,000 seasonal units that were not
distributed throughout the region.

Bay Area Population Demographics

The population in the Bay Area is projected to grow by another 2.1 million in the next 30
years, and its racial and ethnic diversity will continue to increase.

Race/Ethnicity

The increase of the Hispanic population will top the growth of all other racial/ethnic groups,
from 23 percent to 35 percent. The Asian population is projected to increase from 21
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percent to about 24 percent. Non-Hispanic whites will drop by 14 percentage points, from

45 percent to 31 percent, while African-Americans will slightly decline from 6 percent to 5
percent (Chart 8). It is noteworthy that the two growing populations, Hispanics and Asians,
often reside in multi-family housing units and are often from multi-generational households

Chart 8
Bay Area Population by Race/Ethnicity, 2010 and 2040

Bay Area Population 2040 o Bay Area Population 2010

1% 3%

B White 1% B White
H Hispanic M Hispanic
W Asian M Asian

M Pacific Islander M Pacific Islander

M African American M African American
W American Indian M American Indian

Multirace Multirace

Source: 2010 Census, Association of Bay Area Governments (2013)

Age Projections, 2010-2060

Data displayed in Chart 9 below compare Alameda County and Contra Costa County in
terms of the projected 50-year population trends for three age groups. While the three major
school-age populations in Contra Costa County (preschool 0-4, school 5-17, and college 18-
24) continue to grow slightly, their peer groups in Alameda County are projected to level
between 2010 and 2060. The 50-year projection of the working age population (aged 25 to
64) in Contra Costa County shows a drastically different trend than does its counterpart in
Alameda County. The former continues to grow, but the latter expands for a brief period,
then declines steadily for 40 years. The two charts at the bottom categorize residents of 65
or older into three new groupings: 65-74 as the young retirees, 75-84 as the mature retirees,
and 85 and older as the seniors. While all three groups continue to increase between 2010
and 2060 in both counties, those in Alameda County will reach their plateaus around 2030;
those in Contra Costa will plateau much later. The number of seniors will more than
double, from fewer than 900,000 today to nearly 2.1 million by 2040 in Alameda County;
North Alameda County is the home to 43 percent of Alameda County’s senior population.
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Chart 9

Alameda and Contra Costa Counties Population Projection by Age 2010- 2060
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Source: State of California (DOF), Population Projections by Race/Ethnicity, Gender and Age for California
and its Counties 2000-2050, Sacramento, California, July 2007.
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Nationalities and Languages Spoken at Home

Data based upon the American Community Survey show that approximately one quarter of
the residents in Alameda County (27.2 percent) and Contra Costa County (23.6 percent)
were born in a country other than the U.S. In comparison, those in the communities from
which most BCC students come, North-Central Alameda County (28 percent) and West
Contra Costa County (31.5 percent) have higher percentages of students born in countries
other than the U.S. than in the two counties as a whole.

Table 16
Place of Birth or Citizenship Status in Alameda and Contra Costa County

North-Central
Alameda South Alameda | East Alameda | Alameda County
N % N % N % N %
Native Born in
U.S. 489,080 72.0% | 208,151 59.3% | 118,682 80.9% | 1,051,085 | 72.8%
Foreign born 189,893 | 28.0% | 142,582 | 40.7% | 28,042 | 19.1% | 392,656 | 27.2%
Total
Population 678,973 100.0% | 350,733 100.0% | 146,724 | 100.0% | 1,477,980 100%
West Contra Central Contra East Contra Contra Costa
Costa Costa Costa County
N % N % N % N %
Native Born in
U.S. 171,161 68.5% | 404,839 79.0% | 216,691 78.8% 792,691 | 76.4%
Foreign born 78,861 |  31.5% | 107,838 | 21.0% | 58427 | 21.2% | 245,126 | 23.6%
Total
Population 250,022 100% | 512,677 100% | 275,118 100% | 1,037,817 100%

Note: North-Central Alameda includes Albany, Alameda, Berkeley, Emeryville, Oakland, and San Leandro.
South Alameda includes data for Hayward and Fremont. East Alameda includes data for Livermore and
Pleasanton.

Source: American Community Survey for Alameda County2006-2010, American Community Survey for
Contra Costa County, 2011.

Although the foreign born population only represents approximately 25 percent of the
population in Alameda County and Contra Costa County, a higher percent of the residents
of these two counties speak languages other than English at home. Moreover, the growth of
the non-English, bilingual, or multi-lingual speakers in the two-county region has outpaced
the increase of the overall county population. Between 2000 and 2011, in Alameda County,
the population speaking languages other than English at home increased by 30.4 percent,
whereas the overall population only grew by 4.6 percent. During the same period, in Contra
Costa County, the former group increased by 38.6 percent, the latter by only 13.7 percent.
As aresult, in 2011, the population speaking languages other than English at home
represented 42.8 percent of the population in Alameda and 32.8 percent in Contra Costa. A
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high concentration of those speaking languages other than English at home resides in the
communities with high concentrations of BCC students: 38.2 percent in North-Central
Alameda and 45.4 percent in West Contra Costa.

Table 17
Languages Spoken at Home by County Region, 2000-2011

Change

2000 2011 2000-2011
Region/Group N % N % N %
Alameda County
English Only 850,906 | 58.9% | 863,875 | 57.2% | 12,969 | 1.5%
Language other than
English 495,760 34.3% 646,396 | 42.8% | 150,636 | 30.4%
Total Population 1,443,741 | 100.0% | 1,510,271 100% | 66,530 | 4.6%
North-Central Alameda
English Only 438,448 | 64.7% | 426,944 | 61.8% | (11,504) | -2.6%
Language other than
English 238,816 35.3% 263,741 | 38.2% 24,925 | 10.4%
Total Population 677,264 | 100.0% 690,685 100% 13,421 2.0%
South Alameda
English Only 179,568 | 52.3% | 158,803 | 42.2% | (20,765) | -11.6%
Language other than
English 163,875 47.7% 217,693 | 57.8% 53,818 | 32.8%
Total Population 343,443 | 100.0% 376,496 100% 33,053 9.6%
East Alameda
English Only 114,115 | 833% | 116,732 | 75.1% | 2,617 | 23%
Language other than
English 22,884 16.7% 38,741 | 24.9% 15,857 | 69.3%
Total Population 136,999 | 100.0% 155,473 100% 18,474 | 13.5%
Contra Costa County
English Only 624278 | 73.1% | 652,835 | 67.2% | 28557 | 4.6%
Language other than
English 229,484 26.9% 318,027 | 32.8% 88,543 | 38.6%
Total Population 853,762 | 100.0% 970,862 100% | 117,100 [ 13.7%
West Contra Costa
English Only 142,536 | 63.1% | 127,243 | 54.6% | (15,293) | -10.7%
Language other than
English 83,329 36.9% 105,746 | 45.4% 22,417 | 26.9%
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Total Population 225,869 | 100.0% 232,989 100% 7,120 3.2%
Central Contra Costa

English Only 356,531 |  79.9% | 355,686 | 73.7% (845) | -0.2%
Language other than

English 89,731 20.1% 127,168 | 26.3% 37,437 | 41.7%
Total Population 446,262 | 100.0% 482,854 100% 36,592 8.2%
East Contra Costa

English Only 155211 | 733% | 169,906 | 66.6% | 14,695 | 9.5%
Language other than

English 56,424 26.7% 85,113 | 33.4% 28,689 | 50.8%
Total Population 211,635 | 100.0% | 255,019 | 100% | 43,384 | 20.5% | Source:

2000
U.S. Census, 2011 American Community Survey (ACS) for Contra Costa County and 2008-2012 American
Community Survey for Alameda County. Note: North-Central Alameda includes Albany, Alameda, Berkeley,
Emeryville, Oakland, and San Leandro. South Alameda includes data for Hayward and Fremont. East Alameda
includes data for Livermore and Pleasanton.

Educational Attainment

Information on educational attainment for residents of Alameda and Contra Costa Counties
is displayed by county region in Chart 10 below. The population in North-Central Alameda
tends to be more educated than that of the other two county regions; 70 percent attended
college or received at least one college degree in North-Central Alameda, compared with 61
percent in South Alameda and 64 percent in East Alameda. In Contra Costa County, a
lower percentage of the population in West Contra Costa County attended college or
received at least one college degree (61 percent), than in the overall county population (70
percent). As demonstrated in Chart 7, BCC students are mainly from North/Central
Alameda and West Contra Costa Counties.

Chart 10
Educational Attainment for Alameda and Contra Costa County by County Region
Alameda County Educational Attainment, 2008-2012
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Contra Costa County Educational Attainment, 2011
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Source: U.S. Census Bureau, American Community Survey for Alameda County
2008-2012, and American Community Survey for Contra Costa County, 2011.

Income

While the median household income in California exceeds that of the nation, both
Alameda’s and Contra Costa’s median household incomes surpass the state’s. However, in
2000 and 2011, the median household incomes in North-Central Alameda lagged
considerably behind those in Eastern Alameda and Southern Alameda. Similarly, the
median household incomes in West Contra Costa are lower than those in the other two
regions in Contra Costa County.

Table 18
Median Household Income in the U.S., California, and Regions in Alameda and Contra
Costa County, 2000 and 2011

Geographic Region 2000 2011 Percent Change 2000-2011
US $41,994 $52,762 26%
CA $47,493 $61,632 30%
Alameda County $55,946 $71,516 28%
North-Central Alameda $48,697 $65,749 35%
Southern Alameda $63,878 $80,741 26%
Eastern Alameda $83,091 $107,754 30%
Contra Costa County $63,675 $79,135 24%
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West Contra Costa County $50,025 $63,510 27%

Central Contra Costa County $73,060 $90,983 25%

East Contra Costa County $68,464 $82,640 21%

Source: 2000 U.S. Census, American Community Survey for Contra Costa County, 2011, and American
Community Survey for Alameda County 2008-2012. Median Household Income includes income of the
householder and other individuals 15 years old and over in the household, whether related to the
householder or not.

As shown in Chart 11 below, 40 percent of the Bay Area population in 2010 was either in
the low income (15 percent) or very low income (25 percent) category; these percentages
are projected to increase to 43 percent (17 percent in low and 26 percent in very low income
categories) by 2040. One of the main contributors to this downward shift is the projected
low or very low income levels of the 700,000 new households projected to move into the
Bay Area between 2010 and 2040. Only 28 percent of these new households are projected
to generate above moderate income and 16 percent moderate income, while 57 percent are
projected to earn low (25 percent) or very low (32 percent) income.

Chart 11
San Francisco Bay Area Households by Income Category:
2010 Households, New Households 2010-2014, and 2014 Projected Households

Bay Area Households by Income Category 2010-2040

100%
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Source: 2010 Census, Association of Bay Area Governments (2013)

Cost of Living and Poverty

The cost of living in the San Francisco Bay Area is among the highest in the nation.
According to statistics released by the U.S. Census Bureau, the percentages of the
population living below the poverty line in all four major regions in the San Francisco Bay
Area are below the state average. However, income inequality in the Bay Area has widened
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between 2007 and 2012; meanwhile, the percentage of the population living below the
poverty line has increased. In 2012, 12.3 percent, or more than 300,000 people in the East
Bay, lived below the poverty line (see Table 19 below).

Table 19
Bay Area Population Living Below Poverty Line, 2007/2012

Region 2007 2012
East Bay 10.1% 12.3%
San Francisco 10.5% 15.0%
San Mateo 5.9% 8.4%
Santa Clara 8.3% 10.8%
California 12.4% 17.0%
Source: U.S.

Census Bureau

Data shown in Table 20 below illustrate poverty rates of individuals at the levels of the
nation, the state, and regions within Alameda County and Contra Costa County, focusing on
the change in percentage points between 2000 and 2011. The individual poverty rates of
residents in North-Central Alameda County in both 2000 (16.1 percent) and 2011 (16.9
percent) are the highest among all comparable rates included in this table. These two rates
are twice as high as those in Southern Alameda and close to four times those in Eastern
Alameda. Similarly, poverty rates in West Contra Costa County are two to three times
higher than rates in the other two portions of Contra Costa County.

Table 20
Poverty Rates of Individuals among Populations in the U.S., California,
Contra Costa County, and Alameda County, 2000-11

Geographic Region 2000 2011 % Change 2000-11
US 12.4% | 14.3% | 1.90
California 14.2% | 14.4% | 0.20
Alameda County 11.0% | 11.4% | 0.40
North-Central Alameda 16.1% | 16.9% | 0.01
Southern Alameda 72% | 8.9% 0.02
Eastern Alameda 4.0% | 5.0% 0.01
Contra Costa County 7.6% | 9.9% 2.30
West Contra Costa County 12.4% | 13.6% | 1.20
Central Contra Costa County 4.5% | 6.5% 2.00
East Contra Costa County 58% | 7.9% 2.10

Source: 2000 U.S. Census, American Community Survey for Contra Costa County, 2011, and American
Community Survey for Alameda County 2008-2012.
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Education is one of the positive contributors to lifetime economic opportunities. Higher
education is associated with lower unemployment, higher wages, higher family income, and
better health. Data shown in Table 21 suggest that the higher the education attained, the
higher the income earned. An associate degree holder earns 32 percent or $8,600 more
annually than his/her high school diploma counterpart in California — 30 percent or $9,400
more in the East Bay. College education plays a vital role in combating rising income

inequality and poverty.

Table 21
Bay Area Annual Personal Income by Educational Attainment,

Educational Level

San Santa

East Bay | Francisco | San Mateo Clara California
Less than High School
Graduate $20,174 $18,704 $21,087 $20,853 $18,675
High School Graduate or
Equivalent $31,102 $23,962 $29,994 $29,188 $26,921
Some College or Associate
Degree $40,467 $36,202 $40,458 $40,702 $35,524
Bachelor's Degree $61,731 $61,426 $61,615 $71,183 53,033
Graduate or Professional
Degree $86,528 $82,402 $98,365 $101,279 $76,648

Source: U.S. Census Burcau

San Francisco Bay Area Employment and Economy

The three major geographical regions in the San Francisco Bay Area (San Francisco, East
Bay, and South Bay/San Jose) overlap in terms of industrial composition, but are noticeably
different from each other in some respects. In 2014, top payroll employment in the East
Bay Area included government (15.7 percent), health care (11.1 percent), and retail trade
(10.2 percent), followed closely by leisure and hospitality (9.5 percent). In San Francisco,
professional/ scientific/technical services took the lead (14.6 percent), followed by leisure
and hospitality (13.3 percent), government (12.4 percent), and health care (10.6 percent). In

the South Bay/San Jose Area, manufacturing (16.3 percent) ranked at the top, and

professional/scientific/technical services were second (12.7 percent), followed by health
care (11.5 percent), government (9.5 percent), and leisure and hospitality (9.1 percent).
Data in Table 22 below illustrate a 10-year shift among the industries in the three Bay areas,

in comparison with the statewide changes.
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Table 22

Share of Total Payroll Employment by Industry, 1994 and 2014

East San San

Bay Francisco Jose California

1994 | 2014 | 1994 | 2014 | 1994 | 2014 1994 2014
Admin Support 5.6 52| 53 6.1 6 5.7 5.5 6.5
Construction 4.5 5.5 2.9 3.8 34 4 39 4.3
Educational Services 1.5 2.2 1.7 2.7 2.9 4.1 1.5 2.3
Financial Activities 5.8 471 10.6 7 4 34 6.4 5.1
Government 19.2 | 15.7 14 124 | 11.5 9.5 17.1 15.5
Health Care 10.2 | 14.5 8.3 10.6 6.8 11.1 9 13
Information 33 2 3.6 4.9 2.9 6.3 32 3
Leisure & Hospitality 7.6 9.5 10.6 13.3 7.3 9.1 9.4 11
Management 2.5 28| 3.8 2.4 1.3 1.3 1.8 1.4
Manufacturing 10.5 76| 6.8 34| 26.8 16.3 13.8 8.1
NR/Mining 0.3 0.1 0.1 0 0 0 0.2 0.2
Other Services 3.2 36| 4.2 39 3 2.6 34 34
Prof.
Science/Technology 5.5 87| 8.7 14.6 8.7 12.7 5.6 7.6
Retail Trade 11.6 | 10.2| 9.3 8.5 9.3 8.8 11.1 10.5
Trans./Warehouse/Utility 41 33| 6.3 3.8 1.8 1.5 3.6 33
Wholesale Trade 4.7 4.5 39 2.5 4.2 3.8 4.5 4.6

Source: CA Employment Development Dept.

The Bay Area Council Economic Institute predicts that the Bay Area labor market will

continue to outperform the rest of the state and the nation. The Bay Area Plan suggests that

a strong job growth is expected in the professional services, health and education, and
leisure and hospitality sectors. Service and manufacturing sectors requiring high-level skills

and technological expertise will continue to be the drivers of job growth in the Bay Area.
Higher-income residents require services (retail, nursing and child care, education, fire, and

police, etc.) so that low to middle income jobs will be retained and created (Table 23).
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Table 23
Bay Area Employment by Sector, 2010—40, Ranked by Job Growth

Employment Sector 2010 2040 | Growth (Loss) | Percent
2010-2040 2010-40

Professional Services 596,700 | 973,600 376,900 63%
Health and Education

447,700 | 698,600 250,900 56%
Leisure and Hospitality 472,900 | 660,600 187,600 40%
Construction 142,300 | 225,300 82,900 58%
Government 499,000 | 565,400 66,400 13%
Retail 335,900 | 384,400 48,500 14%
Finance 186,100 | 233,800 47,700 26%
Information 121,100 | 157,300 36,300 30%
Transportation and
Utilities 98,700 | 127,400 28,600 29%
Manufacturing/Wholesale | 460,200 | 456,100 (4,100) -1%
Agriculture/Natural
Resources 24,600 22,700 (1,900) -8%
ALL Jobs 3,385,300 | 4,505,200 1,119,900 33%

Source: Association of Bay Area Governments, 2013.

Employment Trends in the East Bay Area

Over the past two decades, the high tech industry has experienced an exponential growth in
the San Francisco Bay Area. As a result, the Bay Area is considered to be the global hub of
the high technology industry. This continuously growing industry requires well-educated
individuals, primarily in Science/ Technology/ Engineering/ Mathematics (STEM)
education. To meet this need, several regional initiatives currently promote STEM
education in the Bay Area. For example, the East Bay Economic Development Alliances
support K-12 students to pursue STEM majors in community colleges and four-year
universities.

The relative affordability of the East Bay Area continues to attract businesses and residents
moving from San Francisco and the South Bay. For example, the average cost of renting
office space per square foot in the East Bay in 2013 was $26.41, which compares favorably
with San Francisco’s $43.83 and the South Bay’s $32.11.

In addition to its leading industrial sectors discussed above, the East Bay Area is known for
its support to small business (45.5 percent of the local employment), wholesale trade, real
estate, and transportation and warehousing. The industry composition of the East Bay
economy is noticeably different than that of San Francisco (professional, scientific, and
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technical services, as well as leisure and hospitality), and the South Bay (professional,
scientific, and technical services, and manufacturing). Nevertheless, high-skilled sectors in
all of these industrial areas posted significant growth in the East Bay Area in recent years.
The petroleum and coal manufacturing products (refineries) sector exporting through the
Port of Richmond, and non-durable goods (e.g., fruit, nuts, and meat) exporting through the
Port of Oakland continue to play major roles in local employment and economy. In
addition, East Bay’s flagship technology sectors (clean technology, semiconductors,
computers and peripherals, biotechnology, telecommunication, software, etc.) and media
and entertainment industries remain strong. It is noteworthy that the University of
California at Berkeley chose Richmond as a future home of a second Lawrence Berkeley
National laboratory campus, expected to open in 2016; this will help to attract biological,
energy, and other advanced scientific business and industry to the region. The 2013 venture

capital funding received in the East Bay (Table 24) illustrates the continuing and/or new
economic directions in BCC’s service area.

Table 24

2013 East Bay Venture Capital Funding by Startup Stage ($ Millions)

Sector Seed Early Stage Expansion Later Stage
Biotechnology $32.4 $81.8 $108.1
Computers &

Peripherals $35.0

Consumer Products &

Services $5.0 $60.9

Electronics

Instrumentation $10.0

Financial Services

IT Services $0.4 $24.5

Industry Energy $6.5 $24.7 $18.2

Media &

Entertainment $9.8

Medical Devices &

Equipment $5.2 $37.4

Networking &

Equipment $1.4

Semiconductors $14.8 $22.7 $19.0 $1.0

Software $15.6 $50.1 $38.5

Telecommunications $0.5 $1.5
TOTAL $14.8 $128.1 $215.1 $267.0

Source: MoneyTree

With the East Bay being one of the hubs for renewable energy nationwide and one of the
biggest adopters of and markets for solar technology in California, both Alameda County
and Contra Costa County are at the heart of the East Bay Green Corridor. These sectors
support jobs for highly skilled, as well as low-to-mid skilled workers in the regional
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economy annually. For example, from each one million dollars spent in the Scientific
Research and Development sector, retail stores get approximately $40,000, real estate firms
receive $51,000, and restaurants and bars collect $28,500 in revenues.

Summary

Through its forty year history, Berkeley City College has been known by different names
and has addressed the needs of its community in different ways. In 1974, it was the “college
without walls,” which developed the UC/North Peralta Experimental Program to help low-
income, minority community college students transfer to U.C. Berkeley; in the 1980°s it
pioneered the East Bay Small Business Center, the first computer lab in the District, a
nationally known American Sign Language program, and the Program for Adult College
Education, which has helped thousands of working adults to achieve their transfer goals.

Its well known biotechnology and multimedia arts programs were developed in the 1990’s, a
period that also saw increasing numbers of students coming to the College to receive
associate degrees and complete transfer goals. By 2006, the College was in its new
permanent building and had adopted its new name, “Berkeley City College.” This decade
has seen, among other things, the addition of fourteen Associate Degrees for Transfer,
growth in enrollment and degree and certificate recipients, the development of new career-
technical education programs, and increasing numbers of students coming to the College to
meet their goals to transfer, achieve degrees and certficates, or develop career skills.

It is clear that Berkeley City College constantly strives to fulfill its Mission “to promote
student success, to provide our diverse community with educational opportunities, and to
transform lives.”
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Berkeley City College Accreditation Self-Evaluation
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Heather Dodge

Hermia Yam, Katie Koelle, Tomas Moniz

Sabrina Nelson, Katherine Bergman, Gabe Winer, Willy Lizarraga,
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Massey, Kelly Pernell, Johnny Dong, Joe Doyle, John Pang, Richard
Lee), and BCC Technology Committee (Vincent Koo, Roberto
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Gonzalez, Bryan Gibbs, Theresa Rumjahn, Joshua Boatright, John
Pang, Loretta Newsom, Ramona Butler, Justin Hoffman, Leonard
Chung, Siraj Omar, James Wilton, Shirley Fogarino, Sabrina Nelson,
Gabe Winer, Tom Kies, and Nate Heller.

Standard IV

Co-Chairs: Paula Coil, Ramona Butler, Cleavon Smith
Writers: Joseph Bielanski, Jennifer Kennedy

Team Members: Debbie Budd, Jewell Soriano, Jayne Matthews
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Berkeley City College Self Evaluation

Timeline of Major Events

Self Activity
Evaluation
Meetings and
Events

August 2013 * Draft of BCC Self Evaluation team organization
* Accreditation presentation to BCC Associated Students
*  BCC college-wide accreditation presentation at Flex Day

September * First, second and third BCC Self Evaluation steering committee

2013 meetings
* Self Evaluation teams forming
* First district-wide Self Evaluation team meeting
* Preliminary Self Evaluation timeline shared at College Roundtable
* Electronic Self Evaluation guidelines distributed via email
* ACCJC Accreditation Liaison Officer training at Laney College
* Steering Committee confirmation of Self Evaluation report format

and evidence standards

October 2013 * BCC internal ACCJC online training and certificates completed
* Draft of roles and responsibility statement for co-chairs and writers
* Accreditation presentation at BCC Student Services Council
* Accreditation presentation at BCC Classified Senate
* Second District Self Evaluation team meeting
* Document and evidence formats shared with Roundtable and

committees

* ACCJC Training at District for team leaders and writers

November * Fourth BCC Steering committee meeting

2013

* Roles and responsibilities statement updated for BCC team leaders
and writers

* Development of 2015 Self Evaluation BCC resource website

* Third District-wide Self Evaluation team meeting

* 2015 BCC Self Evaluation co-chairs and writers group meeting

* Beginning of monthly reports concerning Self Evaluation at
Roundtable

* Teams officially formed and beginning to meet regularly
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December 2013

BCC Steering Committee monthly meetings

BCC team leaders and writers meeting to determine PCCD/BCC
Function Map and begin to address standards

Retreat for BCC team leaders and writers

January 2014

BCC college-wide Spring 2014 Flex Day discussion regarding Self
Evaluation

Monthly team meetings continuing

All committees/subcommittees beginning to prepare status report
Steering Committee reviewing progress and status

February 2014

Monthly team meetings

First college-wide Town Hall about Self Evaluation
Weekly core member meetings beginning

Monthly Steering Committee meetings continuing

Self Evaluation Surveys formed using questions from teams

March 2014

Team meetings continuing

Weekly core member meetings continuing

Monthly Steering Committee meetings continuing
Self-Evaluation Surveys available on Survey Monkey

April 2014

Monthly team meetings continuing
College response to previous ACCJC recommendations draft
prepared

May 2014

Monthly team meetings continuing
First BCC team drafts submitted by team writers
Preparation of evidence and supporting documents ongoing

June 2014

Review of drafts
Steering Committee reviewing status and progress

July 2014

Updated online information and materials
Preparation of evidence and supporting documents continuing
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August 2014 * Monthly team meetings continuing
* Team meeting to prepare drafts for submission
* Second draft reports submitted by writers

September * Drafts submitted by teams
2014 * In-house production and design beginning conceptual development
* Steering committee reviewing status and providing feedback

October 2014 * Editing of final draft beginning

* Final draft shared with college community for input

* Steering Committee reviewing and incorporating feedback from
college community

* Evidence and supporting documents linked to report

* Production design of Self Evaluation beginning

November * Final draft of Self Evaluation completed
2014 * Steering Committee review of final draft report
* District Board first reading of final draft report for feedback

December 2014 * Self Evaluation report finalized and distributed for review to all
constituencies

* Preparation for Team Visit

* District Board second reading of final report

January 2015 * Self Evaluation report mailed to ACCJC

* Logistics and preparation for Team Visit finalized

*  BCC college-wide accreditation presentation at Spring 2015 Flex
Day

February 2015 * BCC town hall meetings regarding Self Evaluation Report
* Site visit preparation finalized
* All evidence prepared and displayed in the Site Visit Room

March 9-12, * Site Review
2015
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C. Organizational Information

Peralta Community College District Organizational Chart 2014-15

PCCD ORGANIZATIONAL CHART (Managers)
2014-15
Board of Trustees
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Dr. José M. Ortiz
[ 1 I 1 L
Deputy Chancellor/Chief President President President President
Operating Officer Berkeley City College College of Alameda Laney College Merritt College
VACANT Dr. Deborah Budd Dr. Eric Gravenberg Dr. Elnora Webb Dr. Norma Ambriz-Galaviz
(interim)
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I I I I ] [ I I ]
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Chancellor Finance and Management General Resources & Thuy Educational Public Special
Information Administration Greg Services Employee Nguyen Services Information, Assistant to the
Technology Susan Rinne Valeating Dr. Sadig Relations Dr. Michacl Communications Chancellor
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Charles Neal

[Needs to be revised to fit portrait orientation or rotated]
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Berkeley City College Organizational Chart 2014-15

[Needs to be revised to fit portrait orientation or rotated]

Berkeley City College Organizational Chart - 2014-15
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D. Certification of Continued Institutional Compliance with
Eligibility Requirements
1. Authority

Berkeley City College is a public, two-year community college operating under the
authority of the State of California, the Board of Governors of the California Community
Colleges, and the Peralta Community College District. Berkeley City College has been
continuously accredited since 1981 by the Accrediting Commission for Community and
Junior Colleges/ Western Association of Schools and Colleges, an institutional accrediting
body recognized by the Council for Higher Education Accreditation and the U.S.
Department of Education.

2. Mission

The current Mission, Vision, and Values statements were updated and approved by the
Peralta Community College District Board of Trustees on April 12, 2005 and reapproved
on October 7, 2014. The Mission, Vision, and Values statements are published in the
College Catalog, on the College web site, and in various other college documents, and are
regularly reviewed.

3. Governing Board

Berkeley City College is one of four colleges in the Peralta Community College District
(PCCD). PCCD is governed by a Board of Trustees that consists of seven community-
elected trustees and two student trustees, responsible for the quality and integrity of the
four colleges in the district and for ensuring that the institution’s mission is being carried
out. The community-elected trustees represent the entire district and are elected for four-
year staggered terms. The student trustees, elected by the students, serve one year terms,
with a maximum of two years. The Board of Trustees is an independent, policy-making
body in accordance with California Education Code. The function of the Board is to
determine policies, establish rules, regulations, and procedures, and oversee the use of
financial and other resources to provide a sound educational program consistent with the
mission and goals of the District. Each board member adheres to the Board adopted conflict
of interest policy (BP 2710) and the conflict of interest disclosure procedure (AP 2710).
Each board member adheres to the Board’s code of ethics policy (BP 2715).

4. Chief Executive Officer
The chief executive officer of the Peralta Community College District is the Chancellor,
Dr. José Ortiz, who has served in this role since July 2012. He is responsible full-time to

administering the Peralta Community College District with its four colleges, in accordance
with board policies and district administrative procedures.
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The chief executive officer of Berkeley City College is Dr. Debbie Budd, who became
President in 2012. As President, she is primarily responsible for providing effective
leadership to the College, completing the Institutional Self-Evaluation process, maintaining
a balanced college budget, ensuring that the institutional learning outcomes guide college
action plans, and increasing student access and success. The College President represents
the College to the Chancellor and the Board of Trustees.

5. Administrative Capacity

The nine administrators of Berkeley City College support the services necessary to carry
out the College’s Mission, Vision, and Values. Academic administrators meet state
minimum qualifications and additional qualifications defined for specific positions, as
developed by the College and approved by the District Office of Human Resources.
Classified administrators meet appropriate qualifications for their positions. The College’s
administrative staff works together to ensure the success of students and the fulfillment of
the College’s Mission, Vision, and Values, as well as its strategic goals.

6. Operational Status

Berkeley City College has been in continuous operation since 1974. In August 2006, the
College moved to a permanent facility and changed its name from Vista Community
College to Berkeley City College.

7. Degrees

Berkeley City College currently offers 36 associate degrees, which include fourteen
Associate Degrees for Transfer, and 19 certificates of achievement. All programs are
approved by the State Chancellor’s Office for California Community Colleges. The
College also offers 47 certificates of proficiency of less than 12 units which have been
approved by the local governing board. The listing of degrees and certificates can be found
in the College Catalog.

8. Educational Programs

Berkeley City College’s educational programs are consistent with its mission, are based on
recognized fields of study, are of sufficient content and length, and maintain appropriate
levels of quality and rigor for the degrees and programs offered. Berkeley City College
strives to provide a learner-centered education with an emphasis on academic excellence.

9. Academic Credit

Berkeley City College awards academic credit using the Carnegie unit, in accordance with
the California Community Colleges Chancellor’s Office requirement under California Code
of Regulations and Title 5, section 55002.5.

10. Student Learning and Achievement
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Each course and program offered at Berkeley City College has defined and measureable
student learning outcomes. These student learning outcomes are assessed through a variety
of methods. The college has defined student learning outcomes for general education,
which are closely aligned with its institutional learning outcomes. Program learning
outcomes for each program are published in the college catalog. Every course across all
modes of delivery and locations follows the course outline of record and the defined
student learning outcomes.

As part of the program review process, the Student Learning Outcomes and Assessment
Coordinator (SLOAC) works with faculty and staff to define program and course student
learning outcomes, identify appropriate assessment methods, develop timelines and
assessment plans for all program and course student learning outcomes, and implement
assessment.

11. General Education

Berkeley City College defines and incorporates into all of its degree programs a substantial
component of general education in keeping with Title 5 of the California Education Code
and the Peralta Community College District Administrative Procedure 4100 (Graduation
Requirements for Degrees and Certificates). General education requirements are published
in the College Catalog by subject areas and eligible courses for each subject area. General
education is designed to ensure breadth and knowledge and promote intellectual inquiry.
Course additions for the general education requirements are reviewed annually by a
subcommittee of the District Council on Instruction, Planning, and Development and
approved by the Board of Trustees. Local general education requirements include natural
science, social and behavioral science, humanities, English composition, mathematics,
computer literacy, oral/written communication or literature, and ethnic studies. Students
who complete an Associate Degree for Transfer must either follow the CSU General
Education pattern or the Intersegmental General Education Transfer Course pattern.

12. Academic Freedom

Berkeley City College maintains an atmosphere in which intellectual freedom and the
freedom to test and examine existing knowledge are supported by existing culture, board
policy, and union contract. Board Policy 4030 (Academic Freedom), updated on December
11, 2012, begins with the assertion that “Intellectual Freedom is to be guarded as a basic
right of all citizens in a free society.”

13.  Faculty

Berkeley has 60 full-time faculty positions, twelve of them for non-instructional faculty;
five of these are currently vacant. Berkeley City College faculty must meet the minimum
qualifications for service established by the Board of Governors of the California
Community Colleges, last updated in 2014. Faculty duties and responsibilities are outlined
in Article 11 of the Peralta Federation of Teachers’ union contract. Faculty carry out
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comprehensive program reviews every three years; develop, implement, and assess annual
program plans; and develop, implement, and assess student learning outcomes. Faculty
evaluation procedures are negotiated as part of the union contract.

14. Student Services

Berkeley City College provides students with a variety of student services in both general
and specific needs of special student populations as defined by the community and by the
College’s Mission, Vision, and Values. General student services include admissions and
records, counseling, orientation, assessment testing, financial aid, transfer information,
student government advisement, student educational planning, and follow-up services,
particularly for at-risk students. Special student services include Programs and Services for
Students with Disabilities (PSSD/DSPS), CALWorks, EOPS/CARE, TRiO, and Extended
Opportunity Program and Services (EOPS).

15. Admissions

Berkeley City College adheres to admissions policies consistent with its mission as a public
California community college and compliant with California Code of Regulations, Title 5.
Information about admissions requirements is available in the College Catalog, in the
schedule of classes, and on District and College websites.

16. Information and Learning Resources

Berkeley City College provides long-term access to sufficient information and learning
resources and services to support its mission and educational programs. The Susan Duncan
Memorial Library materials include a reference and circulating book collection, a print and
electronic periodical collection, and a reserve collection. Registered students, faculty, and
staff can access the periodical databases and catalog remotely. Students also are provided
opportunities for tutoring and areas in the College for group study.

17. Financial Resources

The Peralta Community College District is funded by local property taxes and state
apportionment. The District annually develops a board-approved budget. Using its Budget
Allocation Model, based on SB 361, the District allocates a portion of its funds to Berkeley
City College, and the College independently develops an operating budget to support and
improve student learning and services. Berkeley City College also identifies and pursues
outside funding sources, including federal and state grants, to support student learning
programs and services identified in college planning. The College and District have been
fortunate that the state voters approved Proposition 30 and local voters approved the
Measure B Parcel Tax, both of which have increased the annual amount of funds allocated
to the College. The College Roundtable for Planning and Budgeting reviews BCC’s
financial resources and resource allocation.

18. Financial Accountability
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The Peralta Community College District, on behalf of Berkeley City College and its sister
colleges, contracts with an outside certified public accountant to conduct annual external
financial audits. The accountants present and explain each audit to the Board of Trustees at
a regularly scheduled governing board meeting. The audit also is presented to the District
Planning and Budgeting Council. Management is required to review and compare actual
expenditures to budgets on a periodic basis to ensure the financial viability of programs and
services.

19. Institutional Planning and Evaluation

Berkeley City College practices participatory governance within an established and
integrated institutional planning process that is specifically linked to the College’s Mission,
Vision, and Values, as well as strategic priorities. The College engages in ongoing and
systematic cycles of planning, implementation, and evaluation in order to maximize
effectiveness in promoting academic excellence and student success.

20. Public Information

The Berkeley City College Catalog is published biannually and provides accurate and
current information that describes its purpose and objectives, admission requirements,
rules, and regulations affecting students, programs and courses, degrees and degree
requirements, costs and refund policies, grievance procedures, and academic credentials of
faculty and administrators. Much of this information is also provided in the Schedule of
Classes that is published each semester and posted on the Berkeley City College website.

21. Relations with the Accrediting Commission

Berkeley City College, under the oversight of the Peralta Community College District
Board of Trustees, adheres to the eligibility requirements, accreditation standards, and
policies of the Commission (ACCJC), communicates any changes in its accreditation
status, and agrees to disclose information required by the Commission to carry out its
accrediting responsibilities.
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E. Certification of Continued Institutional Compliance with Commission
Policies

Policy on Distance Education and on Correspondence Education

Development, implementation, and evaluation of all courses and programs, including those
offered via distance education or correspondence education, must take place within the
institution’s total educational mission.

Berkeley City College has procedures to ensure that Distance Education courses and
programs take place within the institution’s total educational mission. Proposals for
offering distance education courses must go through a distance education review at the
College Curriculum Committee and a district-level curriculum review. Each course offered
through distance education must adhere to the same course outline of record as the
equivalent face-to-face course, including the same student learning outcomes and course
content. In keeping with the institution’s total mission, distance education courses are
offered for transfer and career technical education courses.

Institutions are expected to control development, implementation, and evaluation of all
courses and programs offered in their names, including those offered via distance education
or correspondence education.

All distance education courses are required to go through a separate approval and review
process to ensure that they meet the same standards, rigor, and learning outcomes as
traditional face-to-face courses. Distance education courses are reviewed both at the college
curriculum committee and at a district-level curriculum committee. The College Distance
Education Coordinator provides oversight in the implementation of the courses and the
distance education learning management system (Moodle). Faculty who teach distance
education courses are evaluated to ensure academic quality. All instructors assigned to
teach distance education courses must have received training in how to effectively teach
through the distance education modality.

Institutions are expected to have clearly defined and appropriate student learning outcomes
for all courses and programs, including those delivered through distance education or
correspondence education.

The College and the District require that all courses delivered through distance education
have the same student learning outcomes and use the same course outline of record as the
course delivered in any other modality. Courses are written, approved, and offered as face-
to-face courses, after which separate review and approval is required to offer them through
distance education.

Institutions are expected to provide the resources and structure needed to accomplish these

outcomes and to demonstrate that their students achieve these outcomes through application
of appropriate assessment.
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Berkeley City assesses distance education courses through program review. The four
colleges in the Peralta Community College District share a common Learning Management
System, Moodle, which is fully integrated with the PeopleSoft/Passport enterprise
management system for easy registration and tracking of student enrollment and
performance. Faculty who teach distance education courses are required to either have a
certificate in online education or equivalent teaching experience and academic background.
The district provides regular training for instructors who want to teach online and offers an
Online Teaching Certificate for faculty who want to gain more in-depth training in distance
education. In addition to the @ONE Project and Merritt College’s Certificate Program in
Online Teaching, the Peralta Community College District provides advanced and
specialized teaching workshops for faculty, staff, and administrators. The District Distance
Education Committee consists of the four college distance education coordinators. This
team provides basic technical support to faculty teaching online courses and pedagogical
advice for distance education. Also the District’s IT Help Desk provides assistance to
online students.

Institutions are expected to provide the Commission advance notice of intent to initiate a
new delivery mode through the substantive change process.

Berkeley City College programs are regular reviewed to determine whether 50 percent or
more of any degree or certificate is offered through Distance Education.

Institutions are expected to provide the Commission advance notice of intent to offer a
program, degree, or certificate in which 50 percent or more of the courses are via distance
education.

Berkeley City College submitted a substantive change proposal in 2009 for five academic
programs in which 50 percent or more of the courses are offered via distance education and
received approval from the Commission.

Institutions which offer distance education must have processes in place through which the
institution established that the student who registers in a distance education course and is
awarded academic credit.

Students who enroll in online classes are provided a specific login ID for authentication
when they access the online Learning Management System (LMS).

District policies and procedures regarding academic honesty and acceptable use of
Information Technology Services include penalties for unauthorized use of another student’s
name and password, cheating on examinations, and other types of academic dishonesty.
Students must agree to these polices/procedures the first time they log in to the district LMS
(Moodle). This approach provides a pedagogical focus rather than a punitive approach to
academic honesty since it focuses on educating students as to the consequences of academic
dishonesty.
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Complete information about “Academic Dishonesty, Due Process, and Conduct” is posted
on the District online education site and on the online education site for Berkeley City
College, under “What is Academic Dishonesty?”

Instructors can require proctored examinations, which serve as another method of
authentication.

The District Office of Educational Services, working collaboratively with the four college
Distance Education Coordinators and Information Technology staff, assumes responsibility
for monitoring the changing online education requirements for institutions of higher
education, as well as options available for meeting the expectations of assuring a student’s
identity.

The District also has a specific Administrative Procedure which addresses various topics
regarding distance education. Administrative Procedure 4105 (Distance Education) can be
accessed at the following link: http://web.peralta.edu/trustees/files/2013/12/AP-4105-
Distance-Education-rev-1-11-14.pdf

Policy on Institutional Compliance with Title IV

As part of the Commission’s eligibility review, there will be a review of loan default rates
and negative actions taken by the U.S. Department of Education regarding compliance of
the institution with the requirements of Title IV and of the HEA. In addition, the
Commission will review information provided by the U.S. Secretary of Education when
notified of negative action taken by the U.S. Department of Education regarding
responsibilities under Title IV of the HEA. The Commission will determine if the
information calls into question compliance with its Accreditation Standards and wherever
any follow-up is needed. Excessive default rates in the student loan program may be cause
for a special report or site visit.

Berkeley City College recognizes that federal regulations require that first time borrowers of
direct loans receive entrance counseling. Entrance counseling, which is conducted at
www.studentloans.gov , informs the student how the master promissory note works,
emphasizes the importance of repaying the loan, describes the consequences of default, and
shows borrowers simple monthly repayment amounts. Berkeley City College collects
contact information about borrowers during the file completion process in order to facilitate
future contact if needed. This ensures more knowledgeable, responsible borrowers and
results in fewer defaulters.

Berkeley City College provides exit counseling to students who are leaving their program of
study. Exit counseling is available through the following website:
https://studentloans.gov/myDirectLoan/index.action. The College regards exit counseling as
an effective way to prevent defaults and understands that it is often the last opportunity that
borrowers have to work with someone at the College regarding their loans. Exit counseling
provides in-depth counseling that focuses on fully explaining repayment plans and choices
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that fit the borrower’s needs. It also is an opportunity to clear up any misconceptions
students may have about their loan obligations and to reemphasize the consequences of
default.

Berkeley City College recognizes that timely and accurate enrollment reporting to NSLDS
or the guarantor is required by regulation and promotes school and student success. The
College also believes that there is a correlation between late or inaccurate enrollment
reporting and loan defaults. Accurate reporting activity ensures that borrowers receive their
full grace periods and further ensures that contacts from the loan servicers, such as
correspondence and telephone calls, occur in the appropriate timing and sequence. Berkeley
City College’s Default Management Plan assures timely and accurate reporting of changes
in enrollment status, as is required. Berkeley City College adheres to the required schedule
of reporting changes in enrollment status and consistently tries to expedite timelines.

Policy on Institutional Advertising, Student Recruitment, and Representation of
Accredited Status

Educational programs and services offered shall be the primary emphasis of all
advertisements, publications, promotional literature and recruitment activities, including
electronic format.

Berkeley City College utilizes the College Catalog and the Schedule of Classes as outreach
tools. These are available in both printed and electronic formats. Both of these publications
are focused primarily on course and education program information along with regulatory
and enrollment information related to educational programs.

In institutional catalogs and/or official publications describing career opportunities, clear
and accurate information shall be provided on: national and/or state legal requirements for
eligibility for licensure or entry into an occupation or profession for which education and
training are offered.

Berkeley City College lists all occupational/ career technical education programs in the
College Catalog. None of the college programs lead to licensure.

Policy on Institutional Degrees and Credits

Accredited institution conforms to a commonly accepted minimum program length of 60
semester credit hours or 90 quarter credit hours awarded for achievement of student
learning for an associate degree. Any exception to this minimum must be explained and

Justified.

Berkeley City College conforms to the commonly accepted minimum semester program
length of 60 semester credit hours to earn an associate degree.
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An accredited institution must have in place written policies and procedures for determining
a credit hour that generally meet commonly accepted academic expectations and it must
apply the policies and procedures consistently to its courses and programs.

Units of credit at Berkeley City College are standardized in accordance with State Title 5
regulations and the California Community College Chancellor’s Office Program and Course
Approval Handbook, which require three hours of student learning per week throughout the
semester for each unit of credit. This requirement is cited in Peralta Community College
District Administrative Procedure 4020 (Program, Curriculum, and Course Development).

Programs in which credits and degrees are awarded based solely on successful student
demonstration of expected competencies, and not through credit or clock hours, are defined
as direct assessment programs.

Berkeley City College has no direct assessment programs.

Policy on Institutional Integrity and Ethics
An accredited institution will uphold and protect the integrity of its practices.

Berkeley City College protects the integrity of its practices through its Mission, Vision, and
Values; board policies; and compliance with Education Code.

An institution applying for eligibility, candidacy, or extension of candidacy, accreditation,
or reaffirmation of accreditation, provides the Commission with information that is readily
available.

Berkeley City College complies with all Commission reporting requirements.

The institution assures the clarity, accuracy, and availability of information provided to all
persons or organizations and related to its mission statement, its educational programs, all
student services and tuition and fees. The institution reports accurately to the public its
accreditation status.

Berkeley City College publishes information related to its Mission, Vision, and Values
statements, educational programs, student services, accreditation status, and tuition and fees,
through the College Catalog, the College Class Schedule, and online postings at the college
web site: http://www.berkeleycitycollege.edu/wp/.

The institution has policies to ensure academic honesty, accuracy in the hiring process and
policies and procedures that provide due-process protection. These policies are reviewed
regularly, posted on the College website and are widely available to the institution and to
the public.
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A process for reviewing District policies and administrative procedures is in place and
regular review of board policies and administrative procedures occurs through the
participatory governance process.

The institution demonstrates integrity and honesty in interactions with students and
prospective students in all academic, student support and administrative functions and
services.

The Peralta Community College District’s Board Policy 7380 (Ethics, Civility, and Mutual
Respect) ensures the professional and respectful behavior of all employees and areas of
service.

The institution provides information about its accreditation status, its transfer of credit
policies and whether successful completion of its courses qualifies students to receive, to
apply and/or to take licensure examinations.

Berkeley City College’s accreditation status is posted on the College website and included
in print publications such as the Catalog and class schedule. Transfer-of-credit policies are
included in the College Catalog in both print and electronic versions. No program at the
College leads to a licensure examination.

The institution establishes and publicizes policies ensuring institutional integrity that
contain clear statements of responsibility for assuring integrity and describes how
violations of integrity are resolved.

Berkeley City College makes widely available through the College Catalog, website, and
other means to all students, staff, and faculty its students’ rights and responsibilities, as well
as academic standards. Pertinent procedures include (1) the Prohibition of Harassment,
Discrimination, and Sexual Assault Procedure; (2) Student Standards of Conduct, Discipline
Procedures and Due Process (AP 5500); and (3) Students Rights and Grievance Procedure
(AP 5530).

The institution cooperates in preparation for site visits, receives the team with a spirit of
collegiality and complies with the Eligibility Requirements, Accreditation Standards, and

Commission policies.

Berkeley City College holds accreditation activities as a priority and ensures that the college
community is prepared for all accreditation requirements throughout the year.

Policy on Contractual Relationships with Non-Regionally Accredited Organizations
When an institution contracts certain functions to a related entity, the institution is
responsible to the Commission for presenting, explaining and evaluating significant matters

and relationships involving related entities that affect accreditation requirements.
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Berkeley City College has no contracts with non-regionally accredited organizations.

If an institution is part of a district/system with shared facilities or processes, the institution
may use documents prepared by district/system in its report to the Commission.

Berkeley City College is one of four colleges in the Peralta Community College District.
The District Office provides various centralized services. Specific documents used in reports
to the Commission include Board Policies and District Administrative Procedures,
procedures in student services and instructional areas, and planning and budget integration
at the district level.
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F. Responses to Previous Recommendations

Responses to Recommendations from the Most Recent Educational
Quality and Institutional Effectiveness Review:

District Recommendations

The responses to district recommendations include not only those from the 2009
Institutional Self-Study Report, but all district recommendations from the Accrediting
Commission for Community and Junior Colleges (ACCJC) since June 30, 2009. Given the
number of district recommendations, the recommendations are grouped into categories and
responses provided accordingly.

Board and District Administration

2009 District Recommendation 1: Board and District Administration
The team recommends that the district assess the overall effectiveness of its service to the

college(s) and provide clear delineation of functional responsibilities and develop clear
processes for decision making. (Standard IV.B.1, IV.B.3.a,b,c,f,2).

Response

Central to addressing this recommendation was the implementation in Fall 2009 of the
Planning and Budgeting Integration Model (PBIM) and the district-level committee
structure comprised of the District Technology Committee, the District Facilities
Committee, the District Education Committee, and the higher level Planning and Budgeting
Council, which reports directly to the Chancellor. Each of these four committees includes
the appropriate district office vice chancellor or associate vice chancellor; appropriate
district and college administrators; faculty; and staff from the four colleges and district
office service centers. What was noted in 2009, and has proven to be true, is that these
committees and their membership are able to actively address district services and through
well-designed meeting agendas are able to focus on collaboration between the District
Office service centers and the colleges, especially in relation to centralized services. This
structure has provided clarity regarding district versus college functional responsibilities and
a clear process for decision making, with all final decisions being made by the Chancellor.
The Chancellor’s Cabinet is comprised of the four college presidents and lead district
administrators.

As noted previously when this process was implemented five years ago, it was agreed that
college planning is the foundation of the Planning and Budgeting Integration (PBI) process
since the colleges are closest to and most responsible for the educational needs of the
students and it is the colleges that are charged with ensuring student success. The PBI
requires the colleges to conduct program reviews every three years, to provide annual
program updates, and to develop annual educational and resource planning priorities. These
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efforts are in alignment with the five district strategic planning goals and the annual
institutional objectives/outcomes. The colleges integrate the results of their program reviews
into college planning, in technology committees, curriculum committees, facilities
committees, etc. During the annual institutional planning process, the colleges develop
plans addressing instructional and student services programs, staffing priorities, fiscal
priorities, IT and equipment, facilities, and marketing. It has been established that the
planning of the four colleges must drive district planning, which then drives the provision of
district services or centralized services.

The role of the Education Committee, Technology Committee, and Facilities Committee is
to support the colleges in coordinating their efforts and resolving issues. These committees
also provide subject matter expertise in their respective areas by including college and
district representatives with relevant knowledge, responsibility, and experience. These
committees are responsible for communicating with their counterpart committees at the
colleges (including possible cross-membership).

As was stated when this process began in 2009, these district committees are charged with
developing district-wide recommendations that best serve students and the community by
using evidence-based processes and criteria. Further, the overarching Planning and
Budgeting Council is charged with making recommendations to the Chancellor. The
Council often receives draft policy initiatives from the Chancellor in his effort to seek input
and recommendations before he takes any significant action.

The Planning and Budgeting Council (PBC) is responsible for providing oversight on the
implementation of strategic planning and annual institutional objectives/outcomes. In fact,
each of the four committees is required to set annual objectives aligned with the strategic
planning goals. The Planning and Budgeting Council also ensures accountability.

The PBI process begins each year with an all-day off-site Summit wherein all committee
members gather and hear from the Chancellor regarding the key issues that need to be
addressed during the year. The committees begin to set their annual objectives and to
review the previous year’s objectives. The Summit has proven to be a key reminder of the
need for District Office service centers and the colleges to work collaboratively,
transparently, and accountably — which addresses functional responsibility and decision-
making.

It is clear that the PBI process provides clarity about decision making and addresses
functional responsibilities. One can access committee agendas, committee minutes,
committee documents, the results of the annual assessment of the PBI process, and other key
materials online.

Complementing the PBI process, the Chancellor’s Cabinet (prior to July 2012 called the
Strategic Management Team) meets weekly. The Chancellor’s Cabinet is comprised of the
Chancellor; the four vice chancellors (Educational Services, Finance and Administration,
Human Resources and Employee Relations, and General Services); the Associate Vice
Chancellor of Information Technology; the Associate Vice Chancellor of Student Services;
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General Counsel; the Director of Public Information, Communication and Media; and the
four college presidents. (It should be noted that at the time this response was written the
position of Deputy Chancellor and Chief Operating Officer was posted for hire and that,
once hired, this individual would be involved in the Chancellor’s Cabinet, as well as the PBI
process.) The Cabinet has helped to clarify functional responsibilities and processes for
decision-making. The Chancellor’s Cabinet reviews the work and actions of the PBI
Committees and addresses topics which may be sent to the PBI Committees for
input/feedback. The ongoing weekly interactions among these Cabinet members facilitate
open dialogue regarding all aspects of district planning and district operations.

It should also be noted that during the process of updating Board Policies and District
Administrative Procedures, two administrative procedures relevant to this recommendation
were approved. AP 2430 (Delegation of Authority to the Chancellor’s Staff) details the
roles and responsibilities of district managers who report directly to the Chancellor. AP
3250 (Institutional Planning) details decision making through the district-level committee
process.

The District has continued to address this recommendation regarding a clear delineation of
functional responsibilities and clear processes for decision making. The District and
colleges meet the Standards associated with this recommendation.

skoksk

(2010) Recommendation 2: In order to meet the Standards, the team recommends the
District evaluate the reporting structure with regard to the inspector general so that the
position is properly placed in the hierarchy of the District organization. (Standard IV.B.1.j).

(2010) Recommendation 7: In order to meet the Standard, the visiting team recommends a
change in the reporting relation of the Inspector General from the Board of Trustees to the
Chancellor. (Standard 1V.B.1.j)

Response

As reported in the Follow-Up Report of October 15, 2010, at the District Board Meeting on
July 19, 2010, it was unanimously agreed that the Inspector General position would report
directly to the Chancellor. On January 5, 2011, the individual serving in this position
resigned from the District. At that time the position was discontinued.

This recommendation is fully resolved and the associated Standards are met.

skoksk

(2010) Recommendation 3: /n order to meet the Standards, the team recommends the
District clarify the role of the board members with respect to the work of the District
managers. This would include a review of reporting structures, methods for board
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inquiries, distinction between board policy setting and oversight, and management,
leadership, and operational responsibilities for the District. (Standards IV.B.1.d, IV.B.1.j)

(2010) Recommendation 4: [n order to meet the Standard, the team recommends the
District provide ongoing and annual training for board and management on roles and
functions as it relates to District policy and operations. (Standard IV.B.1.f)

(2010) Recommendation 5: /n order to meet the Standard, the team recommends the
District engage in ongoing discussion about the role of the board and how it serves its
trustee role for the good of the District. The role of the board should be reviewed regularly
with each board member. (Standard IV.B.1, IV.B.1.j)

(January 2011) Recommendation 1: The team recommends that the 2010
Recommendation 5 be revised to include the following language: The Team additionally
recommends that the Board of Trustees continue to redefine the appropriate roles of the
Board and its relationship to the Chancellor. The Board of Trustees should also refine and
change the roles and charges of the Board Committees so that they also reflect an
appropriate role for the Board. (Standard IV.B.1, 3)

(2010) Recommendation 8: /n order to meet the Standard, the visiting team recommends a
regular review of board roles to assure that the board is relying on the Chancellor to carry
out the policy set by the board. (Standard IV.B.1.j)

(2010) Recommendation 9: The team recommends the Board of Trustees and District
adhere to their appropriate roles. The District must serve the colleges as liaison between
the colleges and the Board of Trustees while assuring that the college presidents can
operate their institutions effectively. Meanwhile, the Board must not interfere with the
operations of the four colleges of the district and allow the Chancellor to take full
responsibility and authority for the areas assigned to district oversight. (Standards
1V.B.3.a-g)

Response

2010 Recommendations #3, #4, #5, #8, and #9 and 2011 Recommendation #1 addressed the
roles and responsibilities of a community college board of trustees. The recommendations
stressed that the Board focus on its role as a policy making body and act in a manner
consistent with its policies and bylaws; that the Board has a means for board development;
that it hires the Chancellor and delegates full responsibility and authority to him/her to
implement and administer Board policies without Board interference; and that all other
personnel, especially the college presidents, report to the Chancellor and not to the Board.
Further, it was stated that Board committees, which existed at that time, needed to stay
within the scope of work of a board of trustees and not become involved in the operations of
the district service centers and the colleges.

In 2010, the members of the Board of Trustees engaged in intensive training provided by the
Community College League of California (CCLC). The training focused on the roles and
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responsibilities of the Board and on ACCJC Standard IV.B. Of the seven current elected
Board members, six went through this training. As a result of the training, the Board
adopted the CCLC document, “Board and CEO Rules: Different Jobs, Different Tasks
(2000).” The Board was clear in stating that it has authority only to hire and evaluate the
Chancellor, and that it assigns the Chancellor responsibility for the operation of the district
and the hiring and evaluation of all administrators.

As the Board updated Board policies, based on an ACCJC recommendation, four specific
policies adopted in 2011 and one in 2012 demonstrated the board members’ knowledge of
their function, purpose, role, and responsibilities. Thus, the Board demonstrated compliance
with Accreditation Standard IV.B and full resolution of any previous deficiencies.

Board Policy 2200 (Board Duties and Responsibilities) references Accreditation Standard
IV.B.1 and California Education Code section 70902; these policies delineate the
responsibilities of the Board, especially that the Board “respect[s] the authority of the
Chancellor by providing policy, direction, and guidance only to the Chancellor who is
responsible for the management of the district and its employees, and delegate[s] the
authority to the Chancellor to issue regulations, and directives to the employees of the
district.”

The Board had eliminated the Board committees and, when revising and updating Board
policies, adopted a policy on the Board’s ability to meet as a Committee of the Whole (BP
2220) to “gather information, hear from the public, and provide a forum to discuss pertinent
issues that may ultimately come before the Board for further discussion and action.”

The Board adopted a very detailed policy regarding Delegation of Authority to the
Chancellor (BP 2430) and a very clear policy on Board Education (BP 2740).

On November 12, 2013, the Board held a Special Workshop that continued to demonstrate
its ability to work within its official role and to work directly with and delegate full
responsibility to the Chancellor. The agenda for the Special Workshop covered Strategic
Planning, Board/Chancellor Relations, the Chancellor’s Goals, and the Board’s Goals and
professional development. The minutes from this meeting provide insight into how the
Board continues to meet and even exceed accreditation Standard IV.B. The Board spoke
about “the open lines of communication they have had with the Chancellor and even
thanked the Chancellor for bringing leadership and a sense of calmness to the District
leadership,” noting that they looked “forward to continuing to move in a positive direction.”
The Chancellor stated that he “appreciates board members calling [him] before board
meetings with any questions they have about the board agenda which streamlines board
meetings and [fosters] open communication.”

At this November 12, 2013 meeting the Board addressed the fact that “accreditation is
fundamental to how we operate.” In keeping with accreditation standards, board members
noted that the focus must be on best practices in the areas of institutional integrity, teaching
and learning processes, student support systems, resources, and governance. A trustee
alerted his fellow trustees to read through the ACCJC “Guide to Accreditation for
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Governing Boards.” This focus on accreditation demonstrated how far the Board has come
in its willingness and commitment to meeting and even exceeding standards in an effort to
provide for the good of the community and to ensure student success.

In terms of Board Development, at this November 12, 2013 meeting, the Board addressed
the “number of workshops and conferences that board members can attend to achieve
trustee excellence.” The newest member of the board, currently the Vice President of the
Board, “spoke about the Board’s interest in the Excellence in Trusteeship Program
presented by the Community College League of California (CCLC). She felt [that] this
program was important for the Board to be involved in.... [since] it has a direct relationship
in their role as trustees.” To date, each of the seven elected board members has been active
in in the CCLC Excellence in Trusteeship Program.

At this same meeting, the Board began its annual self-evaluation.

As noted, the Board continues to take seriously the Standards, including those which
address the role of the board of trustees. The Board continues to demonstrate that these
previous recommendations continue to be resolved and that the Standards are met.

fekk

(2010) Recommendation 6: [n order to meet the Standards, the team recommends the

board consider regular review of the code of ethics to assure thorough understanding and
application of its intent. (Standard IV.B.1,e; IV.B.1.h)

Response

In addressing this recommendation in 2010, the Board conducted a review of the code of
ethics and conflict of interest code, and reviewed pertinent ACCJC accreditation standards,
California Government Code, and California Education Code. In September 2010, the
Board agreed that within the annual Board self-evaluation they would evaluate themselves
in keeping with the code of ethics.

During the updating of Board policies and administrative procedures, the code of ethics and
conflict of interest were reviewed and significantly updated. BP 2715 (Code of Ethics and
Standards of Practice) was finalized by the Board at the end of 2012, and AP 2710 (Conflict
of Interest Disclosure) was also approved. At the beginning of 2013, the Board finalized BP
2710 (Conflict of Interest) and AP 2712 (Conflict of Interest Code). All four went through a
first and second reading at a Board meeting, and it was clear that the Board took these quite
seriously.

This recommendation continues to be resolved and the associated accreditation standards
are met.

skoksk
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(January 2011) Recommendation 4: The team recommends that the district continue to
address all recommendations from 2009, 2010 and the current visit (November 2010).
Although the district has invested substantial effort to address all recommendations, it is
incumbent to the district to ensure that these efforts continue and are institutionalized within
the district.

Response

This recommendation has been appropriately placed in each section of the District
Recommendations where there are recommendations from 2009 and 2010. The responses in
each area show that the Peralta Community College District continues to address all
recommendations, including those from 2009 and 2010, as the District assists the colleges in
meeting and exceeding the accreditation standards.

skoksk

(January 2011) Recommendation 3: The team recommends that the Board of Trustees
develop and implement a plan to review all Board policies so that the policies reflect only
policy language and that the operational processes for these policies be reflected in a
system of administrative regulations (procedures). (Standard IV.B.1.e, IV.B.3)

(June 2011) Commission Recommendation 4: While evidence identifies progress, the
District has not achieved compliance with Standard 1V.B and Eligibility Requirement #3.
Specifically, the District has not completed the evaluation of Board policies to the end of
maintaining policies that are appropriate to policy governance and excluding policies that
inappropriately reflect administrative operations. Therefore, in order to meet Standards and
Eligibility Requirements, the District must evaluate all Board policies and implement
actions to resolve deficiencies.

(2012) Commission Recommendation 4:

[In the June 2011 action letter, ACCJC stated the following:]

While evidence identifies progress, the District has not achieved compliance with Standard
1V.B and Eligibility Requirement #3. Specifically, the District has not completed the
evaluation of Board policies to the end of maintaining policies that are appropriate to
policy governance and excluding policies that inappropriately reflect administrative
operations. Therefore, in order to meet Standards and Eligibility Requirements, the District
must evaluate all Board policies and implement actions to resolve deficiencies.

[In the July 2, 2012 letter, ACCJC updated the recommendation:]

The District has revised a significant number of its Board Policies. This project needs to
be completed so that all policies are reviewed and revised as necessary by March 15, 2013.

Response
As reported in the March 15, 2013 Follow-Up Reports filed by the four colleges, the District
has reviewed and revised all governing board policies and district administrative procedures.

The District, under the leadership of the Governing Board and the Chancellor, adopted a
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comprehensive approach to policy and procedure review through the utilization of the
Community College League of California (CCLC) framework for policies and procedures.
This approach involved renumbering and transitioning the existing District Board Policy
Manual to the CCLC framework, eliminating any unnecessary policies and procedures, and
adopting some new policies and procedures. It should be noted that 68 of the 72 California
community college districts use the CCLC approach to board policies and district
administrative procedures.

Since the submission of the March 15, 2013 Follow-Up Report and the review by an
ACCJC Evaluation Team in April 2013, the Peralta Community College District continues
to use the CCLC approach to updating and revising Board policies and district
administrative procedures. With Update #22 (June 2013), the district revised/updated four
policies and ten administrative procedures. With Update #23 (October 2013), the district
revised/updated seven policies and six administrative procedures. Additional administrative
procedures have been updated due to the many procedural changes in keeping with
California Community Colleges Student Success and Support Act. At the time this response
was being written, the District had engaged in reviewing and updating the specific policies
and procedures associated with CCLC Update #24 (April 2014). It is anticipated that there
will be an Update #25 (October 2014), which will lead to further revisions in the District’s
policies and procedures.

This recommendation continues to be resolved; the District has a process for reviewing and
updating Board policies and district administrative procedures; the Standards continue to be
met.

seksk

Technology

2009 District Recommendation 2: Management Systems
The team recommends that the district immediately resolve the functional issues associated
with the implementation of the district-wide adopted software management systems for

student, human resources, and financial administration. (Standards I11.C.1.a, II1.C.1.c,
11.C.1.d, and IV.B.3.b)

(January 2011) Recommendation 4: The team recommends that the district continue to
address all recommendations from 2009, 2010 and the current visit (November 2010).
Although the district has invested substantial effort to address all recommendations, it is
incumbent to the district to ensure that these efforts continue and are institutionalized within
the district.

Response
This Management Systems recommendation initially was addressed in the College Follow-
Up Reports submitted on March 15, 2010 (the number assigned to the recommendation

differed in the college letters) and was further addressed in the District Follow-Up Report
submitted October 15, 2010. This clearly was a district-level recommendation since the
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District Office of Information Technology was and is responsible for the management of the
enterprise management system, PeopleSoft.

The PeopleSoft system was purchased in 2004-05, and while various financial modules
were implemented in 2005, the student administration system and other non-finance
modules were implemented in November 2007. Because of the experience in implementing
various financial modules, the District hired RWD Technologies to provide a change
management strategy to assist in the move from the legacy system to PeopleSoft. RWD
provided a successful approach and a method to address problems experienced by front-end
users as the transition was made. As noted in 2010, the move from a “data storage” system
to a “process control” system created a major shift for end users.

However, when RWD Technologies services were discontinued, their process was not
maintained/ continued in an effective manner, which led to frustration and complaints, since
it was not always clear who was in charge. RWD had used a clear project governance
system, defined leadership roles and expectations, structured leadership to own projects
across the colleges, and provided clear reporting on project status. To address this
accreditation recommendation, a decision was made to implement a structure in keeping
with the RWD process and to communicate this widely throughout the district as a means to
addressing functional issues and implementation of additional non-financial modules.

The PeopleSoft Resolution Team (PRT) was established and is currently chaired by the
Director of Enterprise Services. The PRT is the coordinating body that identifies critical
implementation functions, and the PRT members are kept up-to-date on the implementation
of new PeopleSoft modules. The PRT meets monthly, and members are thus provided
monthly updates and an opportunity for monthly input to the Director of Enterprise
Services. The PRT’s essential charge is to identify and prioritize ongoing and new
functionality issues or needs, monitor the resolution of identified issues, and receive status
reports from the Office of Information Technology. Within the current Planning Budgeting
Integration (PBI) Model, the PRT provides regular status reports to the District Technology
Committee. On the front page of the PeopleSoft Resolution Team web site is a description
of the team:

The PeopleSoft Resolution Team offers an institutional forum to facilitate discussion
and deliberations related to the District’s PeopleSoft database and associated
applications. An expression of shared governance practices, the PRT’s
administrative procedures are outlined below (PRT Administrative Procedures). The
team also serves as a repository for all of the projects and issues handled by
numerous functionality teams whose documents appear in the navigation on the left.

Users needing technical support now use a Footprints ticket method for submitting online
requests (http://helpdesk-dit/footprints/customer.html). One can submit, edit, and check on
the status of each technical support request. Also, the Help Desk posts a weekly report on
completed projects on the web page.
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The District has increased staffing to assist with PeopleSoft modules and PeopleSoft issues,
including a Director of Enterprise Services; two Application Software Analysts; two Senior
Application Software Analysts; one Senior PeopleSoft Database Administrator; one
Enterprise Resource Planning Project Manager; and five analysts in specific areas who
review specific PeopleSoft modules (Research, Student Finance, Curriculum, Financial Aid,
and Admissions & Records).

During 2013-14, a consultant aided the District in moving from the financial aid module in
the legacy system to the financial aid module in the PeopleSoft system. This project
included active involvement of appropriate financial aid staff. The PeopleSoft financial aid
module was implemented successfully, and ongoing review and training will be provided.

The issues related to this 2009 recommendation remain resolved and the Standards are met.

skoksk

Human Resources

(2010) Recommendations 1: In order to meet standards at all times, all personnel selection
actions must adhere to the established policies and procedures. (Standard I11.A.1.a)

(January 2011) Recommendation 4: The team recommends that the district continue to
address all recommendations from 2009, 2010 and the current visit (November 2010).
Although the district has invested substantial effort to address all recommendations, it is
incumbent to the district to ensure that these efforts continue and are institutionalized within
the district.

Response

This 2010 recommendation came as a result of the creation of the Inspector General
position, which reported to the Board (and has since been eliminated), and the creation of
the Vice Chancellor of Human Resources position, which caused confusion among
constituencies as to the process in creating a new position. As noted by the visiting team,
“Direct operational control of the district should be handled by the Chancellor rather than by
members of the Board acting individually as though they speak for the entire board.”

As reported in the October 15, 2010 Follow-Up Report, in July 2010 the Interim Chancellor
was extremely clear with the Board that he and he alone reported to the Board, that the
Board had a limited role in personnel selection, and that Board training (which occurred)
would be essential to help the Board better understand their role and responsibilities. The
current Chancellor and the Board have an effective working relationship and the Chancellor
is the only employee who reports to the Board.

With the review and updating of Board policies and district administrative procedures all
personnel or Human Resources policies and procedures were updated. These Board policies

DRAFT BCC SELF EVALUATION 11/10 75



and district administrative procedures are being adhered to. Those pertinent to this 2010
recommendation include the following:

Board Policy 7120 (Recruitment and Hiring)

Board Policy 7210 (Academic Employees)

Board Policy 7230 (Classified Employees)

Board Policy 7240 (Confidential Employees)

Board Policy 7250 (Academic Administrators)

Board Policy 7260 (Classified Managers)

Administrative Procedure 7121 (Faculty Hiring)

Administrative Procedure 7123 (Hiring Procedures for Regular Academic Administrators
and Classified Managers)

Administrative Procedure 7125 (Hiring Acting and Interim Academic and Non-Academic
Administrators)

This recommendation remains resolved and the Standards are met.

skoksk

Financial Resources

2009 District Recommendation 3: Financial Resources and Technology

The team recommends that the district take immediate corrective action to implement all
appropriate controls and necessary MIS system modifications to achieve access to a fully
integrated computer information management system, including modules for students,
financial aid, human resources, and finance, in order to assure financial integrity and
accountability. All corrective action and system testing should be completed within two
vears and the governing board should receive regular implementation progress reports until
project completion. (Standards Il1.D.1.a, II1.D.1.b, and Il1.D.2a).

(January 2011) Recommendation 4: The team recommends that the district continue to
address all recommendations from 2009, 2010 and the current visit (November 2010).
Although the district has invested substantial effort to address all recommendations, it is
incumbent to the district to ensure that these efforts continue and are institutionalized within
the district.

Response

This recommendation was last responded to in the April 1, 2011 District Follow-Up Report,
and the April 2011 Visiting Team noted that hiring a Director of Enterprise Services to
manage the PeopleSoft system was key to resolving this recommendation. This position has
been sustained and, as noted by the April 2011 Visiting Team, the Director of Enterprise
Services focused on the issues identified by the 2009 Visiting Team. The Commission
viewed this recommendation as having been fully resolved.
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The District continues to upgrade and support the modules within PeopleSoft to allow for
accurate and timely financial reporting. During the last fiscal year, the human resources and
student finance module were upgraded and the Student Financial Aid Module was
implemented. The full implementation of the Student Financial Aid module was completed
in August 2014. Another improvement to the PeopleSoft system is the use of the electronic
personnel action request since it provides for position control and electronic oversight of the
financial transactions associated with the requested position. The Electronic Content
Management feature is being implemented and is important to the work of Accounts
Payable. Trust and agency funds have been moved from the Legacy system to the
PeopleSoft system, which provides a better method of oversight and management of these
funds.

The colleges have the ability to access and run all of their financial information, as all of the
college business managers have the capacity to run their financial statements at any time
during the fiscal year. The college business managers have access to the General Ledger to
allow for inquiry and report processing as needed. The Vice Chancellor of Finance and
Administration, the college business managers, and the Associate Vice Chancellor of
Information Technology meet on the first Thursday of every month for ongoing assessment
of the PeopleSoft financial management functions, providing for an ongoing discussion of
how to improve the system and continue the dialogue regarding effective electronic budget
management. These monthly meetings will be important as the District moves to upgrade
the financial management modules to PeopleSoft Version 9.0 during the 2014-2015
academic year. It should be noted that this upgrade is a priority in the District Information
Technology Strategy plan.

This recommendation remains resolved and the associated Standards continue to be met.

skoksk

(January 2011) Recommendation 2: The team recommends that the district continue to
monitor its progress toward meeting the issues listed in the Corrective Action Matrix. In
particular, the district needs to plan to address the OPEB bond and to be evaluated on
keeping to its 2010-2011 budget. (Standard 111.D.1,2,3)

(June 2011) Commission Recommendation 1: The District has identified several options
to address the OPEB liability without stating which option it intends to pursue. In
accordance with Standard 111.D. 1, b and c, and Eligibility Requirement #17, the District
needs to identify the amount of obligation that currently exists as a result of the activities
related to the OPEB loss and establish a plan and timeline that reflects how the District will
pay off any liability that may have resulted from the OPEB bonds.

(Special Report 2013) The District shall provide a report that clearly states the district’s

plan for funding its OPEB obligations, including an assessment of the OPEB bonds and the
increasing debt service required (Accreditation Standard I11.D.3.c)
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Response

Two previous district recommendations required that the Peralta Community College
District address OPEB obligations and the liabilities associated with the district OPEB
bonds. Further, in 2013 the Peralta Community College District was required to file a
special financial report that provided the District’s plan for funding its OPEB obligations.

The special financial report, which was filed with ACCJC on April 1, 2013, provided details
from the OPEB Substantive Plan of December 2012, updated in September 2014.

Taken together, these documents provide full details demonstrating that the District has
been addressing and continues to address OPEB obligations and liabilities and District
OPEB Bonds. The OPEB Substantive Plan fully addresses the issues that were cited by
ACCIJC. The District Retirement Board meets regularly to provide oversight of OPEB bonds
and planning and to review investment portfolio updates.

Beginning in 2011-12, the District made substantial and critical changes in how it valued
and funded its OPEB liabilities and debt. In order to manage and reduce liabilities, the
District successfully negotiated with collective bargaining units to place maximums or caps
on District paid health benefit plans, implemented an OPEB charge that brought new
revenue into the OPEB trust, changed the investment policy statement so that it matches the
targeted rate of return with the OPEB liability, and restructured the program oversight to
one that provides additional transparency and accountability. As a direct result of these
accomplishments the actuarial value of the OPEB liabilities had decreased $39 million by
April 2013, trust assets had increased by $50 million, and related debt service had been held
to approximately 5 percent of the Unrestricted General Fund. It was determined that over
time all debt service would be funded out of trust assets that are in excess of the actuarial
liabilities. The current actuarial determined liability is $174,703,920 million compared to
trust assets of $218,549,849 million. A new actuarial study will begin in November 2014
and will be completed by March 2015. Over time, as the difference between the liabilities
and trust assets widens, the assets in excess of the liabilities will be used to fund partially or
fully the related debt service. As the evidence to date suggests, the District’s plans have
been successful and over the next 25 years are projected to fully fund all associated
liabilities. Please refer to Standard III1.D.1.c. and III.D.1d. for additional information.

This recommendation remains resolved and the associated Standards continue to be met.

skoksk

(Special Report, November 2009) The district was required to file a report by March 15,
2010 requiring responses to specific audit findings in the 2008 audit: OPEB liabilities,
Oversight and Monitoring (2008-1), Financial Accounting System Procedures (2008-2),
Information Systems (2008-3), Bursar’s Office and Trust Fund Reporting Changes (2008-8),
Accounts Payable/Purchasing Functions (2008-11), and Using Associated Student Body
Fund to Account for General Fund Reserves (2008-18).
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(June 2011) Commission Recommendation 2: /n accordance with Standard I11.D.2.q, c,
and g and Eligibility Requirement #18, the District needs to resolve outstanding audit
findings identified in the Department of Education letter dated May 20, 2011 referring to
Audit Control Number (CAN) 09-2009-10795. That letter identifies the findings for each of
the four colleges as those findings relate to Department of Education areas of funded
programs including Title IV and Financial Aid. Additionally, the District should resolve all
audit findings in the Vavrinck, Trine, Day, & Co. LLP, Certified Public Accountants’ audit
reports for years 2008, 2009, and future audit reports issued after the date of this
recommendation.

(2012) Commission Recommendation 2:

[In the June 2011 action letter, ACCJC stated the following:]

In accordance with Standard II11.D.2.a, ¢, and g and Eligibility Requirement #18, the
District needs to resolve outstanding audit findings identified in the Department of
Education letter dated May 20, 2011 referring to Audit Control Number (CAN) 09-2009-
10795. That letter identifies the findings for each of the four colleges as those findings relate
to Department of Education areas of funded programs including Title IV and Financial Aid.
Additionally, the District should resolve all audit findings in the Vavrinek, Trine, Day, &
Co. LLP, Certified Public Accountants’ audit reports for years 2008, 2009, and future audit
reports issued after the date of this recommendation.

[In the July 2, 2012 letter, ACCJC updated the recommendation:]

Although the District has resolved a significant number of the audit findings from prior
audits, a number of audit findings remain unresolved. The remaining audit findings need
to be resolved by March 15, 2013.

(Special Report 2013) The District shall provide excerpts from the 2011/12 audit report
showing that the District has addressed the multiple 2010/11 audit findings, especially those
that were repeated from prior years. If the report shows that the District has not resolved
the persistent findings, the District should submit a plan that demonstrates how the findings
will be resolved (Accreditation Standard I11.D.3.c)

Response

These recommendations address audit findings. The focus of the recommendations is the
requirement that specific audit findings be resolved and that the District should have a plan
for resolving audit findings.

In November 2009, the Peralta Community College District was required to submit a
Special Report addressing seven specific audit findings: OPEB liabilities (which became a
separate recommendations as noted above); District internal control structure (internal
control system, oversight and monitoring, financial accounting system procedures,
information systems, bursar’s office and trust fund activity reporting changes, accounts
payable/purchasing functions) and Associated Student Body Fund to Account for General
Fund Revenues. All of these audit findings were from the June 30, 2008 independent audit
report, some of which were repeated from the 2007 audit report. The Peralta Community
College District filed the report with ACCJC on April 1, 2010. It was with this report that
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the Peralta Community College District began a Corrective Action Matrix approach to
addressing audit findings. As the visiting team in November 2010 reported, “the matrix is a
detailed plan which lists the corrective actions....for audit findings... The matrix lists the
responsible party, due date, status, and related systematic integration.” All of these audit
findings have been resolved and continue to remain resolved.

The Peralta Community College District Office of Finance continues to use a Corrective
Action Matrix (CAM) as a plan of action and method for addressing any and all audit
findings. As noted by the November 2010 visiting team, for each audit finding the CAM
lists the needed Corrective Action, the Responsible Point Person for resolving the audit
finding, the expected due date for resolving the audit finding, the Status of the resolution of
the audit finding (which is updated until resolved), and the Systematic/Source Integration.

A Commission recommendation in June 2011, which was repeated as a Commission
Recommendation in June 2012, with the addition that all audit findings from prior audits
had to be resolved by March 15, 2013, required that all audit findings to that date be
resolved by March 15, 2013. Further, the Peralta Community College District was required
to submit a Special Financial Report on April 1, 2013. The Special Financial Report was
essentially similar in content to the June 2011/June 2012 Commission recommendations.
The visiting team report dated April 2013 noted that “the number of audit findings has been
reduced from 53 as of 6/30/2009 to 8 as of 6/30/12. Of those 8, only four are from the prior
year. The remaining 49 findings have been cleared.” The July 3, 2013 Commission action
letter noted, “the Peralta Community College District has resolved most of the 53 audit
findings and is well on the way to resolving the remaining few. The District has also
developed and implemented a plan to fund the Other Post-Employment Benefits (OPEB)
Obligations.” Of those eight (8) audit findings from June 30, 2012, five (5) were repeated in
the June 30, 2013 findings: Time and Effort Reporting, Financial Reporting (one program),
Equipment Management, Concurrent Enrollment, and CalWORKS Reporting. As of the
time of the writing of this response, these five (5) have been resolved and the June 30, 2014
audit report will substantiate this conclusion.

Details regarding independent audits showing that “responses to external audit findings are
comprehensive, timely, and communicated appropriately” can be found in Standard
I1.D.2.a and Standard I11.D.2.b of this Institutional Self-Evaluation. Independent audit
reports can be found at the following website: http://web.peralta.edu/business/finance-
contacts/annual-financial-reports/ . The most current corrective action matrix (September
21, 2014) is available at this website: http://web.peralta.edu/business/files/2014/09/PCCD-
CAM-June-30-2013-to-September-21-2014.pdf . At the time of the March 2015 site visit,
the 2014 independent audit report will be available, as well as an updated Corrective Action
Matrix.

These recommendations are resolved and the associated Standards continue to be met.

skoksk
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(June 2011) Commission Recommendation 3: While evidence identifies progress, the
District has not achieved compliance with Standard I11.D and Eligibility Requirement #17.
Specifically, the District has not achieved a long-term fiscal stability related to resolution of
collective bargaining agreements on compensation and postretirement benefits. Therefore,
in order to meet the Standards and the Eligibility Requirements, the District must assess its
fiscal capacity and stability and implement actions to resolve the deficiencies.

(2012) Commission Recommendation 3:

[In the June 2011 action letter, ACCJC stated the following:]

While evidence identifies progress, the District has not achieved compliance with Standard
111.D and Eligibility Requirement #17. Specifically, the District has not achieved a long-
term fiscal stability related to resolution of collective bargaining agreements on
compensation and post-retirement benefits. Therefore, in order to meet the Standards and
the Eligibility Requirements, the District must assess its fiscal capacity and stability and
implement actions to resolve the deficiencies.

[In the July 2, 2012 letter, ACCJC updated the recommendation:]

The District has secured modifications to the collective bargaining contracts resulting in a
soft cap on retiree benefits. The District must demonstrate its ability to maintain its fiscal
stability over the long term (beyond three years) and assess the impact of the new revenue
achieved through the passage of the parcel tax.

Response

In the March 15, 2013 College Follow-Up Reports, the Peralta Community College District
was able to report that the District had maintained fiscal accountability, stability, and
solvency for fiscal years 2010-11, 2011-12, and 2012-13. This is now also true for fiscal
year 2013-14.

The 2013 reports emphasized various strategies that were key to fiscal stability, and these
continue to be foundational to ongoing fiscal stability:

* The District negotiated with all three collective bargaining units a variable rate cost
cap on district paid medical and health care benefits.

* The District has in place a monthly financial reporting process through which
monthly financial reports are disseminated and thus provide the District with the
capability to continuously monitor and assess its fiscal capacity. In fact, since March
2013, each college has been able to run its own financial reports and monitor funds.

* The District implemented new Board policies and district administrative procedures
that establish minimum standards and accountability for budget preparation and
funding.

* The District has a revised district Budget Allocation Model (BAM) that was initially
implemented in 2012-13 and continued to be reviewed and addressed in 2013-14,
and will be monitored again in 2014-15.
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* The District had voter support to pass the Measure B Parcel Tax, which provides
additional revenue for eight years -- $7,682,155 in 2012-13, $8,053,384 in 2013-14
$8,055,785 budgeted for 2014-15.

* The District continues to build a strong reserve, which was at 12.36 percent at the
beginning of 2014-15 and will offset the expiration of the Parcel Tax. In 2012-13,
$2.8 million was added and in 2013-14, $1.3 million.

As can be seen, the District is taking the issue of fiscal accountability, stability, and
solvency seriously and engaging in all possible methods to address this need.

This recommendation remains resolved and the associated Standards continue to be met.
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Berkeley City College Responses to 2009 ACCJC Recommendations

BCC responded to the following ACCJC recommendations in the March 15, 2012
Midterm Report. The responses below provide an update since that time.

2009 Team Recommendation 1: Streamline action plans and develop
implementation plan. In order to increase institutional effectiveness, the team
recommends that Berkeley City College clarify, streamline, and prioritize its many
actions plans, action items, and initiatives and develop a comprehensive implementation
plan complete with performance measures. (Standards 1.B.2, 1.B.3, .B.6, and 1.B.7)

Response

The Berkeley City College (BCC) Self Study Report to the ACCJC Commission in
Spring 2009 included twenty-two action plans and initiatives. To clarify, streamline, and
prioritize these plans, the College combined the redundant and overlapping plans into a
total of 17 action plans. With implementation assigned by category and accompanied
with performance measures, the College fully resolved all action plans in Spring 2012
and reported to the Commission through its 2012 Mid-term Report.

The College currently utilizes a process to integrate action plans into its regular planning
cycle by incorporating college plans into an annual goal-setting process aligned with
District annual goals and strategic plan. BCC’s planning process has continued on a
regular basis since 2009-10. Peralta strategic directives are circulated before the
beginning of each of the fall semesters. The College then develops its annual plan by
establishing college-wide goals, implementation plans and activities, timelines and
outcome measures/institutional set standards; reviewing and revising the annual planning
through its shared governance process; and endorsing and finalizing the plan through the
College Roundtable for Planning and Budgeting. In 2013-14, to meet the statewide
Student Success Initiative mandate, BCC integrated the Student Success Support
Program (SSSP) initiatives with its college-wide goals and outcome measures.
Throughout the year, during various committee meetings, BCC regularly reviews the
status of outcome measures/institutional set standards, further refines strategies to reach
its annual goals, and summarizes its accomplishments against the pre-set goals toward the
end of the year. Final college-wide goals and accomplishments are widely
communicated online and during shared governance meetings.

BCC intends to align its student success plan, equity plan, and educational master plan, as
it creates and updates its human resources plan, technology plan, facilities plan, and
financial plan. As a result of the development, updating, and implementation of various
plans, BCC will arrive at integrated, actionable conclusions about its institutional
effectiveness. This integrated comprehensive plan will be accompanied by action plans,
action items, and performance measures, with timelines that coincide with the reporting
dates identified and/or mandated for each plan.
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2009 Team Recommendation 2: Complete all SLOs and integrate assessment and data
with planning. Significant progress has been made in meeting the standards for Student
Learning Outcomes. In order to meet the “proficiency” level as prescribed in the
ACCIC/WASC rubric by 2012, the team recommends that the college complete all service,
course-level and program level SLO’s,; have an assessment timeline for all courses,
programs, and institutional SLO’s; be in dialogue about the results of the assessment of the
SLO’s and use the dialogue for decision- making purposes. Additionally, to integrate
assessment results with continuous review and improvement, the team recommends that the
SLO Action Plan be integrated with the Unit Action Plan. It is further recommended that
the program planning and SLO assessment process formally incorporate the data analysis
by institutional research and planning. (Standards 1.B.1, 1.B.6, L B.7, ILA.1.c, Il.A.2.a,
1IA2.c, ILA.2.f, I.A.2.h, L. A.6, and IL.B.1)

Response

The College has completed all service, course-level and program level SLOs; new courses
or programs must be submitted with SLOs, which are approved by the SLO Assessment
Coordinator before moving to the College’s Curriculum Committee. The College has an
assessment timeline for all course, program, and institutional SLOs. Instructional
departments are in dialogue about the results of SLO assessments, as indicated by the
faculty survey results, which indicate that 71 percent of faculty agree or strongly agree that
“at BCC, there is dialogue about the continuous improvement of student learning and
institutional processes,” while 16 percent somewhat agree, and only 10 percent disagree.
Among administrators, faculty, and staff combined, 70 percent agree or strongly agree, 19
percent somewhat agree, and only 8 percent disagree that “BCC engages in dialogue about
the continuous improvement of student learning and institutional processes.” In addition, 60
percent of faculty indicated that they discuss “SLO results™ at department meetings, 17
percent that they discuss these results at “special student learning outcomes sessions,” and
32 percent that they discuss them on email distribution lists. The College’s Assessment
Committee and Teaching-Learning Center have been particularly instrumental in providing
additional forums for dialogue and ensuring that assessment findings lead to meaningful
action plans, which are then put into action. Several examples are in the SLO section of the
evidence. SLO action plans, as well as data analysis by institutional research and planning,
are integrated into BCC program review and unit action plans.

Berkeley City College received a Title I1I grant in fall 2009, bringing $400,000 per year to
the College for five years. One of the two major thrusts of the grant was to enhance
outcomes for basic skills students. The other was to create a culture of assessment at BCC.
This funding resulted in the implementation of key activities which have had a significant
impact on SLO assessment:

= Reassigned time for departmental leads to help develop course-level student
learning outcomes and student service area outcomes (2009-2010).

= Reassigned time for a Title III Activity Coordinator to provide training and
support for departments to complete student learning outcomes and service area
outcomes (2009- Spring 2011).
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* Funding for college wide and department-specific training with outside experts
on outcomes assessment (2009-10).

= Support for the Assessment Coordinator to participate in the WASC-ACCJC
Assessment Leadership Institute (2010-2011).

» Reassigned time for a Teaching-Learning Center Coordinator, which has led to
the development of activities central to assessment and the implementation of
resultant action plans (2010 to present).

= Creation of a website on the Berkeley City College home page to centralize
information on Student Learning Outcomes Assessment, including access to

the assessment management system (Taskstream) and instructions for its use,
information on the Assessment Committee, an overview of the

SLO/Assessment cycle, a filmed example of a department deliberating on a
rubric, sample SLOs, and classroom assessment techniques (ongoing).

= Support for in-depth departmental projects related to assessment, such as
student portfolio assessment (ongoing).

= Support for hourly assistants to input assessment work into TaskStream

(ongoing).

The College also implemented procedures to institutionalize approaches to assessment.
These have included the following:

* Requiring that outcomes be in place before any course or program can be adopted
or revised through the curriculum committee process (Fall 2010 - present).
 Establishing a standing Assessment Committee, with the Assessment Coordinator
serving as chair or co-chair (2010), which has been updated as the Planning for
Institutional Effectiveness Committee (Spring 2014).

» Requiring that existing programs complete program outcomes for inclusion in
the college catalog supplement by Summer 2012; requiring that program revisions
or new program proposals include program outcomes (Spring 2011).

» Adopting revised Program Review and Annual Program Update forms with
sections for program assessment updates and provision for goals and resource
requests coming from assessment findings (Fall 2011).

* Creation of a process, with common rubrics and a timeline, for institutional
learning outcomes assessment (Fall 2011) and implementing three institutional
learning outcomes assessments.

* Including, within the charge of the College Roundtable for Planning and

Budget, an evaluation each year of college assessment and planning activities
(Spring 2012).

Additionally, the program planning process formally incorporates data analysis by the
District Office of Institutional Research.

The College has addressed all aspects of Recommendation 2 by completing all
service, course-level, and program level SLOs; having an assessment timeline for all
course, program, and institutional SLOs; maintaining dialogue about the results of
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SLO assessments and using the results of the dialogue for continuous improvement;
and integrating information from the Office of Institutional Research as a significant
aspect of program review and annual unit plan updates.

2009 Team Recommendation 3: Library Staffing and Resources Although significant
progress has been made since 2003 in its library’s quality and services, the team
recommends that in order to improve and broaden upon the progress to date, the college
develop an adequate, equitable, and sustainable library allocation for staffing and library
resources. (Standards I1.C.1, I1.C.1.a, IL.C.1.c, I1.C.1.d, and I1.C.2)

Response

In June 2011, Berkeley City College received the Evaluation Report of the two-member
accreditation team indicating that “Berkeley City College meets the requirements of this
recommendation in that it has improved the quantity and quality of its library collection.
The college has developed partnerships with nearby libraries to enhance services to students
and, through its program review process, identified staffing and facility space needs for
future growth.”

In order to maintain and sustain its library quality and services, BCC has continued to
increase library allocation for staffing and resources through program review, annual
program updates, and the integrated planning and budget development at both the college
and the district levels.

Library Staffing

Total faculty and staff in the BCC library have increased significantly over the last three
years. Staffing FTE increased from 3.5 (2.5 FTE Librarians and 1 FTE classified staff) in
2011-12,to 3.6 (2.6 FTE Librarians and 1 FTE classified) in 2012-13, to 4.5 (2.9 FTE
Librarians and 2.6 FTE classified) in 2013-14. Moreover, in 2013-14, the BCC library
received additional funds to hire student assistants working 52 hours per week throughout the
year.

As aresult, the BCC library is able to extend its services during weekday evenings and on
Saturdays. In both 2011-12 and 2012-13, library hours were Mondays through Thursdays
8:30 am to 7:30 pm, and on Fridays 8:30 am to 4 pm. Starting Fall 2013, a half hour has been
added to Monday through Thursday evenings, to extend the hours until 8 pm. Services were
also added on Saturdays from 10 am to 2 pm. Starting Spring 2014, the BCC Library stays
open on Saturdays from 10 am to 4 pm. Thus, the Library is currently open during the
following hours:

e 8:30 a.m. to 8:00 p.m. Monday—Thursday

¢ 8:30 a.m. to 4:00 p.m. Friday
¢ 10:00 a.m. to 4:00 p.m. Saturday
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Library Supplies, Books, and Materials Resources

From 2010-11 to 2014-15, the Library’s total budget for books, periodicals, subscriptions,
and technological software and equipment significantly increased. In 2010-11, the Library’s
budget totaled $9,984 for these resources. However, in the current year (2014-15), the
Library’s total budget reached an all-time high of $146,555 for books, periodicals,
subscriptions, and technological software and equipment. As costs continue to rise for
library research and reading materials, the College is committed to ensuring funds are
available for the Library to fulfill the needs of BCC students.

In addition, as of Fall 2010, the District funds the BCC library $25,000 per fiscal year for
databases. The Telecommunications and Technology Advisory Committee (TTAC) and the
Council of Chief Librarians (CCL) have been working diligently to leverage the system’s
purchasing power in order to provide common electronic library resources for all California
community college campuses. A contract for electronic information resources for California
Community Colleges (CCC) libraries also provides a general periodical, newspaper, history,
and business database to every student in the entire CCC system, including students
attending BCC.

While library resources are being increased at the College, BCC students continue to have
access to nearby Berkeley Public Library and to UC Berkeley’s world-class libraries at no
cost or at a discounted rate.

Response to 2009 Team Recommendation 4: Prioritize staffing plans for
implementation of resource allocation model. 7he team recommends that Berkeley City

College prioritize their college-wide staffing plans in anticipation of the implementation of
the new resource allocation model. (Standards 1.B.4, 1.B.6, L. B.7, and IIL.A. 2)

Response

Berkeley City College’s staffing needs and planning have been developed and updated
annually, embedded in its program reviews on a three year cycle or in its annual program
updates (APUs). Prioritization of full time faculty and classified staff hiring needs have been
a regular part of the college’s program review process. With the implementation of an
active, district-wide governance structure beginning in Fall 2009, the prioritization of
college staffing has been a vital part of an annual planning cycle linked to college and
district resource allocation.

PCCD implemented a budget allocation model, based on SB 361, in Spring 2012. PCCD
BP and AP 6200 (Budget Management) affirm the District’s commitment to use the district-
wide Budget Allocation Model (BAM) in annual funding cycles. Its implementation assures
adequate funding to BCC and links funding to planning. The implementation of the BAM
ensures the College’s long-term financial stability, including staffing capacity. Critical to the
successful implementation of the resource allocation model has been the achievement of
parity in staffing across the four Peralta colleges. With the realization of additional full time
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instructors and permanent classified staff, BCC’s annual budget has begun to reflect funding
at a level equitable with the budget levels of the other Peralta colleges.

Meanwhile, the Peralta District Office of Human Resources has developed and implemented
a district-wide staffing plan by completing an inventory of staff positions across the district
and identifying which positions were currently funded and filled. For permanent faculty and
classified staffing, Berkeley City College and the other three Peralta colleges have been
asked to submit hiring needs each spring to the District Education Committee for discussion

and recommendation, to be submitted to the District Planning and Budgeting Council
(PBC).

BCC develops and updates its annual staffing plan at the program/unit level through
Program Review and/or APU processes and prioritizes needs through a shared governance
process, which culminates at the College Roundtable for Planning and Budgeting for
presentation to the District Education Committee and PBC. At the end of this district-wide
process, the Chancellor authorizes the number of new faculty and classified positions to be
allocated for hiring at the college level. Furthermore, BCC leverages grants and additional
funding sources to hire new personnel and maintain their employment in order to address
student success throughout the duration of the funding.

Over the last year, BCC’s staff sufficiency improved significantly in all employee
categories. Both the number of administrators (9) and tenured/tenure track faculty (55)
reached an all-time high in 2013-14. The number of permanent classified positions is
expected to top the peak figure of 46 in 2014-15.

Response to Commission Recommendation 5 (2011 and 2012)

2011: While evidence identifies progress, the District/Colleges have not achieved
compliance with Standard I11.D and Eligibility Requirements #5 and #17. Specifically the
District/Colleges do not demonstrate the fiscal capacity to adequately support quality
student learning programs and services. Therefore, in order to meet Standards and
Eligibility Requirements, the District/Colleges must evaluate the impact of financial
decisions on the educational quality and implement actions to resolve any deficiencies.

2012: In reviewing the reports, the Commission noted that Berkeley City College has not
fully evaluated the impact of recent District financial decisions on the colleges’ ability to
sustain educational programs and services. The College did describe the principles and
practices around fiscal decisions at the District and the colleges; yet, it was unclear to the
Commission what specific impact the reductions or changes had and what the future impact
of those reductions and changes would be at each college. The College response should
include an analysis of staff sufficiency and the quality of educational programs and services
before and after budget reductions with sufficient detail and evidence to evaluate the impact
of these reductions on the overall educational quality of the colleges. The college should
also describe how it intends to deal with any resulting negative impact.
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Response

Berkeley City College responded to the original 2011 recommendation in the College
Midterm Report (March 2012) and provided a more detailed response in a Follow-Up
Report (March 2013), as required by the 2012 follow-up recommendation.

The April 2013 ACCJC Visiting Team, in their Follow-Up Report, stated that, “Berkeley
City College meets Standard I11.D and Eligibility Requirements #5 and #17.” In the July 3,
2013 Commission Action Letter, Dr. Barbara A. Beno, President of ACCJC, reported that
the Commission took action to remove the College from Warning and reaffirmed BCC’s
accreditation. The Commission letter noted that

The District has tackled its significant budget problems seriously and intently, resulting
in a financial condition that meets Accreditation Standards... Berkeley City College has
maintained the educational quality of its programs and services. Any negative impacts
resulting from past budget reductions have been minimized so that the College remains
focused on its Mission.
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G. Student Learning Outcomes Assessment at Berkeley City College
Establishing Learning Outcomes: 2003-2009

In 2003, Berkeley City College (BCC) demonstrated its commitment to the development of
learning outcomes assessment with a college-wide effort to establish its institutional
learning outcomes, led by a newly hired division dean who had had experience with
outcomes assessment. As a result of a far-reaching effort that included many faculty
members, staff members, students, and administrators, the College established and defined
its seven ILOs:

e Communication

* Computational skills

* C(ritical thinking

* Ethics and personal responsibility

* (Global awareness and valuing diversity
* Information competency

* Self-awareness and interpersonal skills

Student learning outcomes began to be established for courses and programs over the next
several years. Beginning in 2007, a Student Learning Outcomes Assessment Coordinator
was hired, with a .5 faculty load. In student services areas, program outcomes were defined
and plans for assessment developed, as coordinated by the Vice President of Student
Services and the SLOAC, working with student services area leads. In 2008, the District
contracted with TaskStream, a software company, to develop an online repository for
assessment management. In 2009, SLO assessments began in select courses and
instructional and student services programs.

While some of the initial plans to implement course, program, and institutional learning
outcomes assessments at the College have undergone revision, many of the early elements
of SLO assessment are still in place. These include the use of Taskstream to house
assessment information, including assessment results, action plans, and reporting of
resulting improvements; the retention of a .5 SLOAC; the development of course and
instructional program learning outcomes at the point of course or program adoption in the
curriculum committee; and the central role of the seven institutional learning outcomes in
assessment.

Developing a “Culture of Assessment” at BCC: 2009-2014

BCC was fortunate to have secured a Title III grant in 2009, one of whose two main goals
was the development of a “culture of assessment” at BCC. Also in 2009, the Academic
Senate voted to create an assessment committee, to be chaired by the SLOAC; this
committee included a representative from every instructional department in the College, as
well as several representatives from student services areas. Finally, as a result of a
recommendation from BCC’s Basic Skills Initiative Committee, the College established a
Teaching-Learning Center at about the same time. These three developments led to a
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transformation in SLO assessment planning and in applying the results of SLO assessments
at the College.

The five-year Title III grant funded a number of assessment-related initiatives at BCC from
2009-2014, the most critical of which are listed below:

* Training in SLO creation and assessment for faculty in multiple departments (first
year of grant);

* Small stipends for departmental assessment liaisons serving on the Assessment
Committee;

* Funding for the college’s SLOAC to participate in the first Assessment Leadership
Academy (sponsored by the Western Association of Schools and Colleges) in 2011;

* Funding to develop the college’s Teaching-Learning Center, including release time
for its coordinator;

* Stipends for faculty and staff participating in the Teaching-Learning Center’s
focused inquiry groups (FIGs) and Action Plan Projects for Learning Excellence
(APPLESs), which allowed for completing and administering assessment action plans;

¢ Administration of CCSSE and SENSE;

* Stipends for faculty and staff engaging in coordinated assessment activities for
institutional learning outcomes assessments and program assessments; and

* Assessment committee retreat to complete ILO assessment rubrics and plans.

One of the most important aspects of this work was the creation of the Teaching-Learning
Center, which has been central in developing and implementing meaningful action plans.
The Teaching-Learning Center promotes professional development in a variety of ways, but
its focused inquiry groups (FIGs) and Action Plan Projects for Learning Excellence
(APPLESs) are its most significant tools for actualizing assessment action plans. FIGs allow
faculty and staff to form teams to connect local assessment results with outside research to
recommend specific actions for improving student outcomes, while APPLEs help small
groups of faculty and staff to develop practical approaches in order to carry out action plans.
Faculty from most departments in the College and a wide variety of disciplines, as well as
student services staff and other staff members, have engaged in FIGs and APPLEs at the
College.

The Assessment Committee met from February 2011 to May 2014, at which time, it
modified its scope, mission, and membership, becoming the Planning for Institutional
Effectiveness (PIE) Committee. Before this change occurred, the Assessment Committee
accomplished the following:

*  Oversaw completion of SLOs for all courses and programs at Berkeley City College
and recording of these learning outcomes on Taskstream;

*  Worked with the Curriculum Committee to develop a system for ensuring that all
new courses and programs have recorded, accurate, measurable, and meaningful
learning outcomes;

*  Facilitated assessments of courses and programs throughout the college;
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*  Established departmental “assessment liaisons” who serve both as members of the
committee and facilitators within their departments to ensure that assessment work
was completed;

*  Developed six semester assessment cycle/timeline, based on institutional learning
outcomes;

*  Developed a short video and assessment documents to inform BCC faculty and staff
about learning outcomes assessments;

*  Defined “program” at BCC (this definition was vetted, modified, and ratified
through the shared governance process) for the purposes of assessment;

*  Developed program matrices to map courses to program outcomes, indicating
where each program outcome is introduced, developed, and mastered;

* Developed a general education curriculum matrix, mapping GE requirements to
ILOs, to core courses, and to specific departments;

*  Completed rubrics and assessment plans for all ILOs at Berkeley City College;

* Developed a website to record assessment activities at BCC;

*  Completed the ILO assessment for communication in 2012, leading to a project for
closing the loop, which was administered in spring 2014, and assessed the
effectiveness of this action;

*  Completed the ILO assessment for critical thinking in spring 2014, and developed
an action plan based on this assessment;

*  Completed the ILO assessment of quantitative reasoning, based on course
assessments from 2009-14, and developed an action plan based on this assessment;

*  Recommended the use of CCSSE and related surveys;

*  Implemented the CCSSE and SENSE at BCC, analyzed the results, and
recommended specific action plans as a result of the findings from these surveys;
and

*  Partnered with the Research and Planning Group in assessing factors leading to
successful goal-setting for BCC students.

Assessment in Instructional Areas

At BCC, systematic assessment of course, program, and institutional learning outcomes has
occurred at BCC in two “rounds,” the first from 2009 to 2012 and the second from 2012 to
2015. Between 2009 and 2012, assessments focused on “high-impact” courses, those which
play a central role in general education and are taught in multiple sections. These included
English 1A (Composition and Reading), Spanish 1A, Mathematics 13 (Statistics), History
7B, and others. At the same time, programs were creating matrices mapping program
outcomes to courses; twelve general education areas of focus were identified and mapped to
ILOs, as well as specific courses and departments; plans for ILO assessments were being
developed; and most student service areas were being assessed.

The second round of assessments (2012-15) is currently nearing completion. Its focus has
been the assessment of courses and programs in relation to ILO assessment. For example,
the assessments of communication and critical thinking have involved, in each case,
applying a common rubric to over twenty courses from an array of disciplines across the
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College. On the other hand, the assessment of computational skills or quantitative reasoning
has involved a smaller group of courses, primarily from the Mathematics department.
Department chairs and/or assessment liaisons work to ensure that all courses are assessed,
most of them as part of the ILO assessments. Courses might not participate in ILO
assessments but be assessed in other ways if the instructors and department chairs believe
that tests, portions of tests, other assignments, or such methods as classroom assessment
techniques administered in these courses are more suitable assessment instruments. During
this second round of assessments, all student service areas have conducted assessments,
primarily through the use of surveys. In this period, the CCSSE and SENSE were also used
to provide additional information concerning student responses to student service and
instructional areas at BCC. Information relating to these assessments is stored in
Taskstream.

Assessment and Student Services

The College uses both Student Learning Outcomes (SLOs) and Service Area Outcomes
(SAOs) to measure the effectiveness of its programs and services. The Student Services
Division originally started developing SLOs in 2009, following the model used for BCC’s
academic programs, but is now adding SAOs where appropriate; these measure service area
performance in supporting students. Student Services’ mission statements and program
outcomes (whether SLOs, SAOs, or both), as well as assessment information, are housed in
Taskstream, the College’s online repository for assessment work. Student Services SLOs
for the past few years are also posted for the public on the BCC website. Student Services
SAOs are now integrated into the Program Review for each service area unit and are used as
a planning tool for continuous program improvement.

The Taskstream workspace for student services houses assessment data for Admissions and
Records, Assessment and Orientation, CalWORKS/TANF, Campus Life, Counseling,
EOPS/CARE, Financial Aid, the Learning Resources Center, the Library, Outreach and
Retention, PSSD, the Transfer and Career Information Center, and the Veteran’s Affairs
Program. Each of these areas includes a mission statement, program outcomes (listed as
“service area outcomes”), an assessment plan, assessment findings, an action plan, and a
status report. In most cases, the assessment tool is a survey. Surveys are designed so that
responses give meaningful information relating to the program outcomes, whether SLOs or
SAOs.

A review of assessment findings reveals that students are achieving learning outcomes and
service areas are serving students well. For example, the results of the survey for
Assessment and Orientation, administered from Fall 2011 to Spring 2012, reveal the
following:
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Summary of Findings: No students disagreed or strongly disagreed in any of the responses.
Average scores were close to or above the ideal (4.5) in all cases, as follows:

4.65 1. I understand programs and services at BCC.

4.37 2. I'll consider using programs and services to assist me.
4.44 3. I'm aware of my levels of English/ESL & math.

4.4 4. I'm aware of courses I need to take.

4.6 5. I'm aware of policies, procedures regarding students.

Similar responses were recorded in other areas, for example, Admissions and Records and
PSSD/DSPS.

In those instances in which survey results indicated a need for improvement, the College
took measures to ensure that improvement. Please see the Description in Standard I1.B.4 for
specific examples of this. An additional example involves the results of the 2012 Library
survey, which led to specific suggestions concerning increasing and advertising library
hours and hiring additional personnel, as follows:

Summary of Findings: The faculty survey results indicate that faculty place books on
reserve, recommend database use to their students, teach information literacy, and assign
research projects or papers (scores of 3-4 on a scale of 1-4). Scores also indicate that faculty
consider library hours to be extremely insufficient (1.7 on a scale of 1-4), and they consider
the resources to be insufficent (2.2). The student survey results indicate that students are
satisfied with library handouts, the student environment in the library, and the helpfulness of
the librarians (scores of 3-4). Responses concerning use of the library (1.5-2.5) indicate that
some BCC students use the library. Those who do not indicate the hours of the library as the
primary deterrent (see survey hours result). Survey results show that students consider
library hours insufficient (1.85 is the average response to #18).

Results: Acceptable Target Achievement: Not Met; Ideal Target Achievement :
Approaching

Recommendations :

1. hire an additional full-time librarian and maintain the current full-time time and part-time
librarians, in order to increase the library hours

2. increase classified staff in the library, in order to increase the library hours.

3. advertise current library hours to faculty and staff; these include evening hours until 7:30
M-Th

Since the time of this survey, the College did hire an additional librarian. Additional
classified staff have also been hired, and, most importantly, library hours have increased to
include evening hours until 7:30 p.m. Monday to Thursday, as recommended. As a follow-
up to the implementation of these recommendations, the College included two statements on
the 2014 Self-Evaluation Survey for Students to assess improvement: (1) “The library
resources — books, materials, and other — meet my needs,” and (2) Library hours meet my
needs.”
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The results show clear improvement in both of these areas, even though the first statement is
not directly related to library hours. In response to “The library resources... meet my
needs,” 63 percent strongly agreed or agreed, with only 5 percent disagreeing and 15 percent
indicating that they don’t know. In response to “Library hours meet my needs,” 63 percent
strongly agreed or agreed, with only 7 percent disagreeing and 15 percent indicating that
they don’t know. Although the survey is structured differently than the 2012 survey in
terms of the types of responses, the differences are dramatic enough to show improvement.

In addition to in-house surveys, as documented on Taskstream, the College has participated
in surveys administered by outside agencies, including the 2013 Community College Survey
of Student Engagement (CCSSE) and SENSE, a version of the CCSSE designed for first-
year students. The five “aspects of lowest student engagement” at Berkeley City College, as
identified in the CCSSE executive summary, included three which were directly linked to
what the document named “Support for Learners.” According to the survey, only 22.5
percent of the BCC students responding to the survey agreed “quite a bit or very much” that
the College provided the support they needed to thrive socially. Additionally, only 21.5
percent indicated that they had visited a “skills lab (writing, math, etc.)” sometimes or often,
and only 42.9 percent that they had visited a computer lab sometimes or very often. As a
result, the College worked to boost efforts in student life and provide additional labs and lab
hours for students to work in skills lab and computer labs. The results appear in Table 25:

Table 25
Improvements in Support for Student Learners based on CCSSE 2013 Findings concerning
“Five Aspects of Lowest Student Engagement” at BCC

CCSSE results (2013) BCC Self-Evaluation Survey
Quite or bit or very much results (2014)
Often or sometimes Strongly agree or agree
Often or sometimes
(top 2 of 5 categories) (top 2 of 5 categories)
College provides the support
students need to thrive socially.
(CCSSE) 32.4% 62.19%
BCC provides the support students
need to thrive socially. (BCC
Survey)
Visited a skills lab (writing, math,
etc.) (CCSSE)
21.5% 52.19%
I use skills labs (writing, math,
etc.) at BCC. (BCC)
Visited a computer lab (CCSSE)
I use computer labs at Berkeley 42.9% 63.75%
City College (BCC)
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It is worth noting that another area identified in the CCSSE Executive Summary’s “Aspects
of Lowest Student Engagement” at BCC had to do with whether students “talked about
career plans with an instructor or advisor.” The College is currently finalizing its plans to
develop an academic advising program at BCC, which will address this concern.

Dialogue about Assessment

SLO outcomes results are widely shared at BCC. In response to the statement, “BCC
engages in dialogue about the continuous improvement of student learning and institutional
processes,” 70 percent of all respondents (faculty, staff, and administration) agreed or
strongly agreed, and only 8 percent disagreed. In response to the question, “How are
student learning outcomes results shared within your department or service area?” 60
percent of faculty cited department meetings, 32 percent email distribution lists, and 17
percent special student learning outcomes sessions. Of those who indicated “other,” most
seemed to be counselors or librarians.

Classified staff responses to the Self Evaluation Survey provide information about
assessment in student service areas. Among classified staff, 59 percent agreed or strongly
agreed that “BCC engages in dialogue about the continuous improvement of student
learning and institutional processes,” with only 5 percent disagreeing. In response to the
question, “How are student learning outcomes results shared within your department or
service area?” 27 percent indicated “email distribution lists”; 36 percent, department
meetings; and 27 percent, “special learning outcomes sessions.”

It is through collegial discussions of outcomes that plans are made for improvement. As
noted earlier, assessment results are discussed, gaps identified, and action plans determined
at department and program meetings and at the College’s Assessment Committee, or, as it is
now known, the Planning for Institutional Effectiveness Committee. ILO assessment results
are also discussed college-wide at the College’s opening day activities. Through the
Teaching-Learning Center, the College has been able to “close the loop” on many of its
assessments through FIGs and APPLEs (discussed above).

The Assessment Cycle

Near the end of its first round of assessments, the Assessment Committee developed an
assessment cycle, based on its seven ILOs, which was used to develop the timeline for the
second round. Despite the need to make adjustments in the cycle because certain avenues
for assessment proved more fruitful than expected, while others were more difficult to
launch, the College has conducted three ILO assessments, whose findings have led to
collegial, collaborative, self-reflective discussions about improvement of student learning.
The six-semester cycle has extended to an eight-semester cycle, as reproduced in Table 26
below. As the note at the bottom of the table indicates, a number of courses with the highest
impact to students (most central to general education patterns, including IGETC and CSU-

DRAFT BCC SELF EVALUATION 11/10 96



GE, as well as ILOs, and taken by many students each semester) continue to be assessed

frequently.
Table 26
Berkeley City College Assessment Cycle Based on Institutional Learning Outcomes
Semester 1 | Semester 2 | Semester 3 | Semester 4 Semester 5 Semester 6
S12-S13 F 13-F 14 S 13-S 14 F 14-F 15 S 14-S 15 F 15-F 16
1LO Communic. | Quantitative Critical Information Global Ethics/
Reasoning | Thinking | Competency | Awareness Personal
Assess Responsibility
/Interpersonal/
Self-Awareness
Course | Courses w/ | Courses w/ | Courses Courses w/ Courses w/ | Courses with
core core math w/ core core IC LO core GA Core
Assess | commun. orQRLO | crit. LO Ethics/PR/I/SA
LO thinking LO
LO

General Education ongoing assessments (highest impact courses/ general education areas of
focus):

English 1A (Freshman Composition) & prerequisites, English 5/Communication 5 (Critical
Thinking), Math 13 (Statistics) [Communication 45 to be added]

The First Institutional Learning Outcomes Assessment at BCC: Communication

The first institutional learning outcomes assessment, which focused on written
communication skills, began in Spring 2012. During that semester, the Assessment
Committee created a communication ILO rubric, with language based upon that in several
rubrics developed by the American Association of Colleges and Universities. Assessment
liaisons then collected student essays from courses in multiple disciplines — Art, Business,
History, Health Education, Music, and Political Science. During the summer, a group of six
readers from multiple disciplines participated in a norming session to calibrate their scores
and then applied the rubric to the 258 essays that had been submitted. Each essay was
scored by two readers, with the second reader unaware of the first reader’s scores or the
identities of the writers. Discrepancies were resolved by a third reader.

DRAFT BCC SELF EVALUATION 11/10 97




The results of the 2012 ILO assessment were both disappointing and promising. The overall
performances of student writers were lower than expected, especially in the area of
organization. Specifically, 79 percent of the students had performed at the acceptable level
or higher in articulating their purpose or thesis, 61 percent had performed at that level in the
skill area of clear essay organization, and 67 percent in the use of effective language.

The results of this assessment revealed other patterns. First, the assessment allowed for a
comparison of work from students who had identified themselves as English 1A completers
and those who did not self-identify in this way:

Table 27
Communication ILO Assessment 2012 and English 1A Completion

Purpose Organization Language
Engl 1A unknown 74% 55% 62% | N =202
Engl 1A YES 96% 80% 82% | N=155

More strikingly, however, for each of the skill areas, the spread of scores from course to
course was very wide (ranging from 55-100 percent in presentation of purpose, 20-92
percent in essay organization, and 10-100 percent in language expression). In the area of
essay organization, the skill area in which students scored lowest in almost all cases and in
which they scored lowest overall, results varied (by course) from 20 percent to 92 percent,
as noted above. Interestingly, these courses’ SLOs did not include writing, and most of the
courses were taken largely for general education and did not include prerequisites involving
writing skills. Thus, the skills of the students were not likely to be drastically different,
certainly not as different as the scores by course would have suggested.

As a result of the great disparity of results from course to course, even in the case of similar
courses in the same discipline, the assessment committee recommended the use of a focused
inquiry group to gather more information about the reasons for the results. The SLO
Assessment Coordinator worked with the instructors whose students had received the top
scores in organization (excluding English courses, in which instructors had the luxury of
focusing significant time on teaching this skill); these were the instructors of Business 10,
History 7B, and Political Science 1. Through this FIG, the instructors learned that they all
used similar, very thorough scaffolding — rubrics and/or grading grids, detailed prompts or
instructions for the assignment, and annotated model essays — in preparation for the
assignments that had been submitted. The instructors collectively created a packet of
instructions and materials for giving assignments, which was shared with the College during
a flex day activity.

In 2014, the second communication ILO assessment was administered, using the same

rubric, norming papers, and grading process as in the first assessment, but with the
additional component that the packet of materials described above was shared with the
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faculty whose students were to submit work for the assessment. The students’ scores in the
skill areas cited above improved significantly:

Table 28

Scores of 5+

Improvement in Communication ILO Results Spring 2012-Spring 2014

Focus/Purp.

Organization

Language

# of papers

# of disc.

# of depts.

Spring
2012

79%

61%

67%

N =258

Spring
2014

90%

86%

80%

N =408

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%

0%

Focus/Purp.

Organization

Language

B Spring 2012
OSpring 2014

While many of the courses included in this ILO assessment were different than those in the
2012 assessment, there was some overlap of courses. The chart and table below show the
difference in scores in student work from one course that was included in both the 2012 and

2014 ILO assessments for communication:
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Table 29
Communication ILO Assessment Results Spring 2012-14
Music 15A -- Scores of 5+

Focus/Purp. | Organization | Language
Spring
2012 70% 45% 62%
Spring
2014 78% 84% 72%

The College has also assessed the institutional learning outcomes of Critical Thinking and
Quantitative Reasoning, and begun planning the assessment of Information Literacy, which
will be administered in Spring 2015. Information about other ILO assessments is available
on Taskstream.

CCSSE and SENSE

In Spring 2013, based on the recommendation of the Assessment Committee, Berkeley City
College participated in the Community College Survey of Student Engagement (CCSSE),
administered by the Center for Community College Student Engagement in Austin, Texas.
The Center directed the selection of students for the survey and the process of administering
the test.

The survey was taken by 706 students at BCC, and the cohort group included 291,815
students nationwide. The demographics of BCC students varied notably from those of the
cohort group for medium-sized college as well as the full cohort, in terms of race and
ethnicity, as shown in Table 30 below.
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Table 30
Race/Ethnicity of BCC Students vs. CCSSE Cohort

Race/Ethnicity

BCC Medium Cohort
American Indian or other Native
American 1% 1% 2%
Asian, Asian American or Pacific
Islander 15% 3% 3%
Black or African American, Non-
Hispanic 19% 13% 13%
White, Non-Hispanic 26% 63% 61%
Hispanic, Latino, Spanish 18% 11% 12%
Other 17% 8% 8%
International 4% 1% 1%
American Indian or other Native
American 1% 1% 2%

These factors may call into question overall scores. Work that has been done by the Center
itself and others demonstrates the academic challenges for students of color, and Table 30
demonstrates that the ethnic make-up of BCC is more diverse than average.

However, the College takes seriously the patterns identified by the CCSSE, particularly
those identified by the Center as noteworthy. The Executive Summary provided by the
Center with the CCSSE results identified five “aspects of highest student engagement™ at
BCC, noted here verbatim:

* Tutored or taught other students (paid or voluntary)

* Participated in a community-based project as a part of a regular course

* Discussed ideas from your readings or classes with others outside of class

*  Number of books read on your own (not assigned) for personal enjoyment or
academic enrichment

* Encouraging contact among students from different economic, social, and racial or
ethnic backgrounds.

The Executive Summary also identified five “aspects of lowest student engagement” at
BCC, areas in which students did not indicate “often or very often” to the same degree as
other students in the 2013 CCSSE cohort, as noted here verbatim:

* Talked about career plans

* Providing the support you need to thrive socially
* Providing the financial support you need to afford your education
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* Frequency: Skill labs (writing, math, etc.)
* Frequency: Computer lab

At an all-college meeting at the beginning of the Fall 2013 term, 50 attendees, including
administrators, faculty, and classified staff, made a number of recommendations based on
these findings, and prioritized these recommendations, emphasizing two of them:

* Increase evening and early morning access to computer labs and student services
* Institutionalize formal academic mentoring and advising as soon as possible

The SENSE, another survey of the Center, which focuses on first-year students, was
administered in Spring 2013. Not surprisingly, the results were similar. The five aspects of
lowest student engagement in this survey are listed here verbatim:

* Able to meet with an academic advisor at times convenient for me

* A college staff member talked with me about commitments outside of school to help
me figure out how many courses to take.

* The college provided me with adequate information about financial assistance.

* At least one college staff member (other than my instructor) learned my name.

* Frequency: Used writing, math, or other skill lab

Since the administration of these surveys and college-wide discussion of the results,
computer lab hours have been increased to include evening and weekend hours, and some
student services, including the library, have increased hours. The Academic Senate and
Counseling Department have been working to develop the details of formal academic
advising at BCC and will implement a pilot project in relation to academic advising during
the 2014-15 academic year.

The 2014 Self-Evaluation Student Survey included several questions intended to check
progress in terms of areas of lowest student engagement, as noted by the CCSSE and
SENSE. The results indicate improvement in these areas, as noted in Table 25 above.
While these results exhibit clear progress, the College will continue to assess student needs
and work to improve in these and other areas, as they are identified.

Assessment Action Plans Leading to Change at BCC

One notable example of SLO planning leading to improvements comes from the
English/ESL department, which has conducted a portfolio assessment for students at all
levels of composition and reading classes, from basic skills to freshman composition, for the
past seven semesters. This work has led to a redesign of the curriculum at the basic skills
level in both English and ESL, the development of a “model schedule” for English 1A, and
the design of two websites, one containing links to teaching materials for faculty and one
containing resources for students conducting research in any department of the college. An
article about this work was published in the November/December 2013 issue of Assessment
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Update (http://www.assessmentupdate.com/article-print-page/restructuring-the-writing-
program-at-berkeley-city-college-or-how-we-learned-to-love-assessment-and-use-it-to-
improve-student-learning.aspx).

Another example comes from the Multimedia Arts Department (MMART), whose students
were surveyed in 2011 to determine how certificates could be redesigned to best serve
student needs. As a result, the MMART certificates were completely redesigned, resulting
in an approach focusing on small, stackable certificates; this led to a notable improvement in
the number of certificates awarded to students. Between 2008-09 and 2011-12, the numbers
of certificates awarded ranged from two to four per year. In 2012-13, the department
awarded 28 certificates; this number grew to 85 certificates in 2013-14.

In other areas, faculty and staff continue to work to determine the best approach to
addressing gaps identified by assessments. For example, the Mathematics department, as
part of its program assessment, which was tied to the quantitative reasoning ILO
assessment, has identified the need for students to improve in their ability to solve word
problems. Through its current “Numeroliteracy” FIG, members of the department are
identifying action plans which they will administer, after which they will assess the results
of these interventions in order to determine future actions. This work promises to improve
student learning in the Mathematics AS-T program (program assessment action plans), in
multiple Mathematics courses (course assessment action plans), and in quantitative
reasoning for all students at the College (ILO and general education assessment action
plans).

From FIGs and APPLEs to PIE: Beyond Title I1T

Because the Title III grant was coming to a close at the same time that BCC conducted the
2014 Self-evaluation Survey, the Survey gave the College an opportunity to assess whether
it had been successful in reaching the goal, as stated in the original grant proposal, of
creating a culture of assessment at BCC. Faculty indicated, through the survey, that they
“assess student learning outcomes in the classes [they] teach,” using a variety of techniques,
including essays (63 percent), tests (70 percent), projects (65 percent), presentations (62
percent), portfolios (63 percent), and classroom assessment techniques (63 percent), with
only 7 percent responding “none of the above.” In addition, 70 percent indicated that they
agree or strongly agree that “participating in Teaching and Learning Center activities has
helped me promote student learning,” with 10 percent somewhat agreeing, and only two
percent disagreeing.

Since the end of the grant, BCC administration has clearly shown its commitment to
institutionalizing the key elements of Title III that ensure the continuation of successful
SLO assessment work at BCC. This has included continuing the stipends for the SLOAC
and TLC coordinator (who are co-chairs of the Planning for Institutional Effectiveness
Committee), as well as small stipends for faculty and staff who conduct significant
assessment work that goes beyond their responsibilities for individual classes, including the
work of FIGs and APPLEs. This allows the College to continue thinking big about
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assessments — focusing on ILO assessments and program assessments. Department chairs,
assessment liaisons, and student services leaders have demonstrated their commitment to
ensuring that course and program assessments continue to be completed.

Challenges and Solutions

Robust SLO assessment work has been completed at BCC in programs and courses. It has
also been conducted across the institution — through ILO assessments and other large
assessments, such as CCSSE and SENSE. This work has led to meaningful dialogue,
identification of gaps, and effective action plans. It has been challenging at BCC to keep up
with recording this extensive work on Taskstream, particularly since many of the
assessments have encompassed multiple courses and, in some cases, multiple departments
and/or disciplines.

This challenge has been increased by the fact that SLOs are recorded in Curricunet when
courses and programs are first institutionalized, then recorded in Taskstream, where
complete assessment information is stored. Since the two systems don’t communicate with
one another, and therefore all data must be manually entered into and removed from
Taskstream, and since SLOs can change over time, it has been challenging to keep up with
coordinating the systems.

This need to keep assessment records up to date has been addressed in two ways. First, in
May, 2014, a full-time staff person was hired as a “Curriculum and SLO Assessment
Specialist,” whose primary responsibility is accurate recording of curriculum and
assessment information for the college. She has done an excellent job of updating
assessment information and improving documentation methods. The second method is a
district-wide solution. The District is currently working to upgrade Curricunet to
“Curricunet Meta,” which will incorporate curriculum records, assessment records, and
program reviews, thus eliminating the need to enter overlapping data separately into two
systems. This integration should be complete by 2016. In the meantime, a taskforce
convened in Fall 2014 to begin the work of planning how the colleges in the District will
use program reviews to integrate information about courses and programs with assessment
findings and action plans, as well as other institutional data, tying this information to
planning and budgeting for the colleges. This work will help inform the migration of
assessment data, along with program review and planning modules, into Curricunet Meta.

Learning Outcomes Assessment at BCC and the ACCJC Rubric

In terms of learning outcomes assessment, BCC meets the standards of sustainable
continuous quality improvement, according to the ACCJC rubric published in 2011:

* Student learning outcomes and assessment are ongoing, systematic, and used for
continuous quality improvement. Through the work of the PIE Committee, the
College’s department chairs and assessment liaisons, student services leaders, BCC
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administration, the Curriculum Committee and SLO Assessment specialist, BCC
faculty, student service leaders, and BCC administration, the College assesses its
programs and courses, as well as its institutional learning outcomes, and uses the
results of these assessments for continuous quality improvement.

* Dialogue about student learning is ongoing, pervasive, and robust, as affirmed by the
results of the Self Evaluation Survey.

* Evaluation and fine-tuning of organizational structures to support student learning is
ongoing. Changes in program review and annual program updates processes serve
as one example of this fine-tuning. Student learning is at the center of organizational
structures and planning initiatives at the College.

* Student learning improvement is a visible priority in all practices and structures
across the college.

* Learning outcomes are specifically linked to program reviews.
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H. Major District Developments since the Last Self-Evaluation

Since the completion of the last self-evaluation report in 2009, a number of significant
improvements have taken place at the District. Considerable efforts have been made to
improve upon the items noted in the recommendations from the last team visit. The District
continues to refine processes to ensure transparency and the integration of planning,
budgeting, and resource allocation. The key improvements include the following:

Board Policies and Administrative Procedures

Academic Year

Activity

2011-12 Adopted Board Policy 2410 Board Policy and Administrative Procedure
outlining the process for ongoing review of Board Policies (BP) and
Administrative Procedures (AP)
2011-12 — Followed the policy of review which is based upon recommendations
present from the Community College League of California
2011-12 — Revised and updated 138 board policies
present
2011-12 — Revised and updated 142 administrative procedures
present
2013-14 Revised delineations in the Peralta Community College District (PCCD)

Function Map

Integrated Planning, Budgeting and Resource Allocation

Academic Year | Activity
2010 - 11 Developed the PCCD Budget Allocation Model (BAM) at the Planning
and Budgeting Council (PBC)
2011-12 Reviewed and revised the BAM for allocations for Non-Resident
Students
2012-13 Reviewed and revised the BAM for multi-year IT expenditure planning
2013-14 Reviewed and revised the BAM for facility, maintenance, and operation

expenditure planning

2014 - present

Reviewed the BAM for allocation of Total FTES rather than Resident
FTES
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Participatory Governance

Academic Year Activity
2009-10 Developed and Implemented the Planning and Budgeting Integration
Model (PBIM) of District-wide participatory governance process
2010-11 Evaluated and improved the PBIM process
2011-12 Evaluated and improved of the PBIM process
2012-13 Evaluated and improved the PBIM process
2013-14 Evaluated and improved the PBIM process. Restructured committee

memberships

2014 - present

Enhanced the PBIM process linking committee goals to PCCD
Strategic Planning Goals and Institutional Objectives

Strategic Planning

Academic Year Activity
2008-09 Developed the PCCD Strategic Plan
2010-11 Updated the District-wide Strategic Plan
2011 Reviewed and revised the PCCD and BCC mission statements
2011-12 Updated the District-wide Strategic Plan
2012-13 Updated the District-wide Strategic Plan
2013-14 Updated the District-wide Strategic Plan
2014 Reviewed and revalidated the PCCD Mission Statement
2014 Reviewed and revised PCCD Strategic Goals and Institutional

Objectives

2014- present

Comprehensively reviewed and revised the PCCD Strategic Plan and
BCC Education Master Plan, SSSP Plan, and Equity Plan
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Technology

Academic Activity
Year
2010-11 Developed and implemented PeopleSoft Resolution Teams to identify and
monitor resolution of critical issues
2011-12 Developed IT Strategy for 2012—-15
2012-13 Hired a Director of Enterprise Services to manage the PeopleSoft system
2012-13 Moved trust accounts and agency funds from the Legacy system into
PeopleSoft
2013-14 Upgraded PeopleSoft Human Resources module
2013-14 Upgraded PeopleSoft Student Finance module to include the Electronic
Content Management feature
2014 — Implemented PeopleSoft Student Financial Aid module
present
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I. Berkeley City College/Peralta Community College Function Map

The Peralta Community College District (PCCD) Function Map is intended to illustrate how
the four colleges and the District Office manage the distribution of responsibility by
function. It is based on the Policy and Procedures for the Evaluation of Institutions In
Multi-College/Multi-Unit Districts or Systems of ACCJC/WASC.

It was produced as the result of a collaborative process among the four colleges of the
District, Berkeley City College, College of Alameda, Laney College, Merritt College, and
the Peralta Community College District Office.

The Function Map includes indicators that depict the level and type of responsibility as
follows:

P = Primary Responsibility: Primary responsibility indicates leadership and oversight of a
given function, which may include design, development, implementation and successful
integration.

S = Secondary Responsibility: Secondary responsibility indicates support of a given
function, which may include feedback, input and communication to assist with successful
integration.

SH = Shared Responsibility: Shared responsibility indicates that the District and the College
are equally responsible for the leadership and oversight of a given function, which may
include design, development, implementation, and facilitation of input, feedback and
communication for successful integration.

N/A = Responsibility Not Applicable: In cases in which neither the District nor the College

has such responsibility, for example, Standard II. A. 8, concerning offering courses in
foreign locations.

Standard I: Institutional Mission and Effectiveness

A. MISSION

The institution has a statement of mission that defines the institution’s broad educational purposes, its
intended student population, and its commitment to achieving student learning.

College | District

1. The institution establishes student learning programs and services aligned with P S
its purposes, its character, and its student population.

2. The mission statement is approved by the governing board and published. SH SH
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making.

3. Using the institution's governance and decision-making processes, the P S
institution reviews its mission statement on a regular basis and revises it as

necessary.

4. The institution’s mission is central to institutional planning and decision- P S

B. IMPROVING INSTITUTIONAL EFFECTIVENESS

learning.

The institution demonstrates a conscious effort to produce and support student learning, measures that
learning, assesses how well learning is occurring, and makes changes to improve student learning. The
institution also organizes its key processes and allocates its resources to effectively support student
learning. The institution demonstrates its effectiveness by providing evidence of the achievement of
student learning outcomes and evidence of institution and program performance. The institution uses
ongoing and systematic evaluation and planning to refine its key processes and improve student

College

District

1. The institution maintains an ongoing, collegial, self-reflective dialogue
about the continuous improvement of student learning and institutional
processes.

P

S

2. The institution sets goals to improve its effectiveness consistent with its
stated purposes. The institution articulates its goals and states the objectives
derived from them in measurable terms so that the degree to which they are
achieved can be determined and widely discussed. The institutional members
understand these goals and work collaboratively toward their achievement.

3. The institution assesses progress toward achieving its stated goals and
makes decisions regarding the improvement of institutional effectiveness in an
ongoing and systematic cycle of evaluation, integrated planning, resource
allocation, implementation, and reevaluation. Evaluation is based on analyses
of both quantitative and qualitative data.

4. The institution provides evidence that the planning process is broad-based,
offers opportunities for input by appropriate constituencies, allocates necessary
resources, and leads to improvement of institutional effectiveness.

5. The institution uses documented assessment results to communicate
matters of quality assurance to appropriate constituencies.
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6. The institution assures the effectiveness of its ongoing planning and P S
resource allocation processes by systematically reviewing and modifying, as

appropriate, all parts of the cycle, including institutional and other research

efforts.

7. The institution assesses its evaluation mechanisms through a systematic P S

review of their effectiveness in improving instructional programs, student
support services, and library and other learning support services.

Standard II: Student Learning Programs and Services

A. INSTRUCTIONAL PROGRAMS

instructional activities offered in the name of the institution.

The institution offers high-quality instructional programs in recognized and emerging fields of study
that culminate in identified student outcomes leading to degrees, certificates, employment, or transfer to
other higher education institutions or programs consistent with its mission. Instructional programs are
systematically assessed in order to assure currency, improve teaching and learning strategies, and

achieve stated student learning outcomes. The provisions of this standard are broadly applicable to all

College

District

1. The institution demonstrates that all instructional programs, regardless of
location or means of delivery, address and meet the mission of the institution
and uphold its integrity.

P

S

a. The institution identifies and seeks to meet the varied educational needs of
its students through programs consistent with their educational preparation and
the diversity, demographics, and economy of its communities. The institution
relies upon research and analysis to identify student learning needs and to
assess progress toward achieving stated learning outcomes.

b. The institution utilizes delivery systems and modes of instruction
compatible with the objectives of the curriculum and appropriate to the current
and future needs of its students.

c. The institution identifies student learning outcomes for courses, programs,
certificates, and degrees; assesses student achievement of those outcomes; and
uses assessment results to make improvements.
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2. The institution assures the quality and improvement of all instructional
courses and programs offered in the name of the institution, including
collegiate, developmental, and pre-collegiate courses and programs, continuing
and community education, study abroad, short-term training courses and
programs, programs for international students, and contract or other special
programs, regardless of type of credit awarded, delivery mode, or location.

a. The institution uses established procedures to design, identify learning
outcomes for, approve, administer, deliver, and evaluate courses and programs.
The institution recognizes the central role of its faculty for establishing quality
and improving instructional courses and programs.

b. The institution relies on faculty expertise and the assistance of advisory
committees when appropriate to identify competency levels and measurable
student learning outcomes for courses, certificates, programs including general
and vocational education, and degrees. The institution regularly assesses
student progress towards achieving those outcomes.

c. High-quality instruction and appropriate breadth, depth, rigor, sequencing,
time to completion, and synthesis of learning characterize all programs.

d. The institution uses delivery modes and teaching methodologies that reflect
the diverse needs and learning styles of its students.

e. The institution evaluates all courses and programs through an on-going
systematic review of their relevance, appropriateness, achievement of learning
outcomes, currency, and future needs and plans.

f. The institution engages in ongoing, systematic evaluation and integrated
planning to assure currency and measure achievement of its stated student
learning outcomes for courses, certificates, programs including general and
vocational education, and degrees. The institution systematically strives to
improve those outcomes and makes the results available to appropriate
constituencies.

g. If an institution uses departmental course and/or program examinations, it
validates their effectiveness in measuring student learning and minimizes test
biases.

N/A

N/A

h. The institution awards credit based on student achievement of the course’s
stated learning outcomes. Units of credit awarded are consistent with
institutional policies that reflect generally accepted norms or equivalencies in
higher education.
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i. The institution awards degrees and certificates based on student
achievement of a program’s stated learning outcomes.

3. The institution requires of all academic and vocational degree programs a
component of general education based on a carefully considered philosophy
that is clearly stated in its catalog. The institution, relying on the expertise of
its faculty, determines the appropriateness of each course for inclusion in the
general education curriculum by examining the stated learning outcomes for
the course.

General education has comprehensive learning outcomes for the students who
complete it, including the following:

a. An understanding of the basic content and methodology of the major areas
of knowledge: areas include the humanities and fine arts, the natural sciences,
and the social sciences.

b. A capability to be a productive individual and life long learner: skills
include oral and written communication, information competency, computer
literacy, scientific and quantitative reasoning, critical analysis/logical thinking,
and the ability to acquire knowledge through a variety of means.

C. A recognition of what it means to be an ethical human being and
effective citizen: qualities include an appreciation of ethical principles; civility
and interpersonal skills; respect for cultural diversity; historical and aesthetic
sensitivity; and the willingness to assume civic, political, and social
responsibilities locally, nationally, and globally.

4. All degree programs include focused study in at least one area of inquiry or
in an established interdisciplinary core.

5. Students completing vocational and occupational certificates and degrees
demonstrate technical and professional competencies that meet employment
and other applicable standards and are prepared for external licensure and
certification.

6. The institution assures that students and prospective students receive clear
and accurate information about educational courses and programs and transfer
policies. The institution describes its degrees and certificates in terms of their
purpose, content, course requirements, and expected student learning
outcomes. In every class section students receive a course syllabus that
specifies learning outcomes. In every class section students receive a course
syllabus that specifies learning outcomes consistent with those in the
institution’s officially approve course outline.
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a. The institution makes available to its students clearly stated transfer-of-
credit policies in order to facilitate the mobility of students without penalty. In
accepting transfer credits to fulfill degree requirements, the institution certifies
that the expected learning outcomes for transferred courses are comparable to
the learning outcomes of its own courses. Where patterns of student enrollment
between institutions are identified, the institution develops articulation
agreements as appropriate to its mission.

b. When programs are eliminated or program requirements are significantly
changed, the institution makes appropriate arrangements so that enrolled
students may complete their education in a timely manner with a minimum of
disruption.

c. The institution represents itself clearly, accurately, and consistently to
prospective and current students, the public, and its personnel through its
catalogs, statements, and publications, including those presented in electronic
formats. It regularly reviews institutional policies, procedures, and
publications to assure integrity in all representations about its mission,
programs, and services.

7. In order to assure the academic integrity of the teaching-learning process,
the institution uses and makes public governing board- adopted policies on
academic freedom and responsibility, student academic honesty, and specific
institutional beliefs or worldviews. These policies make clear the institution’s
commitment to the free pursuit and dissemination of knowledge.

a. Faculty distinguishes between personal conviction and professionally
accepted views in a discipline. They present data and information fairly and
objectively.

b. The institution establishes and publishes clear expectations concerning
student academic honesty and the consequences for dishonesty.

c. Institutions that require conformity to specific codes of conduct of staff,

faculty, administrators, or students, or that seek to instill specific beliefs or

worldviews, give clear prior notice of such policies, including statements in
the catalog and/or appropriate faculty or student handbooks.

N/A

N/A

8. Institutions offering curricula in foreign locations to students other than
U.S. nationals operate in conformity with standards and applicable
Commission policies.

N/A

N/A
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B. STUDENT SUPPORT SERVICES

The institution recruits and admits diverse students who are able to benefit from its programs, consistent
with its mission. Student support services address the identified needs of students and enhance a
supportive learning environment. The entire student pathway through the institutional experience is
characterized by a concern for student access, progress, learning, and success. The institution
systematically assesses student support services using student learning outcomes, faculty and staff
input, and other appropriate measures in order to improve the effectiveness of these services.

College | District

1. The institution assures the quality of student support services and P S
demonstrates that these services, regardless of location or means of delivery,
support student learning and enhance achievement of the mission of the
institution.

2. The institution provides a catalog for its constituencies with precise, P S
accurate, and current information concerning the following: a. General
Information, b. Requirements, c. Major Policies Affecting Students, d. Locations
or publications where other policies may be found.

3. The institution researches and identifies the learning support needs of its P S
student population and provides appropriate services and programs to address
those needs.

a. The institution assures equitable access to all of its students by providing P S
appropriate, comprehensive, and reliable services to students regardless of
service location or delivery method.

b. The institution provides an environment that encourages personal and civic P S
responsibility, as well as intellectual, aesthetic, and personal development for all
of its students.

c. The institution designs, maintains, and evaluates counseling and/or academic P S
advising programs to support student development and success and prepares
faculty and other personnel responsible for the advising function.

d. The institution designs and maintains appropriate programs, practices, and P S
services that support and enhance student understanding and appreciation of

diversity.

e. The institution regularly evaluates admissions and placement instruments and SH SH

practices to validate their effectiveness while minimizing biases.
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f. The institution maintains student records permanently, securely, and SH SH
confidentially, with provision for secure backup of all files, regardless of the

form in which those files are maintained. The institution publishes and follows

established policies for release of student records.

4. The institution evaluates student support services to assure their adequacy in P S

meeting identified student needs. Evaluation of these services provides evidence
that they contribute to the achievement of student learning outcomes. The
institution uses the results of these evaluations as the basis for improvement.

C. LIBRARY AND LEARNING SUPPORT SERVICES

Library and other learning support services for students are sufficient to support the institution’s

instructional programs and intellectual, aesthetic, and cultural activities in whatever format and
wherever they are offered. Such services include library services and collections, tutoring, learning

centers, computer laboratories, and learning technology development and training. The institution
provides access and training to students so that library and other learning support services may be used

effectively and efficiently. The institution systematically assesses these services using student learning

outcomes, faculty input, and other appropriate measures in order to improve the effectiveness of the

SErvices.

College

District

1. The institution supports the quality of its instructional programs by
providing library and other learning support services that are sufficient in
quantity, currency, depth, and variety to facilitate educational offerings,
regardless of location or means of delivery.

P

S

a. Relying on appropriate expertise of faculty, including librarians and other
learning support services professionals, the institution selects and maintains
educational equipment and materials to support student learning and enhance
the achievement of the mission of the institution.

b. The institution provides ongoing instruction for users of library and other
learning support services so that students are able to develop skills in
information competency.

c. The institution provides students and personnel responsible for student
learning programs and services adequate access to the library and other learning
support services, regardless of their location or means of delivery.
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d. The institution provides effective maintenance and security for its library and
other learning support services.

e. When the institution relies on or collaborates with other institutions or other
sources for library and other learning support services for its instructional
programs, it documents that formal agreements exist and that such resources
and services are adequate for the institution’s intended purposes, are easily
accessible, and utilized. The performance of these services is evaluated on a
regular basis. The institution takes responsibility for and assures the reliability
of all services provided either directly or through contractual arrangement.

2. The institution evaluates library and other learning support services to
assure their adequacy in meeting identified student needs. Evaluation of these
services provides evidence that they contribute to the achievement of student
learning outcomes. The institution uses the results of these evaluations as the
basis for improvement.

Standard I1I: Resources

A. HUMAN RESOURCES

encourage such diversity. Human resource planning is integrated with institutional planning.

The institution employs qualified personnel to support student learning programs and services wherever
offered and by whatever means delivered, and to improve institutional effectiveness. Personnel are
treated equitably, are evaluated regularly and systematically, and are provided opportunities for
professional development. Consistent with its mission, the institution demonstrates its commitment to
the significant educational role played by persons of diverse backgrounds by making positive efforts to

College

District

1. The institution assures the integrity and quality of its programs and services
by employing personnel who are qualified by appropriate education, training, and
experience to provide and support these programs and services. Criteria,
qualifications, and procedures for selection of personnel are clearly and publicly
stated. Job descriptions are directly related to institutional mission and goals and
accurately reflect position duties, responsibilities, and authority.

SH

SH
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a. Criteria, qualifications, and procedures for selection of personnel are clearly
and publicly stated. Job descriptions are directly related to institutional mission
and goals and accurately reflect position duties, responsibilities, and authority.
Criteria for selection of faculty include knowledge of the subject matter or
service to be performed (as determined by individuals with discipline expertise),
effective teaching, scholarly activities, and potential to contribute to the mission
of the institution. Institutional faculty play a significant role in selection of new
faculty. Degrees held by faculty and administrators are from institutions
accredited by recognized U.S. accrediting agencies. Degrees from non- U.S.
institutions are recognized only if equivalence has been established.

SH

SH

b. The institution assures the effectiveness of its human resources by evaluating
all personnel systematically and at stated intervals. The institution establishes
written criteria for evaluating all personnel, including performance of assigned
duties and participation in institutional responsibilities and other activities
appropriate to their expertise. Evaluation processes seek to assess effectiveness of|
personnel and encourage improvement. Actions taken following evaluations are
formal, timely, and documented.

SH

SH

c. Faculty and others directly responsible for student progress toward achieving
stated student learning outcomes have, as a component of their evaluation,
effectiveness in producing those learning outcomes.

d. The institution upholds a written code of professional ethics for all of its
personnel.

SH

SH

2. The institution maintains a sufficient number of qualified faculty with full-
time responsibility to the institution. The institution has a sufficient number of
staff and administrators with appropriate preparation and experience to provide
the administrative services necessary to support the institution’s mission and
purposes.

3. The institution systematically develops personnel policies and procedures that
are available for information and review. Such policies and procedures are
equitably and consistently administered.

SH

SH

a. The institution establishes and adheres to written policies ensuring
fairness in all employment procedures.

b. The institution makes provision for the security and confidentiality of
personnel records. Each employee has access to his/her personnel records in
accordance with law.
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4. The institution demonstrates through policies and practices an appropriate SH SH
understanding of and concern for issues of equity and diversity.

a. The institution creates and maintains appropriate programs, practices, and P S
services that support its diverse personnel.

b. The institution regularly assesses its record in employment equity and SH SH
diversity consistent with its mission.

c. The institution subscribes to, advocates, and demonstrates integrity in the P S
treatment of its administration, faculty, staff and students.

5. The institution provides all personnel with appropriate opportunities for SH SH
continued professional development, consistent with the institutional mission and

based on identified teaching and learning needs.

a. The institution plans professional development activities to meet the needs of SH SH
its personnel.

b. With the assistance of the participants, the institution systematically evaluates SH SH
professional development programs and uses the results of these evaluations as

the basis for improvement.

6. Human resource planning is integrated with institutional planning. The SH SH

institution systematically assesses the effective use of human resources and uses
the results of the evaluation as the basis for improvement.

B. PHYSICAL RESOURCES

with institutional planning.

Physical resources, which include facilities, equipment, land, and other assets, support student learning
programs and services and improve institutional effectiveness. Physical resource planning is integrated

resources in a manner that assures effective utilization and the continuing quality
necessary to support its programs and services.

College | District
1. The institution provides safe and sufficient physical resources that support and S P
assure the integrity and quality of its programs and services, regardless of
location or means of delivery.
a. The institution plans, builds, maintains, and upgrades or replaces its physical S P
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b. The institution assures that physical resources at all locations where it offers S P
courses, programs, and services are constructed and maintained to assure access,
safety, security, and a healthful learning and working environment.
2. To assure the feasibility and effectiveness of physical resources in supporting SH SH
institutional programs and services, the institution plans and evaluates its
facilities and equipment on a regular basis, taking utilization and other relevant
data into account.
a. Long-range capital plans support institutional improvement goals and reflect S P
projections of the total cost of ownership of new facilities and equipment.
b. Physical resource planning is integrated with institutional planning. The SH SH
institution systematically assesses the effective use of physical resources and uses
the results of the evaluation as the basis for improvement.
C. TECHNOLOGY RESOURCES
Technology resources are used to support student learning programs and services and to improve
institutional effectiveness. Technology planning is integrated with institutional planning.

College | District
1. The institution assures that any technology support it provides is designed to SH SH
meet the needs of learning, teaching, college-wide communications, research, and|
operational systems.
a. Technology services, professional support, facilities, hardware, and software SH SH
are designed to enhance the operation and effectiveness of the institution.
b. The institution provides quality training in the effective application of its SH SH
information technology to students and personnel.
c. The institution systematically plans, acquires, maintains, and upgrades or SH SH
replaces technology infrastructure and equipment to meet institutional needs.
d. The distribution and utilization of technology resources support the P S

development, maintenance, and enhancement of its programs and services.
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2. Technology planning is integrated with institutional planning. The institution
systematically assesses the effective use of technology resources and uses the
results of evaluation as the basis for improvement.

SH

SH

D. FINANCIAL RESOURCES

college systems.

Financial resources are sufficient to support student learning programs and services and to improve
institutional effectiveness. The distribution of resources supports the development, maintenance, and
enhancement of programs and services. The institution plans and manages its financial affairs with
integrity and in a manner that ensures financial stability. The level of financial resources provides a
reasonable expectation of both short-term and long-term financial solvency. Financial resources
planning is integrated with institutional planning at both college and district/system levels in multi-

College

District

1. The institution relies upon its mission and goals as the foundation for
financial planning.

SH

SH

a. Financial planning is integrated with and supports all institutional planning.

SH

SH

b. Institutional planning reflects realistic assessment of financial resource
availability, development of financial resources, partnerships, and expenditure
requirements.

SH

SH

c. When making short-range financial plans, the institution considers its long-
range financial priorities to assure financial stability. The institution clearly
identifies and plans for payment of liabilities and future obligations.

d. The institution clearly defines and follows its guidelines and processes for
financial planning and budget development, with all constituencies

having appropriate opportunities to participate in the development of
institutional plans and budgets.

2. To assure the financial integrity of the institution and responsible use of
financial resources, the financial management system has appropriate control
mechanisms and widely disseminates dependable and timely information for
sound financial decision making.

a. Financial documents, including the budget and independent audit, have a
high degree of credibility and accuracy, and reflect appropriate allocation and
use of financial resources to support student learning programs and services.
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b. Institutional responses to external audit findings are comprehensive, timely,
and communicated appropriately.

c. Appropriate financial information is provided throughout the institution, in a
timely manner.

SH

SH

d. All financial resources, including short- and long-term debt instruments
(such as bonds and Certificates of Proficiency), auxiliary activities, fund-raising
efforts, and grants, are used with integrity in a manner consistent with the
intended purpose of the funding source.

e. The institution’s internal control systems are evaluated and assessed for
validity and effectiveness and the results of this assessment are used for
improvement.

3. The institution has sufficient cash flow and reserves to maintain stability and
strategies for appropriate risk management, and develops contingency plans to
meet financial emergencies and unforeseen occurrences.

SH

SH

a. The institution has sufficient cash flow and reserves to maintain stability and
strategies for appropriate risk management, and develops contingency plans to
meet financial emergencies and unforeseen circumstances.

b. The institution practices effective oversight of finances, including
management of financial aid, grants, externally funded programs, contractual
relationships, auxiliary organizations of foundations, and institutional
investments and assets.

SH

SH

c. The institution plans for and allocates appropriate resources for the payment
of liabilities and future obligations, including Other Post-Employment Benefits
(OPEB), compensated absences, and other employee related obligations.

d. The actual plan to determine Other Post-Employment Benefits (OPEB) is
prepared, as required by appropriate accounting standards.

e. On an annual basis, the institution assesses and allocates resources for the
repayment of any locally incurred debt instruments that can affect the financial
condition of the institution.

f. Institutions monitor and manage student loan default rates, revenue streams,
and assets to ensure compliance with federal requirements.
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g. Contractual agreements with external entities are consistent with the mission P S
and goals of the institution, governed by institutional policies, and contain
appropriate provisions to maintain the integrity of the institution.

h. The institution regularly evaluates its financial management practices and SH SH
the results of the evaluation are used to improve internal control structues.

4. Financial resource planning is integrated with institutional planning. The P S
institution systematically assesses the effective use of financial resources and
uses the results of the evaluation as the basis for improvement of the institution.

Standard I'V: Leadership and Governance

A. DECISION-MAKING ROLES AND PROCESSES

The institution recognizes that ethical and effective leadership throughout the organization enables the
institution to identify institutional values, set and achieve goals, learn, and improve.

College | District

1. Institutional leaders create an environment for empowerment, innovation, and P S
institutional excellence. They encourage staff, faculty, administrators, and
students, no matter what their official titles, to take initiative in improving the
practices, programs, and services in which they are involved. When ideas for
improvement have policy or significant institution-wide implications, systematic
participative processes are used to assure effective discussion, planning, and
implementation.

2 The institution establishes and implements a written policy providing for P S
faculty, staff, administrator, and student participation in decision- making
processes. The policy specifies the manner in which individuals bring forward
ideas from their constituencies and work together on appropriate policy,
planning, and special-purpose bodies.

a. Faculty and administrators have a substantive and clearly defined role in P S
institutional governance and exercise a substantial voice in institutional policies,
planning, and budget that relate to their areas of responsibility and expertise.
Students and staff also have established mechanisms or organizations for
providing input into institutional decisions.
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b. The institution relies on faculty, its academic senate or other appropriate P S
faculty structures, the curriculum committee, and academic administrators for
recommendations about student learning programs and services.

3. Through established governance structures, processes, and practices, the P S
governing board, administrators, faculty, staff, and students work together for the
good of the institution. These processes facilitate discussion of ideas and
effective communication among the institution’s constituencies.

4. The institution advocates and demonstrates honesty and integrity in its P S
relationships with external agencies. It agrees to comply with Accrediting
Commission standards, policies, and guidelines, and Commission requirements
for public disclosure, self study and other reports, team visits, and prior approval
of substantive changes. The institution moves expeditiously to respond to
recommendations made by the Commission.

5. The role of leadership and the institution’s governance and decision-making P S
structures and processes are regularly evaluated to assure their integrity and
effectiveness. The institution widely communicates the results of these
evaluations and uses them as the basis for improvement.

B. BOARD AND ADMINISTRATIVE ORGANIZATION

In addition to the leadership of individuals and constituencies, institutions recognize the designated
responsibilities of the governing board for setting policies and of the chief administrator for the
effective operation of the institution. Multi-college districts/systems clearly define the organizational
roles of the district/system and the colleges.

College | District

1. The institution has a governing board that is responsible for establishing S P
policies to assure the quality, integrity, and effectiveness of the student learning
programs and services and the financial stability of the institution. The governing
board adheres to a clearly defined policy for selecting and evaluating the chief
administrator for the college or the district/system.

a. The governing board is an independent policy-making body that reflects the S P
public interest in board activities and decisions. Once the board reaches a
decision, it acts as a whole. It advocates for and defends the institution and
protects it from undue influence or pressure.
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b. The governing board establishes policies consistent with the mission
statement to ensure the quality, integrity, and improvement of student learning
programs and services and the resources necessary to support them.

c. The governing board has ultimate responsibility for educational quality, legal
matters, and financial integrity.

d. The institution or the governing board publishes the board bylaws and policies
specifying the board’s size, duties, responsibilities, structure, and operating
procedures.

e. The governing board acts in a manner consistent with its policies and bylaws.
The board regularly evaluates its policies and practices and revises them as
necessary.

f. The governing board has a program for board development and new member
orientation. It has a mechanism for providing for continuity of board membership
and staggered terms of office.

g. The governing board’s self-evaluation processes for assessing board
performance are clearly defined, implemented, and published in its policies or
bylaws.

h. The governing board has a code of ethics that includes a clearly defined policy
for dealing with behavior that violates its code.

i. The governing board is informed about and involved in the accreditation
process.

i. The governing board has the responsibility for selecting and evaluating the
district/system chief administrator (most often known as the chancellor) in a
multi-college district/system or the college chief administrator (most often known|
as the president) in the case of a single college. The governing board delegates
full responsibility and authority to him/her to implement and administer board
policies without board interference and holds him/her accountable for the
operation of the district/system or college, respectively. In multi-college
districts/systems, the governing board establishes a clearly defined policy for
selecting and evaluating the presidents of the colleges.

2. The president has primary responsibility for the quality of the institution
he/she leads. He/she provides effective leadership in planning, organizing,
budgeting, selecting and developing personnel, and assessing institutional
effectiveness.
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a. The president plans, oversees, and evaluates an administrative structure
organized and staffed to reflect the institution's purposes, size, and complexity.
He/she delegates authority to administrators and others consistent with their
responsibilities, as appropriate.

b. The president guides institutional improvement of the teaching and learning
environment by the following:

* establishing a collegial process that sets values, goals, and priorities;

* ensuring that evaluation and planning rely on high quality research and
analysis on external and internal conditions;

* ensuring that educational planning is integrated with

* resource planning and distribution to achieve student learning outcomes;
and

¢ establishing procedures to evaluate overall institutional planning and
implementation efforts.

c. The president assures the implementation of statutes, regulations, and
governing board policies and assures that institutional practices are consistent
with institutional mission and policies.

d. The president effectively controls budget and expenditures.

e. The president works and communicates effectively with the communities
served by the institution.

3. In multi-college districts or systems, the district/system provides primary
leadership in setting and communicating expectations of educational excellence
and integrity throughout the district/system and assures support for the effective
operation of the colleges. It establishes clearly defined roles of authority and
responsibility between the colleges and the district/system and acts as the liaison
between the colleges and the governing board.

a. The district/system clearly delineates and communicates the operational
responsibilities and functions of the district/system from those of the colleges and
consistently adheres to this delineation in practice.

b. The district/system provides effective services that support the colleges in
their missions and functions.

c. The district/system provides fair distribution of resources that are adequate to
support the effective operations of the colleges.

d. The district/system effectively controls its expenditures.
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e. The Chancellor gives full responsibility and authority to the presidents of the
colleges to implement and administer delegated district/system policies without
his/her interference and holds them accountable for the operation of the colleges.

f. The district/system acts as the liaison between the colleges and the governing
board. The district/system and the colleges use effective methods of
communication, and they exchange information in a timely manner.

g. The district/system regularly evaluates district/system role delineation and
governance and decision-making structures and processes to assure their integrity
and effectiveness in assisting the colleges in meeting educational goals. The
district/system widely communicates the results of these evaluations and uses
them as the basis for improvement.
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Standard I.A — Mission

The institution has a statement of mission that defines the institution’s broad
educational purposes, its intended student population, and its commitment to
achieving student learning.

Introduction

Berkeley City College’s Mission was designed to be part of an integrated whole which
includes Vision and Values. They all function together to guide College planning initiatives
and continuous improvement of College departments and service areas, as well as College
life. The Mission and Vision state the College’s broad promise to its students and
community. The Values and Strategic Intentions define the Mission and Vision in detail and
guide all institutional planning. Together, the Mission, Vision, and Values statements
describe the College’s educational purpose and guide its continuous improvement:

Mission of Berkeley City College

Berkeley City College’s mission is to promote student success, to provide our diverse
community with educational opportunities, and to transform lives.

Vision Statement of Berkeley City College

Berkeley City College is a premier, diverse, student-centered learning community, dedicated
to academic excellence, collaboration, innovation, and transformation. Berkeley City
College transforms lives!

Values of Berkeley City College

Berkeley City College embraces values which allow all members of our college community
to grow and thrive. Our values include the following:

A Focus on Academic Excellence and Student Learning.
We value our students’ varied educational and experiential backgrounds and learning styles
as well as educational objectives.

Strategic Intention: Berkeley City College faculty use teaching and learning strategies that
respond to the many different needs of Berkeley City College students. The college’s
scheduling and delivery methods are responsive to students’ needs for access, convenience
and different learning styles.

A Commitment to Multiculturalism and Diversity.
We value diversity, which fosters appreciation of others, depth of understanding, insight,
empathy, innovation and creativity, characteristics our institution seeks in its students,

faculty and staff.
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Strategic Intention: Berkeley City College provides students with an environment that
supports diversity in learning and self-expression, and with a curriculum supportive of
multiculturalism. Berkeley City College hires faculty and staff that reflect the diversity of its
communities and students.

A Commitment to Preparing Students for Citizenship in a Diverse and Complex Changing
Global Society.
We value the fact that students live and work in an increasingly complex society and world.

Strategic Intention.: Berkeley City College faculty members prepare students with learning
experiences that help them develop cultural and global perspectives and understanding.

A Commitment to a Quality and a Collegial Workplace.
We value the high quality that characterizes everything we do.

Strategic Intention: The college implements review and improvement processes that
constantly improve quality. The college develops leadership skills and respectful, close ties
among all employee groups continuously improving the institution.

The Importance of Innovation and Flexibility.
We value innovation because it encourages our students to question the typical and expand
their thinking in a flexible manner that allows them to understand life’s dynamic potential.

Strategic Intention: We celebrate the maverick attitude which challenges conventional ways
of viewing life.

BCC’s Mission, Vision, and Values form a foundation for guiding the College in all of its
planning and governance activities. Together, they ensure that its classes, programs and
services are centered on student success and student achievement of educational goals.
BCC’s Mission, Vision and Values define the College’s broad educational purpose, its
intended student population, and its commitment to students and their learning styles, to
innovation and flexibility, and to professional and leadership development for college
employees. They support a multicultural environment that fosters respect for all, and they
contribute to a cycle of continuous improvement through a system which acknowledges the
critical importance to student success of assessment and measurable learning outcomes.
From Fall 2013 through Spring 2014, BCC’s shared governance groups reviewed and
reaffirmed the College’s Mission, Vision and Values, and the Board reapproved it on
October 7, 2014.

The Mission Statement refers to the “diverse community” that BCC serves; this is reflected
in the Value of “a commitment to multiculturalism and diversity.” As an open access
college in an urban environment, BCC serves students with “varied educational and
experiential backgrounds and learning styles, as well as educational objectives,” (see 4
Focus on Academic Excellence and Student Learning, the first Value cited above), as
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confirmed in Table 3 of the Introduction to this report. The ILO of Global Awareness/
Valuing Diversity further confirms this commitment to serving a diverse student population.

L.A.1: The institution establishes student learning programs and services aligned with
its purposes, its character, and its student population.

Descriptive Summary

Berkeley City College’s Mission, Vision, and Values guide how the College establishes
student learning programs and services. Berkeley City College’s Mission Statement was
developed in Fall 2004 and Spring 2005 through a shared governance process which
involved representatives from faculty, staff, administration, students, and the community.
Along with the College’s Mission Statement, the group developed a Vision Statement and a
set of Values, as well as a strategic intention for each Value (see above). These were
designed to function as an integrated whole to address the College’s commitment to student
success and to its diverse community. The College’s Mission, Vision, and Values
Statements were approved by the Peralta Community College District Board of Trustees on
April 12, 2005 and reapproved on October 7, 2014.

In 2003, BCC began to develop its Institutional Learning Outcomes (ILOs). It is clear that
the ILOs — skills in communication, computation, critical thinking, ethics and personal
responsibility, global awareness and valuing diversity, information competency, and self
awareness and interpersonal skills — relate to the College’s commitment, as seen in the
Values statements, to “academic excellence and student learning,... multiculturalism and
diversity,... [and] citizenship in a diverse and complex changing global society.” These
became part of an annual assessment cycle, which factors into the College’s yearly
institutional planning and budgeting. From 2009-14, the Berkeley City College Assessment
Committee, through the shared governance process, worked with faculty and staff to ensure
completion of all student learning outcomes (SLOs) for each of the College’s courses,
instructional programs, and service areas and to link these to ILOs. Through learning
outcomes assessment and other means, such as analysis of student success results, the
College gathers data to continuously improve its academic, occupational, and student
services programs. Ongoing assessment and analysis ensure that all courses and degree and
certificate programs, as well as the services which support them, meet appropriate standards.

In 2012-14 alone, Berkeley City College’s commitment to student learning led to creation of
new programs and services, including eleven academic and occupational learning
community cohort programs, expansion of services to its distance education students, and
development of new transfer and occupational programs, including fourteen new Associate
Degrees for Transfer to the California State University system. Student services has added
TRiO counseling, and expanded its Disabled Students Programs and Services, counseling,
and student activities staff. Finally, the College developed new learning communities,

which integrate academic and student service areas in order to maximize student success, in
Fall 2014.
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Self Evaluation

The College meets this Standard. It establishes student learning programs and services
aligned with its purposes, its character, and its student population.

In the 2014 Self-Evaluation Survey, a majority of student respondents noted that they
participated in college clubs or events; these encourage students to develop intellectually
and socially and to learn to value diverse perspectives. In addition, 80 percent strongly
agreed or agreed that the College encourages their intellectual development, with only three
percent disagreeing; this confirms BCC’s Value of “a focus on academic excellence and
student learning.” Also, 83 percent strongly agreed or agreed that the College encourages
appreciation for diversity, with less than one percent disagreeing; this confirms BCC’s
Values of “a commitment to multiculturalism and diversity”” and “a commitment to
preparing students for citizenship in a diverse and complex global society.”

Students also strongly agreed or agreed that their instructors use a variety of teaching
techniques to accommodate learning. Also, the majority of students indicated that they were
aware of the learning outcomes expected of them in their classes (83 percent strongly
agreeing or agreeing, with only two percent disagreeing and three percent indicating that
they don’t know) and that college services, including counseling, technology, social support,
and library resources met their needs (see student survey for more details). This supports
the Vision Statement’s claim that “Berkeley City College [is] dedicated to academic
excellence,” as well as the Value of “a focus on academic excellence and student learning.”

Bearing in mind that “Berkeley City College’s mission is to promote student success, to
provide our diverse community with educational opportunities, and to transform lives,” the
responses from faculty and students to the Self-evaluation Surveys confirm the College’s
commitment to its Mission.

At the core of all of BCC’s activities are its Mission, Vision and Values; thus, programs and
services occur in an integrated system to ensure that BCC fulfills its mission and remains a
“premier, diverse, student-centered learning community, dedicated to academic excellence,
collaboration, innovation and transformation.”

Actionable Improvement Plan

None.

LI.A.2: The mission statement is approved by the governing board and published.
Descriptive Summary

The Peralta Community College District Board of Trustees initially approved Berkeley City

College’s Mission, Vision, and Values on April 12, 2005 and reapproved them on October
7,2014.
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Berkeley City College’s Mission, Vision and Values are in all major college publications,
including its class schedule and its catalog and posted on most College bulletin boards, in
classrooms, in college offices, and on the College’s web site.

The Berkeley City College Mission, Vision, and Values are consistent with Board Policy
1200 (Mission), which states of the District Mission that “we empower our students to
achieve their highest aspirations. We develop leaders who create opportunities and
transform lives,” while the BCC Mission is “to promote student success, to provide our
diverse community with educational opportunities, and to transform lives.” Key aspects of
BP 1200 are addressed by the BCC Mission, Vision, and Values, as seen in Table 31 below.

Table 31
Alignment of Board Policy 1200 (Mission) with BCC Mission, Vision and Values

Elements of BP 1200

BCC Mission, Vision & Values

“We empower our students to achieve their
highest aspirations.”

“We develop leaders who create opportunities
and transform lives.”

The College “provides accessible, high quality
educational programs...”

The College provides accessible, high
quality... services...

The College “meets the needs of our multi-
cultural communities.”

Berkeley City College’s mission is to
promote student success, to provide our
diverse community with educational
opportunities, and to transform lives.

Value: A Commitment to
Multiculturalism and Diversity

“Achievement of Associate Degrees of Arts
and Science, and certificates of achievement”

Value: A Focus on Academic Excellence
& Learning

“Acquisition of career-technical skills...
compatible with industry demand:

“Promotion of economic development and job
growth”

Value: A Focus on Academic Excellence
and Learning

Value: Importance of Innovation and
Flexibility

“Foundational basic skills”

Berkeley City College’s mission is to
promote student success, to provide our
diverse community with educational
opportunities, and to transform lives.

Value: A Focus on Academic Excellence
& Learning

“Lifelong learning, life skills, civic
engagement, and cultural enrichment”

Value: A Commitment to Preparing
Students for Citizenship in a Diverse and
Complex, Changing, Global Society
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“Early college programs for community high Berkeley City College’s mission is to
school students” promote student success, to provide our
diverse community with educational
opportunities, and to transform lives

“Supportive, satisfying, safe, and functional Value: A Commitment to a Quality and
work environment for faculty and staff” Collegial Workplace
Self Evaluation

The College meets this Standard. Its mission statement is approved by the Board and
published in print and online.

Actionable Improvement Plan

None.

LI.A.3: Using the institution’s governance and decision making processes, the institution
reviews its mission statement on a regular basis and revises it as necessary.

Descriptive Summary

BCC shared governance groups periodically examine the College’s Mission, Vision and
Values to ensure that the College remains in conformance with its promise to its students.
In 2014, the Mission, Vision and Values were examined, discussed, and approved in the
Academic and Classified Senates, the Roundtable for Planning and Budget, the Leadership
Council, the Curriculum Committee, and the Department Chairs’ Council, as well as by
representatives of the Associated Students of Berkeley City College.

Several college-wide open forums, which included members of all stakeholder groups, were
also held in Fall 2013 and Spring 2014. These groups ultimately agreed that no changes to
the College’s Mission Statement were necessary, except for the addition of the words, “the
following” after “Our values include” to introduce the list of values in the Values Statement.
The Mission, Vision, and Values were reaffirmed on October 7, 2014.

Self Evaluation

The College meets this Standard. BCC uses the College’s governance and decision-making
processes to review its Mission Statement on a regular basis and revise it as necessary.
Stakeholder groups and individuals who engage in College planning processes are aware
that the College’s Mission, Vision and Values guide their efforts. In Spring 2014, the BCC
Self-Evaluation Survey of faculty, staff and administrators showed that 80 percent agreed or
strongly agreed that “BCC has a clear and publicized mission that identifies its objectives,”
with only five percent disagreeing. .
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Actionable Improvement Plan

None.

1.A.4: The institution’s mission is central to institutional planning and decision
making.

Descriptive Summary

Since their creation, the BCC Mission, Vision, and Values have guided all phases of college
planning — which include strategic planning related to curriculum development, student
learning outcomes, assessment, student services, hiring, and professional development.
Periodic reviews and discussions about them in shared governance venues such as the
College’s Roundtable for Planning and Budgeting, Leadership Council, Student Services
Council, Academic Senate, Classified Senate, and Associated Students of Berkeley City
College (ASBCC), have resulted in continued support.

Berkeley City College’s planning processes conform with its Mission to “promote student
success, to provide our diverse community with educational opportunities.” Each year, at
the College Roundtable, new goals are set for the College, which align with the Mission,
Vision, and Values, and, at the end of the year, the College engages in assessing its success
in relation to these goals. Program reviews every three years and annual program updates in
the intervening years map analyses of data and resource requests to these goals.

Over the past several years, the College’s commitment to student learning has led to
creation of new programs and services, including eleven academic and occupational
learning community cohort programs, expansion of its distance education program, and
development of new transfer and occupational programs, most significantly fourteen new
Associate Degrees for Transfer to the California State University system. The Student
Services Division has added TRiO counseling, and expanded Disabled Students Programs
and Services, counseling, and student activities.

In 2003, BCC began to develop its institutional learning outcomes (ILOs). It is clear that the
ILOs — skills in communication, computation, critical thinking, ethics and personal
responsibility, global awareness and valuing diversity, information competency, and self
awareness and interpersonal skills — relate to the College’s commitment, as seen in the
Values statements, to “academic excellence and student learning,... multiculturalism and
diversity,... [and] citizenship in a diverse and complex changing global society.” These
became part of an annual assessment cycle, which factors into the College’s yearly
institutional planning and budgeting. The Berkeley City College Assessment Committee,
through the shared governance process, has worked with faculty and staff to ensure
completion of all student learning outcomes (SLOs) for each of the College’s courses,
instructional programs, and service areas, and to link these to the ILOs. Through learning
outcomes assessment and other means, such as analysis of student success results, the
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College gathers data to continuously improve its academic, occupational, and student
services programs. Ongoing assessment and analysis ensure that all courses and degree and
certificate programs, as well as the services which support them, meet appropriate standards.
These indicators demonstrate that Berkeley City College’s Mission, Vision and Values
consistently guide the institution in its planning and decision making endeavors.

Self Evaluation

The College meets this Standard. Berkeley City College’s Mission, Vision and Values are
central to and guide the College’s institutional planning and decision making processes. The
College’s Mission, Vision, and Values Statements are widely used, circulated and
recognized throughout the college community.

Actionable Improvement Plan

None.
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Standard I.B — Improving Institutional Effectiveness

The institution demonstrates a conscious effort to produce and support student
learning, measures that learning, assesses how well learning is occurring, and makes
changes to improve student learning. The institution also organizes its key processes
and allocates its resources to effectively support student learning. The institution
demonstrates its effectiveness by providing (1) evidence of the achievement of student
learning outcomes and (2) evidence of institution and program performance. The
institution uses ongoing and systematic evaluation and planning to refine its key
processes and improve student learning.

Introduction

As is consistent with its Mission, Vision, and Values, student learning is the primary focus
at Berkeley City College (BCC) and, for this reason, the ability to produce and support
student learning stands as the primary measure of the institution’s effectiveness. All of the
College’s key processes and resource allocation efforts center on producing, supporting,
measuring, and/or continuously improving student learning at all levels of the institution,
from academic instruction and student support services to planning and budgeting, facilities
management, learning resources, and technological infrastructure.

The College makes a conscious effort to organize its key processes and allocate financial,
physical, human, and technological resources, as needed, to support the ongoing
improvement of student learning for all BCC students, including students in traditional and
online classes, students with different levels of college readiness, and students with a wide
range of educational and professional goals. BCC also uses ongoing and systematic
evaluation and planning, involving all of the College’s various stakeholders, to refine its key
processes and improve student learning.

Processes to Improve Student Learning and Institutional Effectiveness

As a publicly funded educational institution, BCC is committed to “sustainable continuous
quality improvement,” as defined by the Accrediting Commission for Community and
Junior Colleges (ACCJC), in both student learning and institutional effectiveness. To that
end, the College has deliberately worked toward and currently operates at the level of
Sustainable Continuous Quality Improvement (SCQI), which is the highest identified level
outlined on the ACCIJC rubrics for the areas of Planning, Program Review, and Student
Learning Outcomes — three areas critical to student learning. The following sections
describe the College’s key processes related to, as well as its capacity to meet, the ACCJC
SCQI-level criteria for institutional behavior in each of these three important areas:
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Institutional Effectiveness in Planning

ACCJC Rubric for Evaluating Institutional Effectiveness in Planning

Characteristics of Institutional Effectiveness in Planning BCC
(Sample institutional behaviors) Meets
Criterion
Sustainable The institution uses ongoing and systematic evaluation and
Continuous planning to refine its key processes and improve student learning. \
Quality
Improvement There is dialogue about institutional effectiveness that is
(SCQI)-Level ongoing, robust, and pervasive; data and analyses are widely \
Criteria distributed and used throughout the institution.
There is ongoing review and adaptation of evaluation and N
planning processes.
There is consistent and continuous commitment to improving
student learning; and educational effectiveness is a demonstrable
priority in all planning structures and processes. \

Soure: ACCJC Rubric for Evaluating Institutional Effectiveness — Planning (2014)

The Peralta Community College District (PCCD) and Berkeley City College (BCC) have a
comprehensive and mature planning process in place with specific steps and a timeline for
annual budget development and planning. This cyclical process integrates college-wide and
district-wide planning and budgeting and incorporates four key elements: Systematic
evaluation of programs and services; improvement planning; implementation; and
evaluation.

Planning is a highly collaborative effort between the District and BCC. The College, along
with the other three Peralta colleges, participates in the development of the multi-year
District strategic plan and the establishment and evaluation of the District’s annual goals.
This collaborative approach allows the District to provide strategic district-wide leadership
and systems support, while preserving college autonomy and responsibility for college-level
plan development and implementation, including the setting of baseline data and
institutional set standards as measurable outcomes for each of the College’s goals. This also
ensures that the college-level strategic plans and goals are developed in alignment with the
District’s goals and strategic plan. (See 1.B.2 for a more detailed discussion of the
district/college planning process.)

At the college level, planning is an ongoing institutional priority and takes place at many

levels. At BCC, planning involves multiple integrated planning processes operating on pre-
set cycles:
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Table 32
Overview of Integrated Planning Processes at the College Level

Planning Process Cycle Current Status

BCC Education Master Plan (Education Every 10 years | In progress; scheduled to be approved in

Committee) Spring 2015

BCC Facilities Plan Every 10 years | In progress; scheduled to be approved
spring 2015

ACCIC Self Evaluation and Site Visit Every 6 years Scheduled for spring 2015

BCC Equity Plan (aligned with 3-yr Every 3 years | In progress; scheduled to be approved

program review) spring 2015

BCC Technology Plan (with 3-year Every 3 years | In progress; scheduled to be approved

program review) spring 2015

Program Review (comprehensive program Every 3 years | Next Program Review scheduled for

review) 2015/16

Annual Program Updates (yearly program Annual Annual (in alternate years from Program

review) Review)

Student Support and Success Program Annual Submitted to state October 2014

(SSSP) Plan

Basic Skills Initiative (BSI) Annual Ongoing/annual

BCC Annual Institutional Goals and Annual 2014-2015 Annual Plan approved

Objectives

The over-arching plan is the BCC Education Master Plan, which is completed every ten
years and sets long-term goals for the institution in all areas, primarily instruction, student
services, facilities, and technology. The BCC Education Committee oversees the preparation
of the plan, which involves a comprehensive, college-wide, multi-month planning process
that involves all constituencies.

For example, in August 2014, BCC launched the planning process for the new Education
Master Plan with a two-day retreat bringing together BCC faculty, staff, and administrators
with students and alumni, members of the local business community, educational partners,
and local government officials. Participants were presented with an overview of BCC
student demographic and student and institutional performance indicators and invited to
dialogue about how BCC could best serve its growing and increasingly diverse student body
in the future. Similar planning sessions, which included participation by shared governance
and operational committees (see below) were held throughout the fall.

While developing the Education Master Plan, as well as the Facilities and Technology
Plans, the College has also been creating the BCC Student Success and Support Program
(SSSP) Plan. The SSSP Plan is a new report required by the State of California and linked
to new sources of state funding (SB 1426) for core SSSP services (Orientation, Placement
Assessment, and Counseling/Advising) provided to first-time, matriculating, credit students.

In anticipation of these new state requirements, first announced in 2012, BCC devoted more
than two years to integrating student success initiatives into its college-wide goals and
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strategic plan. The SSSP Plan planning process, therefore, has drawn upon and
complemented other college wide planning efforts, such as the comprehensive Education
Master Plan, the Basic Skills Initiative, which focuses on helping students assessed at the
basic skills level, and the Equity Plan, which focuses on closing the achievement or
opportunity gap for new and continuing students

Two elements characterize all BCC planning processes: Data-driven decision-making and
broad-based dialogue. BCC uses data analyses, collected and conducted at the district and
college level, to inform institutional planning and improvement. Institutional data is broadly
shared and used in both short-term and long-term planning and in resource allocation.
Discussion of data is an integral part of Annual Program Updates and the annual
institutional planning/budgeting cycle.

Institutional Effectiveness in Program Review

ACCJC Rubric for Evaluating Institutional Effectiveness in Program Review

Characteristics of Institutional Effectiveness in Program Review BCC Meets
(Sample institutional behaviors) Criterion

Sustainable Program review processes are ongoing, systematic and used to assess and
Continuous improve student learning and achievement. \
Quality
Improvement The institution reviews and refines its program review processes to
(SCQI)-Level improve institutional effectiveness. v
Criteria

The results of the program review are used to continually refine and

improve program practices resulting in appropriate improvements in \

student achievement and learning.

Source: ACCJC Rubric for Evaluating Institutional Effectiveness — Program Review (2014)

Berkeley City College (BCC) meets the ACCIC’s criteria for SCQI-level institutional
behavior related to program review. The College has a well-established, institution-wide
program review process, which is ongoing and systematic, and is used to assess and improve
student learning and achievement. A full program review takes place every three years on a
pre-set cycle. Annual program updates (APUs) are conducted on a yearly basis by all
divisions, departments, and units at the College. During the APU process, participants use
an established APU format, student performance data, and results of SLO (student learning
outcomes) and/or SAO (service area outcomes) assessments; discuss successes and
challenges; and make recommendations tying these data to program and budgetary priorities
for the coming year.

The institution reviews and refines its program review and annual program update (APU)
processes on an ongoing basis to improve the effectiveness of these institutional processes.
This ongoing review takes place within the College’s shared governance structure and as
part of the annual planning and budgeting cycle. The program review and APU processes
are also formally evaluated and adjusted, as needed, as part of the development of the
College’s multi-year Education Master Plan.
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Institutional Effectiveness in Student Learning Outcomes

ACCJC Rubric for Evaluating Institutional Effectiveness in Student Learning Outcomes

Characteristics of Institutional Effectiveness in Student BCC
Learning Outcomes Meets
(Sample institutional behaviors) Criterion

Sustainable Student learning outcomes and assessment are ongoing,
Continuous systematic and used for continuous quality improvement. \
Quality
Improvement Dialogue about student learning is ongoing, pervasive and robust. N
(SCQI)-Level
Criteria Evaluation of student learning outcomes processes. N

Evaluation and fine-tuning of organizational structures to support
student learning is ongoing. \

Student learning improvement is a visible priority in all practices N
and structures across the college.

Learning outcomes are specifically linked to program reviews. N

Source: ACCJC Rubric for Evaluating Institutional Effectiveness — Student Learning Outcomes (2014)

Berkeley City College (BCC) meets the ACCIC’s criteria for SCQI-level institutional
behavior related to Student Learning Outcomes (SLOs).

The Curriculum Committee ensures that all new academic programs and courses have SLOs
at the point of adoption, as developed by faculty, with guidance from their department chairs
and the SLO assessment coordinator. All SLOs are mapped to the College’s seven
institutional learning outcomes. Similarly, all Student Services Division departments and
units have set Service Area Outcomes (SAOs) and may also have SLOs.

Student learning outcomes assessment is ongoing, systematic, and used for continuous
quality improvement (see pages 90-105). Through the work of the PIE Committee, the
College’s department chairs and assessment liaisons, student services leaders, BCC
administration, the Curriculum Committee and SLO Assessment specialist, BCC faculty,
student service leaders, and BCC administration, the College assesses its programs and
courses, as well as its institutional learning outcomes, and uses the results of these
assessments to produce action plans that lead to continuous improvement in student learning
and success. The Teaching-Learning Center and BCC administration are instrumental in the
development and implementation of these action plans. Results of SLO and SAO
assessments are incorporated in program reviews and APUs. Ongoing dialogue about SLOs
occurs in a number of venues at the College, as articulated in [.B.1 below.
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Furthermore, the PIE Committee assesses its own processes at the end of each academic
year. One of the most striking examples of this was the self-evaluation at the end of the
2013-14 academic year which led to the Assessment Committee recommending that it
change its name to the Planning for Institutional Effectiveness Committee and that it change
some of the functions of the committee. Please see Section G and Standard 1.B.1 for more
SLO assessment and on the ongoing college wide dialogue about student learning outcomes
and institutional effectiveness at BCC.

I.B.1

The institution maintains an ongoing, collegial, self-reflective dialogue about the
continuous improvement of student learning and institutional processes.

Descriptive Summary
Introduction

Berkeley City College maintains an ongoing, collegial, and self-reflective dialogue about
the continuous improvement of student learning and institutional processes. Ongoing
dialogue takes place in three main ways: 1) through integrated institutional planning
processes; 2) through the related shared governance structure; and 3) through ongoing
efforts to implement, assess, and improve Student Learning Outcomes (SLOs) at the
institutional, program, and course level, as overseen by BCC’s Planning for Institutional
Effectiveness (PIE) Committee.

In addition to these structured opportunities for dialogue, many additional mechanisms exist
to elicit and integrate input from key stakeholders on student learning and institutional
effectiveness. These include formal and informal avenues for communication and dialogue,
including college-wide forums, planning retreats, faculty/staff development days, surveys,
suggestion boxes, memos, e-mails, publications, postings on the web site, Brown Bag
lunches, President’s Teas, etc. Faculty, staff, and students are also welcome to attend and/or
bring their concerns to the College’s shared governance committee meetings, which are
widely publicized and open to all.

Integrated Institutional Planning and Shared Governance: Opportunities for Dialogue

Collegial, self-reflective dialogue occurs throughout the College’s ongoing integrated
institutional planning processes and its shared governance decision-making structure (see
Chart 12 below). As the chart indicates, the College’s shared governance committees make
recommendations that culminate at the College Roundtable for Planning and Budgeting; this
includes widespread participation from key constituents of the College, including the
Associated Students of Berkeley City College (ASBCC), the Academic Senate, the
Classified Senate, the Professional Development Committee, the Department Chairs’
Council, and others. At the beginning of each academic year, the College Roundtable for
Planning and Budgeting sets annual goals, which are linked to the College’s Mission,
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Vision, and Values; District goals and data reviews; program reviews and annual program
updates; and analyses of assessment and achievement data. At the end of each academic
year, the College Roundtable assesses how well these goals have been met, which begins the
process of goal planning for the following year.

As illustrated in Chart 12 below, BCC’s decision-making processes are closely linked by
input and feedback communication channels. Program reviews — which are based on data
analysis and student learning outcomes assessment results, as well as the College’s Mission,
Vision, Values, and goals — provide an important resource for planning, which drives
resource allocations.

Chart 12

Berkeley City College Planning and Decision Making Process

[Constituency/ \
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While this chart represents the general flow of decision making at the College, it is difficult
to capture in a chart the degree to which decisions flow back and forth. For example, the
College Goals — which are informed by District Strategic Goals, as well as the College’s
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Mission, Vision, and Values, and by related qualitative and quantitative data from program
reviews and annual program updates — are developed each year at the Roundtable for
Planning and Budgeting. These College Goals then inform program reviews the following
year, flowing back from the Roundtable to the beginning of the decision-making flow.

Thus, program reviews, conducted on a three year cycle, and APUs, conducted in alternate
years, utilize College goals and objectives in their assessments of their programs and
development of action plans, which then inform the College’s institutional planning
processes and documents. Similarly, while the Education Master Plan, Technology Plan,
and Facilities Plan inform the work of their respective committees — the Education
Committee, Technology Committee, and Facilities Committee — these committees
constantly conduct relevant research in order to provide information crucial to the ongoing
development of the plans.

As planning documents are created and updated at the College, they are shared widely so as
to include as much input from the college community as possible. This includes all
relevant committees cited above, as well as President’s Teas, Brown Bags, town hall
meetings, and forums, which are regularly scheduled in order to share important
information about the College with the wider community.

Through program review and APU planning, recommendations for resource needs (human,
technological, physical, and financial) at course, program, and division levels are identified
for submission to college operational committees. Different committees have the charge of
systematically scrutinizing different types of resource requests. For example, the
Department Chairs’ Council uses a rubric to assess and prioritize requests from program
reviews for faculty positions at BCC. The prioritized list generated by the Department
Chairs’ Council is then forwarded to the shared governance committees for discussion and
recommendation to the President. Technology requests gleaned from program reviews are
forwarded to the Technology Committee for discussion and input from committee
members, several of whom serve in technology positions at the College. The Facilities
Committee reviews all facility needs. Finally, all issues concerning education at the
College are considered by the Education Committee; often these are channeled from other
committees.

Constituency governance committees include the Academic and Classified Senates, which
serve as the voice for academic and classified staff, as well as the Associated Students of
BCC (ASBCC). The two senates examine college-wide planning and resource requests and
make recommendations concerning issues affecting their constituencies to other bodies.
Representatives from ASBCC are encouraged to participate on college governance
committees, as their feedback from the students’ perspective is invaluable.

The President’s Cabinet includes the President, two vice presidents, three deans, the
Business and Administrative Services Manager, the Director of Campus and Student Life,
and the Director of Special Projects and Grants. These administrators serve on a variety of
college committees.
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The College Roundtable for Planning and Budgeting is the ultimate college shared
governance body, as it contains representatives from all of the other constituent groups and
committees on College. The charge of the Roundtable is to ensure that planning is linked
to the College Mission, Vision, and Values statement and Goals, to establish linkage
between District Goals and College Goals, to prioritize resource allocations based on
programs reviews and annual program updates and recommendations from the College’s
various committees, and to communicate to the college community regarding the strategic
activities of the College.

The College President assumes primary responsibility for the quality of programs and
services at the College. Working with the administrative team, the President reviews the

planning and resource needs recommended by the Roundtable.

Student Learning Outcomes Assessment: Opportunities for Dialogue

Collegial, self-reflective dialogue about the continuous improvement of student learning
occurs throughout Berkeley City College (BCC). Supporting and improving student
learning is the primary focus of the College’s integrated institutional planning processes and
a regular topic of discussion for BCC’s shared governance committees.

In particular, Student Learning Outcomes (SLOs) are of paramount importance to the
College and SLO assessments are among the key measures of the institution’s success in
meeting its educational mission. For this reason, the College has developed well-defined
systems and processes for assessing and generating dialogue about SLO assessments for its
various academic programs, as well as related Service Area Outcome (SAQO) assessments
for its numerous student support services.

Planning for Institutional Effectiveness Committee

The main coordinating body for assessing student learning at Berkeley City College (BCC)
is the Planning for Institutional Effectiveness (PIE) committee (formerly the BCC
Assessment Committee). The PIE Committee is a shared governance committee that works
with department chairs and assessment liaisons representing all instructional departments, as
well as selected student service areas, to ensure that learning outcomes assessments are
completed in a meaningful way at the course, program, and institutional level, and that they
result in meaningful action plans, which are then implemented, and the results assessed.

The co-chairs of the committee are the Student Learning Outcomes Assessment Coordinator
and the Teaching-Learning Center (TLC) Facilitator. This ensures that assessments are tied
closely to the development of action plans through activities such as the TLC’s “focused
inquiry groups” (FIGs), and result in the implementation of these action plans through the
TLC’s “action plan projects for learning excellence” (APPLEs); both FIGs and APPLEs —
which focus on continuous improvement of student learning through collegial, self-
reflective dialogue — are overseen through the College’s Teaching-Learning Center.
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In addition, the Vice President of Student Services and SLO Assessment Coordinator work
closely with all service area leaders to ensure that all aspects of the assessment cycle are
completed in student services. Finally, the Curriculum and SLO Assessment Specialist
works with lead faculty and student services area leaders to ensure that work related to
student learning outcomes assessment is documented in Taskstream, the College’s online
repository for SLO assessment information.

Dialogue about student learning occurs in department and program meetings, as seen in the
2014 Self-evaluation Survey. Assessment results are an important component of
departments’ and service areas’ program reviews and annual program updates, which drive
decisions concerning planning and budgeting at the College.

In 2014, the College Assessment Committee voted to change its name to the Planning for
Institutional Effectiveness (PIE) Committee and to modify its charge. As is stated on the
PIE Committee’s website, its purpose is to

ensure continuous improvement in institutional effectiveness throughout the college,
informed by quantitative and qualitative evidence and broad participation in analysis
of evidence — including course, program, and institutional student learning outcomes
assessment evidence — in order to support the college mission.

The committee membership includes faculty leads from all instructional departments in the
College (for each department, either a department chair, or an “assessment liaison™), as well
as a number of student services representatives, administrators, classified staff members,
and students. All members of the BCC community are encouraged to attend meetings.

Because the PIE Committee includes broad representation, it has facilitated collegial and
self-reflective dialogue about assessments involving multiple departments (both as the
Assessment Committee and now as the PIE Committee), including Institutional Learning
Outcomes (ILO) assessments, the Community College Survey of Student Engagement
(CCSSE) and Survey of Entering Student Engagement (SENSE). The Committee may
consider achievement data and other evidence related to student learning and success, as
well as assessment evidence. Findings, recommendations, and even questions that emerge
from this dialogue are forwarded, for further discussion, to the Department Chairs’ Council,
the Academic Senate, the Professional Development Committee, the College Roundtable for
Planning and Budgeting, and/or other appropriate shared governance committees.

As is stated in the Shared Governance Manual, the PIE Committee is intended to

- Serve as a resource for and monitor systematic, authentic assessments of learning
outcomes and service area outcomes in all courses and programs (including
instructional programs and student services areas) and implement meaningful action
plans for continuous improvement in promoting student success;

- Implement regular and meaningful Institutional Learning Outcomes (ILO)
assessments and implement action plans for continuous improvements for all ILOs;

DRAFT BCC SELF EVALUATION 11/10 145



- Oversee Teaching and Learning Center collaborative projects, such as focused
inquiry groups (FIGs) and Action Plan Projects for Learning Excellence (APPLE?),
Discuss-Apply-Reflect-Tools (DART) Workshops, and Peer Observation Pools
(POPs);

- Develop and recommend program review and APU templates to coordinate
assessment, data review and analysis, and planning;

- Analyze student achievement data and implement related research projects (for
example, the CCSSE, CCFSE, and SENSE administrations or DQP project);

- Integrate assessment work and accreditation in order to support accreditation efforts;

- Promote transparency and equity in planning and decision-making efforts;

- Communicate results of institutional effectiveness activities across the College;

- Serve as a resource for institutional effectiveness activities across the College;

- Make recommendations, through the shared governance process, regarding resources
needed for assessment; and

- Work with external partners and the District on assessment and other initiatives
regarding data collection and analysis to support student success.

Assessment of the Effectiveness of Key Processes: Additional Opportunities for Dialogue

Berkeley City College (BCC) continuously evaluates the effectiveness of its key processes,
including its integrated institutional planning processes, its shared governance processes,
and its student learning outcomes assessment processes, and makes adjustments for more
effective operations as needed. For example, in 2013-2014, the College’s administration
and shared governance committees engaged in a series of dialogues about the efficiency
and effectiveness of the institution’s shared governance structure. As a result, the College
elected to eliminate the Leadership Council, whose membership and focus overlapped in
great part with other shared governance committees. This helped reduce duplicative efforts
and avoid unnecessary meetings for the College’s faculty, staff, and administrators, who
already had many other responsibilities.

It is through collegial discussions of outcomes that plans are made for improvement at BCC.
The 2014 survey results, for example, were discussed in spring 2014 college-wide planning
forums and also used as part of the planning process for the College’s accreditation project.
As noted earlier, assessment results are regularly discussed, gaps identified, and action plans
determined at department and program meetings and at the PIE Committee. ILO assessment
results are discussed college-wide at the college’s opening day activities. In addition,
through the Teaching-Learning Center, the College has been able to “close the loop” on
many of its assessments through FIGs and APPLEs (discussed above), which facilitate the
development and implementation of action plans through collegial, self-reflective dialogue
about the continuous improvement of student learning. (For more information about
assessment at the College, please see the section titled “SLO Assessment at Berkeley City
College” in Section G of this report.)

Self Evaluation
The College meets this Standard.
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In the Self Evaluation Survey, respondents were asked to respond to the statement, “BCC
engages in dialogue about the continuous improvement of student learning and institutional
processes.” Seventy percent of respondents (faculty, staff, and administrators) strongly
agreed or agreed with this statement, while only 8 percent disagreed, and 3 percent
indicated that they didn’t know. In response to the question, “How are student learning
outcomes results shared within your department or service area?” 60 percent of faculty cited
department meetings, 32 percent email distribution lists, and 17 percent special student
learning outcomes sessions.

Among classified staff, whose responses primarily address assessment in student service
areas, 59 percent agreed or strongly agreed that “BCC engages in dialogue about the
continuous improvement of student learning and institutional processes,” with only 5
percent disagreeing. In response to the question, “How are student learning outcomes
results shared within your department or service area?” 27 percent of classified staff
responding indicated “email distribution lists™; 36 percent, department meetings; and 27
percent, “special learning outcomes sessions.”

The College’s integrated institutional planning processes and shared governance committee
structures and processes, as well as its student learning outcomes assessment processes, are
designed to ensure inclusive, collaborative analysis and discussion, leading to informed
decision-making that promotes student success and includes mechanisms for self-reflection
and improvement. Dialogue concerning the continuous improvement of student learning and
institutional processes is ongoing, collegial, and self-reflective.

Actionable Improvement Plans

None.

I.B.2

The institution sets goals to improve its effectiveness consistent with its stated
purposes. The institution articulates its goals and states the objectives derived from
them in measurable terms so that the degree to which they are achieved can be
determined and widely discussed. The institutional members understand these goals
and work collaboratively toward their achievement.

DRAFT BCC SELF EVALUATION 11/10 147



Descriptive Summary

Peralta Community College District (PCCD): District Wide Planning and Goal
Setting

In the Peralta Community College District (PCCD), college goal setting is informed by
District wide strategic planning that occurs in a six-year planning cycle. Every six years the
PCCD Strategic Plan Goals are reviewed and updated. The most recent review, in
summer/fall of 2014, resulted in a slight change in wording to one of the five strategic goals.
The updated PCCD Strategic Goals are as follows:

Advance Student Access, Equity, and Success

Engage and Leverage Partners

Build Programs of Distinction

Strengthen Accountability, Innovation and Collaboration
Develop and Manage Resources to Advance Our Mission

MU QW

Additionally, each year measureable institutional objectives are also set as part of the overall
strategic planning process. Setting these objectives is a collaborative process involving all
constituencies through the District’s Planning and Budgeting Integrated Model (PBIM)
participatory governance structure. The District’s strategic goals and institutional objectives
are finalized at a yearly PBIM Summit, held at the beginning of each academic year.
Previous years’ institutional objectives can be found at
http://web.peralta.edu/strategicplan/strategic-plan-documents/ .

District Strategic Goals and Institutional Objectives for 2014-2015

The following are the Peralta Community College District’s Strategic
Goals and Institutional Objectives for the Academic Year 2014-15 (July
1, 2014 - June 30, 2015), which will be assessed in Summer 2015. The
District’s strategic focus for 2014-15 will be achieving student success in the core
educational areas of basic skills/ESL, transfer, and career technical education (CTE) by
encouraging accountability, outcomes assessment, innovation, and collaboration, while
spending within an established budget.
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Peralta Community College District:

2014-2015 District Wide Strategic Goals and Institutional Objectives

Strategic Goals 2014-2015 Institutional Objectives
A: Advance A.1  Student Access: Increase enrollment for programs and course offerings in the

Student essential areas of basic skills/ESL, CTE and transfer to achieve the District target of

Access, 19,355 RES FTES.

gﬂ:clz}s’; and A.2  Student Success: Increase students’ participation in SSSP eligible activities by
50%, with specific emphasis on expanding orientations, assessments, academic
advising and student educational plans.

A3 Student Success: Using baseline data, increase student engagement in activities
such as student governance, student life activities, Student leadership development,
service learning programs, learning communities, student employment, etc.

A.4  Student Equity Planning: Address the achievement gap through fully developing
and implementing the student success and equity plans at each campus.

B: Engage and B.1 Partnerships: Develop a District-wide database that represents our current

Leverage strategic partnerships and relationships.

Partners B.2.  Partnerships: Expand partnerships with K-12 institutions, community based
organizations, four-year institutions, local government, and regional industries and
businesses.

C: Build C.1  Student Success: Develop a District-wide first year experience/student success

Programs of program.

Distinction C.2 Student Success: Develop an innovative student success program at each college.

D: Strengthen D.1  Service Leadership: Provide professional development opportunities for faculty,

Accountabilit staff and administrators that lead to better service to our students and colleagues.

Z;l{innovatlon D.2  Institutional Leadership and Governance: Evaluate and update policies and

Collaboration administrative procedures and the PBIM participatory governance structure.

D.3. Institutional Effectiveness: Update the PCCD Strategic Plan, College
Educational Master Plans, District-wide Technology Plan, District-wide Facilities
Plan, Comprehensive Program Reviews and Annual Program Updates to ensure
that outcomes and assessments are aligned with PCCD Strategic Goals and
Institutional Objectives.

D4. Expand the Use of Technology: Provide opportunities for training in Moodle,
use of library databases, online teaching and learning resources, online student
support services, web-based educational software/applications, smart classrooms,
and administrative applications.

E: Develop and E.1 FTES/FTEF Target: Achieve the District target FTES/FTEF within budget.

II\{/[;];?]%;S to E.2  Budget to Improve Student Success: Increase alternative funding sources
including, but not limited to, the Peralta Colleges Foundation, non-RES tuition,

Advance Our

e e grants, etc.

Mission

E.3  Fiscal Oversight: Enhance communication between the District and the colleges;
prudently manage fiscal resources (general fund, bonds, benefits, OPEB, etc.);
enhance processes contained in administrative procedures.

E.4 Support Quality Instruction: Increase investments in materials, equipment, and
teaching and learning resources to enhance student learning outcomes.
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The College planning process is integrated with the District planning process. The District
supports the colleges through the District Strategic Plan and the integration of the District
Strategic Goals and Institutional Objectives with college-level goals and objectives.
Additionally, the District Goals and Institutional Objectives are integrated with goals of the
District Planning and Budgeting Integration Model Committees, which consist of
representatives from each of the Peralta colleges and the District Office. This helps to
ensure that college-level planning and budgeting are aligned with the District model.

At BCC, the institution’s annual goals are developed in relation to the district-level strategic
goals, which provide a framework for college-level planning and budgeting. The following
chart shows how BCC'’s five approved 2014-2015 institutional goals are each aligned with
one of the District’s strategic goals:

Berkeley City College (BCC):
Alignment of 2014-2015 Institutional Goals with 2014-2015 District Strategic Goals

District College
Strategic Goals Institutional Goals

A: Advance Student

Access, Equity, and GOAL 1: Preserve and nourish resources to ensure access, equity and success
Success for all students.

B: Engage and Leverage GOAL 2: Improve career and college-preparation progress and success rates.
Partners

C: Build Programs of GOAL 3: Increase certificate/degree completion and transfers to 4-year
Distinction colleges or universities by inspiring and supporting students and maintain high

quality educational programs.

D: Strengthen GOAL 4: Ensure BCC programs and services reach sustainable, continuous
Accountability, quality improvement level.
Innovation and
Collaboration

E: Develop and Manage GOAL 5: Collaborate to maintain high-quality educational programs and
Resources to Advance ensure fiscal stability.

Our Mission
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College Wide Planning and Goal Setting

Berkeley City College’s institutional goals are aligned with the College’s Mission,
Vision, and Values, which are aligned closely with the District’s Mission. The
College uses the District Goals as a framework for developing its annual institutional
goals and related strategies, activities, and measurable outcomes. Due to the
District’s focus on strategic planning, both District and College goals tend to stay the
same or similar from year to year, while annual activities and measurable outcomes
vary. The College also takes into consideration other important guidelines and
benchmarks for institutional effectiveness, such as the state’s Student Success and
Support Program (SSSP) requirements for matriculation services and institution-set
standards for student achievement.

Each academic year, the College’s Roundtable for Planning and Budgeting sets goals
for the College through a collaborative process, as well as strategies and measurable
outcomes for each goal. The goals, strategies, and measurable outcomes, as well as
accomplishments related to these goals, are published on the BCC Roundtable for
Planning and Budget website, dating back to 2008-09. Members of the Roundtable
include representatives from all college committees included in the shared
governance process (see Chart 12), including leaders from ASBCC, the BCC
academic and classified senates, and key college committees.

In 2013-14, for example, the College Roundtable for Planning and Budgeting set its
annual goals through a “conversation mapping” process described in the College
Roundtable minutes of September 9, 2013 as follows:

Conversation mapping emerged from New Guinea to map conversations
where everyone’s voice could be heard in the collective community
process.... After the exercise is completed, the “maps” will be hung in 451A
to allow others to participate and add their voices. [The results] will be
synthesized and brought back to Leadership Council.

As a result of this process, in which College committees and constituents had
multiple opportunities to participate, the College set its annual goals, each of which
was associated with the College’s Mission, Vision, and Values, as well as statewide
student success initiatives.

For the 2013-14 planning cycle, the overall District Strategic Goals were approved on
August 23, 2013 at the Peralta Community College District (PCCD) Planning and
Budgeting Integration Summit. In October and November 2013, Berkeley City College’s
Leadership Council and Roundtable for Planning and Budgeting approved a set of College
Goals for 2013-14, linked to the District Goals. Each institutional goal had a measurable
objective (stated as a measurable outcome) attached so that, at the end of the fiscal year,
the College could easily determine whether it had achieved what it had set out to
accomplish for that year. The following chart shows the District-linked institutional goals
and outcomes approved by the College’s shared governance committees for 2013-14:
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Table 33

Alignment of 2013-14 BCC Institutional Goals and Measurable Outcomes with 2013-14

District Strategic Goals

District
Strategic Goals

College
Institutional Goals

Related College-level
Measureable Outcomes

A: Advance

Student Access,
Equity and
Success

GOAL 1: Meet BCC resident
student FTES target (3,691) by
preserving and nourishing resources.

= Enrollment: Reach BCC resident student
FTES target of 3,691 and beyond.

: Engage and

GOAL 2: Increase certificate/degree

2013 ACCIC institutional-set standards for
student achievement:

Leverage completion and transfers to 4-year = Award 130 or more degrees by the end of
Partners colleges or universities by inspiring 2013-14.
and supporting students. = Award 56 or more certificates by the end of
2013-14.
= Transfer 250 or more students to in- and
out-of-state colleges and universities by the
end of 2013-14.
2013 ACCIJC institutional-set standards for
Build GOAL 3: Improve career and student achievement:
Programs of college preparation progress and = Reach student course completion rate of
Distinction success rates (e.g., successfully 64% or higher for all courses, especially for
transition students from basic skills basic skills and CTE courses.
to college-level, as well as CTE/ = Reach student retention percentage of 50%
career). or higher for all courses, especially for
basic skills and CTE course.
= Implement academic advising program.
= Demonstrate increased hours of availability
of computer labs and library to
accommodate all students
= Complete AACJC Institutional Self-
Create a GOAL 4: Ensure BCC programs Evaluation according to timeline.
Culture of and services reach sustainable, = Reaffirm full Accreditation in spring 2015.
Innovation and | continuous quality improvement = Ensure data-driven program improvement
Collaboration level. process and integrate planning into

resource development and allocation.
Complete all course, program, and ILO
assessments, as scheduled on the published
timeline.

: Develop and

Manage
Resources to
Advance Our
Mission

GOAL 5: Collaborate to ensure
fiscal stability

Stay within adopted 2013-14 annual
budget.

Develop and secure additional revenue
streams ( i.e. non-resident enrollment,
community partnerships, industry
relationships, etc.).
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College Goals, Institution-Set Standards, and Outcome Measures

Each year, BCC evaluates its success in meeting its annual College goals for the previous
year as part of the institutional planning and budgeting process for the upcoming year. As
part of this planning process, the College reviews the projected versus actual outcomes at
shared governance meetings, administrative leadership team meetings, and college-wide
forums. The actual results for each year are published on the College website and
discussed in detail to identify the factors involved in both successes and challenges and
make adjustments in institutional processes and program and service delivery, as
necessary.

In 2013, BCC officially established the institution-set standards for satisfactory performance
of student achievement, as outlined in the United States Department of Education
Regulations and Guidelines for 34 C.F.R.602.16(a)(1)(i) and 602.19 (a-e): “...Standards
effectively address success with respect to student achievement in relation to the
institution’s mission,... including as appropriate consideration of course completion...
[and]... collection and analysis of key data and indicators...measures of student
achievement.”

Options for methods of institution-set standard setting were discussed, evaluated, and
approved through a participatory process. The College chose to use a standard setting
method that entailed using the averages of prior years’ data as the baseline. Data used for
the baseline are regularly examined in the context of the standards of satisfactory
performance and goals for improvement of student success.

BCC conducts ongoing, robust, and pervasive dialogue at all levels about institutional
effectiveness, resulting in annual institution-set goals on student achievement, as required
by ACCJC. Data on student learning and institutional effectiveness progress and outcome
measures are widely distributed and used throughout the College through program review,
through college goals and measurable outcomes, through strategic planning, etc. In Fall
2014, BCC used its institution-set standards as outcome measures to assess the
accomplishments of its 2013-14 college goals two and three, as shown in the table below.

Table 34
Berkeley City College
Institutional Performance Indicators for 2013-14 (Goals Two and Three)

College 2013 ACCJC institution-Set BCC Accomplishments

Goal Standards

Goal 2 Award 130 or more degrees by | BCC awarded 244 degrees by the end of 2013-14.
the end of 2013-14.

Goal 2 Award 56 or more certificates | BCC awarded 298 certificates by the end of 2013-14.
by the end of 2013-14.

Goal 2 Transfer 250 or more students | BCC achieved a total of 288 in-state transfers (171 to
to in- and out-of-state colleges | UCs and 117 to CSUs) by the end of 2013-14. In
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and universities by the end of
2013-14.

addition, BCC had the highest acceptance rate (63%)
of California community college applicants admitted
to UC Berkeley in 2013-14, surpassing the statewide
admission average of 24% for community colleges.

percentage of 44% or higher
for all courses, especially for

Goal 3 Reach successful student BCC achieved a course success rate of 65% for overall
course completion rate of 64% | BCC courses and 64% for CTE courses in FY 13-14.
or higher for all courses, The success rate for Basic Skills English was 69% and,
especially for basic skills and for Basic Skills math, 35%.
CTE courses.

Goal 3 Reach student retention BCC maintained 48% persistence college-wide fall-to-

fall (retention rate), with a 65% rate for EOPS and
649% for DSPS students, who receive additional

basic skills and CTE courses. student support services.

Source: PCCD Institutional Research

The progress on these institution-set standards is tracked annually and communicated and
discussed college-wide. Annual assessment of institutional outcomes provides a record of
the institution performance based on data, helping the College identify trends, plan for
expansion as needed, tailor programs and services to more effectively meet student
educational needs, and direct resources accordingly. This assessment also holds the
institution accountable for meeting specific targets required by the State and the institution-
set standards.

The full description of the College’s 2013-14 accomplishments is available on the College
website as “2013-14 Institutional Goals vs. Actual Accomplishments.”

BCC regularly examines its longitudinal data on student achievement at institutional and
program levels, identifies concerns, and develops and implements strategic actions for
enhancement. For example, along with other quantitative and qualitative data, BCC
develops its Education Master Plan based upon student achievement data at the institutional
level. Other plans exist to support some aspect of student learning and/or increase student
success. While the main purpose of the Student Success and Support Program (SSSP) Plan
is to improve student achievement at all levels, the Basic Skills Initiative (BSI) aims at
improving student achievement for students in basic skills courses, the Equity Plan is
designed to bridge the achievement gap among student groups, and the Career Technical
Education (CTE) Plan’s intent is to increase achievement for students in CTE courses,
programs, and pathways.

In order to support the development and implementation of various BCC plans, the College
publishes a report entitled “Berkeley City College Student Achievement — Access, Equity,
and Success.” In this report, data illustrate support services provided to and needs of
BCC’s incoming freshmen, including data related to overall student progress and success, as
well as student success data disaggregated by gender, race/ethnicity, and age at both
institutional and program levels, when appropriate.

Self Evaluation
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The College meets this Standard. Through the collaborative work of the College’s
Roundtable for Planning and Budget, which includes representation from the various
constituent groups at BCC, the College sets goals to improve its effectiveness, as aligned
with the College Mission and District goals, statewide student success initiatives, and annual
institutionally set standards. These institutional goals are articulated clearly and mapped to
measurable objectives. The goals, as well as the actual measurable outcomes from the
previous year, are published and made broadly available to the College community.
Members of the institution use these goals, for example, in program review documents,
which align action plans for College programs and service areas to College and District
goals.

Actionable Improvement Plans

None.

I.B.3

The institution assesses progress toward achieving its stated goals and makes decisions
regarding the improvement of institutional effectiveness in an ongoing cycle of
evaluation, integrated planning, resource allocation, implementation, and re-
evaluation. Evaluation is based on analyses of both quantitative and qualitative data.

Descriptive Summary

Peralta Community College District: Evaluation of Progress in Meeting District Goals

Peralta Community College District (PCCD) engages in an ongoing cycle of district wide
evaluation, integrated planning, resource allocation, implementation, and re-evaluation,
based on quantitative and qualitative data. In the past six years, the District Office has led
its colleges in strategic and operational planning. The PCCD Strategic Planning process
began in 2008 with the development of a District-wide Strategic Plan. This plan is currently
being updated.

The District’s Strategic Plan update process began with a review of the PCCD Mission
Statement during the spring of 2014. The PCCD Mission Statement review process is
described in Standard [.A.2. Subsequently, internal and external scans were conducted
during summer 2014, with preliminary data shared and discussed at the District’s Planning
and Budgeting Integration Model (PBIM) Summit in August 2014. The PCCD Strategic
Goals were revised during August 2014 and the 2014-15 Institutional Objectives were
finalized during the PBIM Summit on August 29, 2014. The final updated Strategic Plan for
the next six years is on the agenda for approval by the Board of Trustees before the onset of
the Spring 2015 semester.
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The District-wide annual operational planning structure, the PBIM (Planning and Budgeting
Integration Model), is evaluated yearly through district wide surveys. Results of those
surveys, accompanied by interviews with committee members, and feedback obtained in an
open forum, led to changes in the composition of committee memberships and
enhancements in planning processes, which were instituted at the onset of the 2014-15
academic year.

Berkeley City College (BCC): Evaluation of Progress in Meeting Institutional Goals

Berkeley City College (BCC) is committed to the continuous improvement of institutional
effectiveness through the analysis of qualitative and quantitative data, dialogue, reflection,
and implementation. This commitment is evident through the integrated planning and
resource allocation processes that are used to improve institutional effectiveness. The
College’s integrated planning processes help the College establish priorities aligned with the
BCC Mission, Vision, and Values and inform decision making and resource allocation.

BCC assesses progress toward achieving its stated goals and makes decisions regarding the
improvement of institutional effectiveness in an ongoing and systematic cycle of evaluation,
integrated planning, resource allocation, implementation, and re-evaluation. Evaluation is
based on analyses of both quantitative and qualitative data. Moreover, BCC uses ongoing
and systematic evaluation and planning to refine its key processes and improve student
learning.

In addition to being data-driven, BCC frequently and regularly evaluates its planning
process, focusing on improving student learning by analyzing the impacts of its key
processes. For example, in 2013-14, BCC refined its key planning processes, first, by
merging the Leadership Council with the Roundtable for Planning and Budgeting, and,
second, by restructuring the Education Committee so that two of the main shared
governance committees (Education Committee and Roundtable) could streamline
discussions, decision-making, and implementation of strategies.

Key characteristics of planning at BCC include the following:

= BCC has a multi-faceted integrated planning framework, with linked short-term and
long-term planning, according to a pre-set and often overlapping schedule.

» Annual planning takes place within this larger planning framework and reflects the
College’s Mission, Vision, and Values, reapproved by the Board of Trustees in
October 2014.

» Annual planning is inclusive and involves all key constituencies; it is also aligned
with District strategic goals and statewide student success initiatives.

= The BCC Roundtable for Planning and Budgeting is the primary shared governance
body responsible for coordinating, communicating about, and integrating college-
wide planning and implementing the goals and activities agreed upon by the College
community.

» Priorities are identified through program review, which informs budgeting and
allocation.
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= Data from the District Office of Institutional Research is publicly available online.
= Each planning cycle begins with analysis and discussion of prior year institutional
outcomes.

Key College Planning Processes and Planning Documents

Guided by the College’s Mission, Vision, Values, and learning outcomes, planning and
implementation occur on an ongoing basis throughout the College’s current shared
governance and operational structures, as illustrated in Chart 12, shown in I.B.1. Planning at
BCC is systematic and inclusive and allows for needs and opportunities identified at the
programmatic level to integrate into overall institutional planning.

Since annual planning is ongoing, the College remains flexible in its ability to allocate
resources and to respond to program needs and emerging trends. For example, in Spring
2014, in anticipation of new state funding sources expected to be available during the
coming year, BCC held a series of participatory planning meetings, bringing faculty, staff,
and administrators together to inform them of the new opportunities and brainstorm about
how these new funds might best be applied to support student learning.

Every three years, the College engages in a comprehensive program review process that is
used to inform planning and is connected to the Education Master Plan. The process is
informed by both quantitative and qualitative data. The District Office of Institutional
Research prepares data packets to assist with this process, which leads to the identification
of needs in areas which include personnel, equipment, technology, and facilities, and may
also include such areas as professional development and additional research needs. In the
intervening years, every unit of the College engages in planning through a similar but more
streamlined annual program update (APU) process. In addition, a range of student success
data is available on the district website and through related survey results. Many BCC
faculty members have also been trained in the online Business Intelligence tool, which they
can use to track and evaluate student academic indicators for their classes or programs.

This information is used to inform a variety of planning documents, including the Education
Master Plan, the Facilities Plan, and the Technology Plan. Through its various planning
processes and documents, the College continually reviews, assesses, and updates its plans
and monitors its success in meeting mission-based priorities.

All planning processes and related documents are aligned with the BCC Mission, Vision,
and Values statements. BCC has a number of different integrated planning documents and
processes; the most central are the Education Master Plan, the Facilities Master Plan, and
the Technology Master Plan, as well as the Program Reviews and annual program updates.
The following chart (Chart 13) illustrates how these key planning processes fit together
within the framework of the organization’s overarching mission.
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Chart 13

Mission-Based Planning at BCC: Key Planning Processes and Documents

Mission, Vision,
Values and Learning
Outcomes

Ed Master Plan
(every 10 years)

Accreditation Self-
Study & Action Plan
(every 6 years)

Program
Review &
Action Plans

(every 3 years)

Annual
Program
Updates and
Action Plans &
Reports

(every year)

2015-2024 BCC Education Master Plan

Given that the current Education Master Plan at BCC was written for a period culminating
in the 2014-15 school year, the College is currently revisiting its Education Master Plan. In
August 2014, the College began the academic year with two collaborative planning days by
bringing the BCC community and external partners together to discuss the student
experience at the College. Using the Completion by Design framework, BCC faculty,
students, and staff engaged with partners to identify the BCC student experience at
connection, entry, progress, and completion. Participants at the collaboration and planning
events used internal and external scan data. The two days provided the college community
an opportunity to create common language and understanding of areas in which students at
BCC may encounter challenges.

The culminating product from the two days was a needs assessment acknowledging current
practices that support student learning and achievement and the identification of gaps
suggesting how the College needs to improve in its efforts to support students. Data from
the two planning days helped to set the stage for the year’s work on the development of the
Education Master Plan. Additional college-wide forums were held in October, November,

DRAFT BCC SELF EVALUATION 11/10 158



and December to explore the “K-12 to community college to work”/CSU/UC continuum,
current academic pathways, and related gaps in programming.

Throughout the month of September, the Vice President of Instruction, who is charged with
leading the efforts to develop the new Education Master Plan, visited the academic and
classified senate meetings, along with other committee meetings, to share the information
gathered from the collaboration and planning days and to gather additional feedback and
information. She shared relevant quantitative and qualitative data throughout these sessions.

At the end of September, the draft Vision 2024 was presented college-wide, along with the
2024 Bold Audacious Goals (BAGs). Using the College’s planning and decision-making
process, the Vision 2024 and BAGs will be vetted by the necessary constituencies and
committees in October and recommendations for approval to the College President
forwarded by November.

In Spring 2015, the College will use the Vision 2024 and BAGs, along with relevant data
and input garnered through the shared governance process, to guide its work and
development of the contents of the Education Master Plan, which will be organized by
program and will address access, equity, success and excellence goals within each of the
College’s programs, as consistent with the College Mission. Technology, facilities, human
resources, and professional development needs will also be identified by programs and
guided by the Vision 2024 and BAGs, and the newest versions of the Technology Master
Plan and Facilities Master Plan will be developed.

Once completed in spring 2015, the updated Education Master Plan, along with the updated
Facilities and Technology Master Plans, will be the main documents the College will use
over the next ten years to align College work with its Mission, Vision, and Values. These
documents will frame discussions concerning student and community educational and
learning needs, and help to determine what the College does to meet these needs. The
organization of the plan by program will also help to align both implementation and
evaluation efforts within the next ten years, and will also align the work with program
review documents.

Assessment of College Goals

At the beginning of each academic year, the College, through the leadership of the
Roundtable, assesses how well it has met each of its stated goals for the previous year. For
example, in fall 2014, the College published its accomplishments, in terms of its stated
goals, for the previous year.

Self Evaluation

The College meets this Standard. Ongoing processes and planning documents are
continually updated and assessed, so that College decisions occur within the context of an
ongoing cycle of evaluation, integrated planning, resource allocation, implementation, and

reevaluation. The College routinely assesses progress in how well it is meeting each of its
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annual goals and objectives, based on both quantitative and qualitative data, as evidenced
above.

Planning Agenda

None.

1.B.4

The institution provides evidence that the planning process is broad-based, offers
opportunities for input by appropriate constituencies, allocates necessary resources,
and leads to improvement of institutional effectiveness.

Descriptive Summary

Berkeley City College (BCC) is able to provide a range of evidence to show that its
institutional planning processes are broad-based, offer opportunities for input by appropriate
constituencies, allocate necessary resources, and lead to improvement in institutional
effectiveness. Evidence includes a well-established shared governance structure and
integrated institutional planning framework; documented efforts at including key
constituencies in planning; resource allocation and resource development efforts; progress in
improving key processes, such as program review; usage of institutional data; and examples
of effective programmatic improvement.

Evidence of Broad-Based Planning and Constituent Involvement

Berkeley City College (BCC) has a broad-based planning process that offers multiple
opportunities for input from College constituencies. The primary method for participation in
planning is the College’s shared governance structure (see Chart 12 in I.B.1). Through the
shared governance process, the College offers opportunities for participation from all four of
the main campus constituencies — faculty, staff, administrators, and students.

The BCC shared governance process guarantees meaningful participation by faculty through
the Academic Senate, Curriculum Committee, and Department Chairs Council; by classified
staff through the Classified Senate; and by students through the Associated Students of
Berkeley City College. It also includes committees with the broad-based participation of
faculty, classified staff, students, and administrators, most notably the Roundtable for
Planning and Budgeting. Other committees with representation from more than one
constituency group include the Education Committee, Planning for Institutional Effectiveness
Committee, Technology Committee, Facilities Committee, Health and Safety Committee,
and Registration Enhancement Committee. Committee meetings at Berkeley City College
are open to all members of the college community.

One example of the efficacy of this collaborative planning process can be found in the
College’s commitment to student success. For the last seven years the District and the

DRAFT BCC SELF EVALUATION 11/10 160



College have continued to list “student access, equity, and success” as one of the five
strategic goals in their annual plans.

In January 2012, when the California Community Colleges State Chancellor’s Office
published the 2012 Final Report of the Student Success Task Force with Recommendations,
BCC immediately began integrating eight of the task force’s recommendations, along with 22
strategies, into its college-wide goals and strategic plan. Through the shared governance
process, faculty, staff, students, and administrators worked together to develop and
implement strategies and activities to improve student success at BCC, creating measurable
outcomes by which to gauge the institution’s improvements in this critical area.

Since 2012, BCC has continued to integrate and assess student success indicators as part of
its annual planning process. These indicators have helped to inform the College’s integrated
planning processes, in particular the new Student Success and Support Program (SSSP) plan,
now required by the state. They also have helped shape the three-year Equity Plan, the
Education Master Plan, the Basic Skills Initiative, and the college-wide Program Reviews
and Annual Program Updates (APUs) -- all planning processes which are scheduled to be
complete by Fall 2014 or Spring 2015.

Each of the above institutional planning processes provides opportunities for constituent
participation, as appropriate, such as the development of the BCC Technology Plan or
Facilities Plan, development of SSSP plans, or discussions relating to the Basic Skills
Initiative. As individual planning documents are created and updated at the College, they
are shared widely so as to include as much input from the college community as possible.
The documents are then used to guide and inform future planning efforts.

Opportunities for broad-based planning also occur outside of the organized shared
governance structure and integrated planning framework. Planning in departments and
other venues, for example, feeds into and is informed by the work of college committees
and planning documents.

One important venue for faculty and staff participation in institutional planning is the BCC
Teaching and Learning Center (TLC). The TLC was established in 2010, in response to a
recommendation from the College’s Basic Skills Committee, based on research cited in the
State of California’s Basic Skills Initiative (BSI) popular white paper, “Poppy Copy.” The
TLC fosters faculty collaboration on research and analysis, the sharing of effective teaching
methods to address student needs, and opportunities for innovative projects. Instructors
from different disciplines work together on shared goals. Each year, the TLC sponsors up to
ten faculty inquiry groups (FIGs), each of which allows faculty and/or staff to work on a
year-long project researching in a specific area of focus. In addition, it sponsors up to ten
Action Plan Projects for Learning Excellence (APPLEs), which allow faculty to implement
action plans based on FIGs and assessment outcomes. All workshops in the TLC align to
the Mission, Vision, and Values of the College. It is worth noting that 70 percent of faculty
responding to the 2013 Self Evaluation Survey strongly agreed or agreed that “Participating
in the Teaching and Learning Center has helped me promote student learning,” with only
two percent disagreeing.
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Evidence of Resource Allocation and Development

The College’s program reviews and annual program updates (APUs) and other planning
processes result in informed recommendations by the various divisions, departments, and
units for the allocation of resources (financial, technological, physical, human, etc.) to
maximize institutional effectiveness. These rationales and recommendations are then
forwarded to the appropriate shared governance committees and, ultimately, reviewed by the
College’s Roundtable for Planning and Budgeting, which oversees annual institutional
planning and related decision making.

Program Reviews/APUs take place in fall; recommendations for program enhancement are
summarized along with needs for resources in November. The college level needs for
resources are evaluated and discussed, and equipment and supply needs are partially
fulfilled with existing budget in place. Major personnel and facility needs, along with
supply and technology needs, are further weighted and prioritized through participatory,
shared governance processes.

In early spring, BCC submits lists of its needs to the Peralta Community College District
(PCCD) Planning and Budgeting Council (PBC) through the BCC Education, Technology,
and Facility Committees, for discussion and/or endorsement. The PBC then submits its
recommendations for resource needs to the PCCD Chancellor, who reports to the Board.
With the approval of the Board, resources to fulfill the needs, including, but not limited to
personnel and major technology and facility resources, are put in place for the upcoming
year, upon availability.

However, the fiscal resources needed to fulfill plans are not always available. BCC, with
the support of the District Office, therefore, identifies, applies, and secures alternative
funding sources, through grants and fund-raising, for example, to fill the unmet needs. BCC
regularly identifies and follows strategies to increase its capacity. Over the last six years,
BCC has been particularly proactive — and successful — in securing outside funding from the
federal government (for example, TRIO and Title III funds), as well as from state and
county agencies. Please see a detailed overview of BCC’s growing number of grants and
restricted funds in Standard II1.D of this report.

Evidence of Progress in Key Processes

Berkeley City College (BCC) regularly reviews its key planning processes to assess their
effectiveness. One important area which is currently being upgraded is the technological
infrastructure for collecting and viewing data related to Program Reviews/APUs.

The College’s Program Review/APU template requires that all requests for resource
allocation be tied to relevant data. Each program review includes a program mission
statement and program goals, which are connected to the College’s Mission, Vision, and
Values, as well as the District’s and/or College’s strategic goals, and a statement of program
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learning outcomes, followed by a presentation of detailed qualitative and quantitative data
related to the program.

Action plans, which emerge out of the Program Review/APU process, are linked to
assessment findings, achievement data, and other data from the first part of the report, as
well as institutional goals, or other information relevant to the Mission, Vision, and Values
and/or the District’s or College’s strategic goals; these action plans drive resource requests
from the departments and programs of the College.

Evidence of Improvement in Student Achievement and Core Academic Indicators

As noted in the introduction to this report, most incoming students at BCC identify their
primary goal as transfer to a four-year college or the achievement of a degree or certificate
(see Table 7). The goal which is cited most often, as of Fall 2013, is the combination of an
associate degree and transfer to a four-year college (27.7 percent), followed by transfer
without an associate degree (19.9 percent), with a smaller percentage seeking an associate
degree without transfer (4.3 percent). Thus, 51.9 percent of students at BCC identify
transfer and/or completion of a degree as a primary goal. Over the past six years, the
College has shown clear success in helping students to meet these goals.

Student Achievement: Degrees and Certificates

Student achievement is on the rise at BCC and demonstrates that the College’s programs of
study lead to degrees and certificates, including those in career-technical education.
Between 2008-09 and 2013-14, the total number of degrees and certificates awarded by
BCC increased from 152 to 361. Awards in associate degrees increased by 73 percent, from
106 to 183. The number of certificate awards grew by almost 300 percent from 46 to 178.
The growth of both CTE (293 percent) and non-CTE (276 percent) certificates contributed
to the overall certificate growth (see Table 35).

Table 35
BCC Associate Degrees and Certificates
2008-09 to 2013-14

2009- | 2010- | 2011- | 2012- [ 2013-
Year 2008-2009 2010 2011 2012 2013 2014
Total Awards 152 146 172 211 310 445
Associate Degrees 106 110 130 149 179 211
CTE 9 12 30 25 41 54
Non-CTE 97 98 100 124 138 157
Certificates 46 36 42 62 131 234
CTE 29 17 25 20 71 139
Non-CTE 17 19 17 42 60 95

Source: PCCD, Office of Institutional Research.
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Student Achievement: Transfers

The total number of transfers from Berkeley City College (BCC) to University of California
(UC), California State University (CSU), private colleges, and out-of-state colleges and
universities rose from 236 in 2007-08 to 332 in 2012-13. This growth comes primarily from
the increase in the number of BCC transfers to both UCs and CSUs, as opposed to out-of-
state and private colleges. The number of BCC transfers to the UCs increased by 81 percent,
from 89 in 2007-08 to 161 in 2013-14, while CSU transfers increased by 65 percent, from
85 in 2007-08 to 140 in 2013-14.

BCC is less than a mile from the University of California at Berkeley (UCB), which was
ranked by U.S. News and World Report’s National University Rankings (September 9,
2014) as the top public university in the country. In 2013-14, BCC had the highest
admission rate (63 percent of applicants accepted) to the University of California at
Berkeley (UCB) of any community college.

Associate Degrees for Transfer

While BCC transfers to colleges in both the UC and CSU systems have increased steadily
from 2007-08 to 2012-13, BCC has taken measures to further increase these transfers by
adding fourteen associate degrees for transfer (ADTs) to its curriculum, as detailed below:

Associate in Science for Transfer (AS-T) Degrees at BCC:
Business Administration
Mathematics

Associate in Arts for Transfer (AA-T) Degrees at BCC:
Anthropology
Art History
Communication Studies
Elementary Teacher Education
English
History
Philosophy
Political Science
Psychology
Sociology
Spanish
Studio Arts

ARCC Outcome Measures

Until 2012, BCC used the seven institutional level indicators in Accountability Reporting
for the Community Colleges (ARCC) to assess the degree of student progress and/or
completion; the ARCC Report was discontinued and replaced by Scorecard in 2012. These
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measures indicated the degree to which the College maintains quality student learning
programs and services:

* Student Progress and Achievement Rate

* Percentage of Students Who Earned at Least 30 Units

* Persistence Rate

* Annual Successful Course Completion Rate for Credit Vocational Courses
* Annual Successful Course Completion Rate for Basic Skills Courses

* Improvement Rate for Credit Basic Skills Courses

* Improvement Rate for Credit ESL Courses

The 5-year trend data displayed in the following table (Table 35) reveal that between 2008
and 2012, BCC provided quality student learning programs and services. Rates of three out
of seven indicators during the five year period remained steady, with clear improvement in
the other four areas. It is noteworthy that the credit basic skills improvement rate increased
significantly from 38.2 percent in the 2008 annual report to 50.3 percent in 2009, followed
by a one year decline to 41.7 percent in 2010, and then an increase to 50.7 percent in the
2012 report. In addition, BCC’s persistence rate, defined as the percentage of first-time
students with a minimum of six units earned in a fall term at BCC who returned and
enrolled in the subsequent fall term within the California community college system,
increased by 7.6 percentage points between 2008 and 2012.

Table 36
BCC ARCC Institutional Level Indicators, 5-year Trend 2008 — 2012
Change
in %
2008 2009 2010 2011 2012
Progress/Achievement -1
Rate 57.1 56.7 55.2 56 56.1
% of Earned 30+ 3.4
Units 62.4 64.4 69 70.6 65.8
7.6
Persistence Rate 57.9 63.3 49.2 64.7 65.5
Credit Voc Course -0.6
Success 66.1 62.3 63.6 59.7 65.5
Credit Basic Skills -0.9
Completion 49.4 46.2 43.3 52 48.5
Credit Basic Skills 12.5
Improvement 38.2 50.3 41.7 44.8 50.7
Credit ESL Course 37
Improvement 47.3 37.5 51

Source: Annual ARCC report published by California Community College Chancellor’s Office.
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Persistence in Distance Education

In 2010, while the persistence rate of students in distance education classes was different
than the rate in other classes, these rates were almost the same by 2012. Among students in
traditional classes, the rate increased from 43 percent to 48 percent, while among students
taking distance education classes, the rate increased from 45.7 percent to 48.3 percent, so
that the gap between the two groups narrowed from 2.7 to just .3 percentage points (see
Chart 14 below):

Chart 14
Fall-to-Fall Persistence Rate by Delivery Mode (Fall 2010-11 to Fall 2012-13)

55%
45% > /
35%

2010 Fall 2011 Fall 2012 Fall

red line = students in distance education classes
blue line = students in face-to-face classes

Source: PCCD, Office of Institutional Research.

Fall-to-Fall Persistence is defined as the percentage of students who are enrolled on or after
first census date in the fall term of the subsequent academic year. That is, the numerator in
Chart 14 is the number of students enrolled in at least one course on or after first census
date, while the denominator is the number of students enrolled in at least one course on or
after census date in the baseline term. A student is considered a distance education student
(DE Student) within a term if that student is enrolled in at least one course offered by the
District delivered partially or fully on-line. Data on distance education classes are not
available prior to Fall 2010.

Precollegiate Instruction and the Student Success Scorecard

The Student Success Scorecard published by the State Chancellor’s Office tracks success of
students in “remedial” courses in English, ESL, and mathematics. This information shows
the “percentage of students... who started at BCC in 2007-08 below transfer level in
English, mathematics, and/or ESL and completed a college-level course in the same
discipline.” As is true across the state, especially for urban colleges, the percentages of
students who began at “remedial” level and completed a transfer level course are
unacceptably low. For Berkeley City College, according to the Student Success Scorecard,
31.5 percent of students who began in 2007-08 in remedial mathematics eventually
completed a transfer level mathematics class; 31.5 percent of those who began in “remedial”
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English completed a transfer level English class, and 25 percent of those who began in ESL
classes completed a transfer level English class.

Evidence of Recent Programmatic Improvement

In addition to improvements in indicators of student achievement, over the last five years,
BCC has made notable improvements in its entry-level programs to improve student access
and success. In 2009, the College received a Title III Strengthening Institutions Grant from
the U.S. Department of Education, which allowed the college to pilot new approaches to
addressing the needs of students in precollegiate classes and to develop a culture of
assessment at the College. Because these efforts are not captured in the Student Success
Scorecard figures, the College has worked to analyze data concerning the success of these
interventions in instruction in English, ESL, and mathematics, as detailed below, and to use
those data to continuously improve. The following examples serve as evidence of the
College’s improvement of institutional effectiveness in two core program areas required for
degree attainment and transfer — English and Mathematics.

Improvement of Institutional Effectiveness through Assessment:
Precollegiate Instruction in English

The work of the BCC English Department, which revamped its precollegiate program as a
result of findings from ongoing portfolio assessments, serves as an example of the use of
data analysis to improve institutional effectiveness at BCC.

As a result of portfolio assessment findings over several semesters (see Restructuring the
Writing Program at Berkeley City College in Assessment Update), it became clear to the
English Department at BCC that students who had enrolled in a precollegiate class two
levels below transfer level performed, on average, almost as well as students enrolled in the
BCC precollegiate English class one level below transfer. In a normed-grading process,
during which graders did not know the source of students’ final portfolios, most of the
portfolios written by students in the class two levels below transfer would have received a
passing score in the class one level below transfer, and average scores were very close to
average scores of portfolios written by students in the course one level below transfer. This
pattern prompted BCC to initiate the English basic skills acceleration intervention in Spring
2012 as a pilot course, English 248 UX, which later became English 204AB.

The English department was aware of statewide research which documented that longer
basic-skills course-sequences correlate with “exponential” increases in student attrition for
“fundamentally structural” reasons (Hern, 2010, p. 2). A recent evaluation of sixteen
community colleges participating in the California Acceleration Project found that reducing
the length of basic skills sequences increased developmental students’ success rates by eight
percentage points in transferable English courses, and 26 percentage points in transferable
math courses (Research and Planning Group, 2014). The English Department decided to
pilot a project which assumed that students in “basic skills” English classes could do work
at a challenging level, and therefore accelerate, if they were given sufficient time and
support to do so.
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The accelerated developmental English course combined all students who “tested below”
transfer-level English in the BCC placement test into one group and provided increased
access to personalized support in the form of instructional assistants and longer classes, as
well as a rigorous curriculum, similar to that of the transfer-level course. The pilot course
was taught for three semesters, before assuming permanent status as English 204AB and
replacing all other precollegiate English sequences in Fall 2013. Most developmental
students were expected to complete transfer-level coursework in one semester, with some
needing two semesters. Learning outcomes assessment findings through portfolios
continued to affirm the results of the initial findings and validated the success of the new
course curriculum.

The Peralta Community College District Office of Institutional Research provided data and
cohort-level analyses to “track” the progression of developmental English cohorts. Course-
level data provided by Institutional Research show the relative completion rates in transfer-
level English (English 1A) for students who took basic skills English classes at BCC and
then enrolled in English 1A:

* New model — Of the 36 students enrolled in English 204A during Fall 2013, 61 percent
completed English 1A successfully. These are the only statistics available for English
204A

* Old model (two levels below transfer) — Of the 294 students enrolled in English 269A
from Fall 2011 to Fall 2012, 19 percent completed English 1A successfully.

* Old model (one level below transfer) — Among the 737 students enrolled in English
201A from Fall 2011 to Fall 2012, 20 percent completed English 1A successfully.

Although students beginning their English studies in the newly developed English basic
skills course outperformed students who began in the previous basic skills courses, the
amount of attrition from one course to the next is a concern for the College. Though it is
consistent with rates of attrition at other California colleges with similar demographics to
that at BCC, the College takes this seriously and is exploring avenues to gain more
information about reasons for student attrition in these classes and to support students in
order to prevent attrition among students who begin their studies at the precollegiate level.
The work of the BCC Equity Committee, formed in fall 2014, is an example of this type of
endeavor at the College.

Improvement of Institutional Effectiveness through Assessment:
Precollegiate Instruction in Mathematics

The College’s Mathematics Department is commited to addressing the needs of BCC
students in precollegiate mathematics instruction, as noted in the first few paragraphs of its
2012-13 program review:

The overall mission of the mathematics department is to help ensure that every
Berkeley City College student graduates, transfers, or progresses into a career as a
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disciplined, literate and ethical individual proficient at using mathematics and
quantitative reasoning appropriately to analyze and solve problems in the real

world. The department takes its role in every student’s life seriously... Mathematics
is an integral part of every discipline, but data show that students struggle with
mathematics and that it is often the subject that prevents them from transferring
within two years.

A recent study conducted at the Community College Research Center, Teachers
College, Columbia University, with 256,672 students and 57 colleges participating
concluded that as many as 75% of students who come to community colleges
working three or more levels below transfer level never complete a transfer-level
course in mathematics.... In an effort to address the needs of these students, the
department [piloted] two new paths [for students in precollegiate mathematics
courses].

The first of these paths was a self-paced, modularized system of instruction in precollegiate
mathematics. Unfortunately, this approach did not improve student success because of
design problems, including technical problems in enrolling students in multiple courses
during the same semester.

The second path proved more successful than the first. In Spring 2012, BCC began offering
an alternative pathway to transfer-level statistics for non-STEM developmental mathematics
students. This accelerated pathway allows students who have passed pre-algebra or placed
into elementary algebra to enroll in a 5-unit pre-statistics course (Math 248UP, later
institutionalized as Math 206), and upon passing, immediately qualify to take transfer-level
statistics (Math 13). By comparison, in the traditional mathematics pathway, developmental
students who begin with a 4-unit elementary algebra course (Math 201) must succeed in that
course and then succeed in a 4-unit intermediate algebra course (Math 203) before they can
register for transfer-level statistics (Math 13). Analysis of BCC students from 2009
through 2012 (utilizing data from the CCCCO data mart) indicates that only 20 percent of
students who begin with elementary algebra eventually succeed at a transfer-level math
course, even allowing for a three-year follow-up, not just at BCC, but statewide. Thus, the
pre-statistics program allows students to accelerate through the developmental curriculum,
taking one 5-unit developmental course in lieu of two sequential 4-unit courses.

The curriculum of the pre-statistics course is tailored to prepare non-STEM students for
transfer-level statistics. It introduces students to statistical concepts, moving more slowly
through about one-fourth to one-third of the curriculum of transfer-level statistics, including
an introduction to probability. But it also focuses coverage of algebraic concepts to those
that are used in transfer-level statistics. The pre-statistics approach reduces the amount of
developmental coursework and tailors and contextualizes it to prepare the non-STEM
student for transfer-level statistics. The traditional pathway, by comparison, is more
specifically designed to prepare STEM students who will be taking pre-calculus and
calculus.
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The assessment of this approach examined a cohort of 146 BCC students who registered for
pre-statistics during the first two semesters it was offered, Spring and Fall 2012, and charts
their progress through the end of 2013 (a 1.5 year follow-up). As of the end of 2013, 40 of
the 156, or 27 percent of the cohort, had succeeded at transfer-level statistics. (57 percent of
the 156 had passed pre-statistics, 76 percent of these had persisted to transfer-level statistics,
and 63 percent of those persisting had succeeded at transfer-level statistics.) During the
same period of time, only 17 percent of some 111 students who began remediation in the
traditional pathway at the elementary algebra level had succeeded at a transfer-level math
course. Thus, the success rate, increased from 17 percent to 27 percent, was improved by
slightly more than 50 percent.

A number of the students who were successful at statistics were those who had previously
attempted and failed at elementary algebra, and for these students in particular, the pre-
statistics program was a resounding achievement. They likely would have never had the
opportunity to attempt the transfer-level math course, yet they were capable of succeeding at
it. Only a small proportion -- five of the 40 students who succeeded at statistics, or 13
percent -- had to attempt statistics more than once in order to pass.

Self Evaluation

The College meets this Standard. Berkeley City College (BCC) has a well-defined shared
governance structure and integrated planning framework for both annual and long-term
planning. Its planning processes are inclusive, involving a broad base of constituents in the
planning process. The participatory planning process is data driven and provides a strong
foundation of information to help the College make crucial decisions about the effective
allocation of resources.

Survey results show that BCC faculty are aware of and participate in various planning
processes. As part of BCC’s 2014 Self-Evaluation Survey, faculty were asked, “In which
of the following activities have you participated at any time in the past year?” Twenty-three
percent indicated that they had participated in the College Roundtable, 25 percent that they
had participated in the Assessment Committee, and 61 percent that they had participated in
Teaching-Learning Center Activities. In response to the statement, “the BCC Program
Review planning process is broad-based and offers opportunities for input by appropriate
constituencies, allocates necessary resources, and leads to improvement in institutional
effectiveness,” 65 percent of faculty, staff, and administrators answering responded
positively, with only 12 percent disagreeing.

Through the work of College planning committees and constituency groups, as well as work
done within departments and in such venues as the Teaching-Learning Center, the College
maintains broad-based planning, offers opportunities for input by appropriate constituencies,
allocates necessary resources, and provides evidence of improvements in institutional
effectiveness, including notable increases in the numbers of transfers, degree awards, and
certificate awards, as well as improvements in key planning process and “basic skills”
instruction.
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Actionable Improvement Plan

None.

I.B.5

The institution uses documented assessment results to communicate matters of quality
assurance to appropriate constituencies.

Descriptive Summary

Data analysis drives decision-making and planning at BCC. The College regularly uses a
variety of qualitative and quantitative evidence to document and assess institutional
effectiveness and student learning. These documented assessment results are then used to

communicate matters of quality assurance to appropriate constituencies.

Institutional Effectiveness and Student Achievement Assessment Results

All of the College’s planning processes use data generated by the College and the District
Office of Institutional Research to inform short-term and long-term institutional and
program planning and decision making about resource allocation. Data are regularly
collected relating to BCC programs and services, enrollment, student achievement, and
various resources (human resources, library resources, technology and equipment, and
physical facilities), and data analyses are part of all College plans, from APUs to the
Education Master Plan.

Assessment data collected and provided to core constituencies (District and College
students, faculty, staff, and administrators), as well as the general public, include, but are not
limited to

* Completions of career and vocational certificates

* Completions of degrees and certificates

* Semester enrollment and productivity data

* Success and retention rates

* Transfer data

* Student learning outcomes assessment findings

* State Chancellor’s office data, including the new Student Success Scorecard
* Equity data

The College makes public its data and analyses, as appropriate, to both internal and external
audiences. Internally, assessment data are gathered and used by the College’s key shared
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governance committees for ongoing planning purposes, as documented by committee
agendas and minutes on the BCC web site. Faculty, staff, and administrators have access to
a wide range of institutional, program, and course-level data on student outcomes,
demographics, and other measures through the webpage of the District Office of
Institutional Research, Taskstream , Curricunet, and the Business Intelligence Tool. They
may also order special analyses of specific trends and student sub-groups.

Assessment results addressing quality assurance are regularly posted for public review on
the College website, presented in college-wide forums and at District governing board
meetings, and published in the College’s key planning documents, such as the Education
Master Plan, the Student Success and Support Program (SSSP) Plan, and the Equity Plan.
Comprehensive assessment results are posted on taskstream.com. The College’s annual
institutional goals and targets are also posted online, along with data on measurable
outcomes (projected versus actual).

Student Learning Outcomes Assessment Results

Robust SLO assessment work has been completed at BCC in programs and courses. It has
also been conducted across the institution — through ILO assessments and other large
assessments, such as CCSSE and SENSE surveys, as detailed in Section G of this report,
under “SLO Assessment at Berkeley City College.” This work has led to meaningful
dialogue, identification of gaps, and effective action plans. However, it has been difficult at
BCC to keep up with recording this extensive work on Taskstream, the College’s official
repository for assessment data, particularly since many of the assessments have
encompassed multiple courses and, in some cases, multiple departments and/or disciplines.

SLOs are recorded in Curricunet when courses and programs are first institutionalized, then
recorded in Taskstream, where complete assessment information is stored. Since the two
systems don’t communicate with one another, and therefore all data must be manually
entered into and removed from Taskstream, and since SLOs can change over time, it has
been challenging to keep up with coordinating the systems.

This need to keep assessment records up to date has been addressed in two ways. First, in
May 2014, a full-time staff person was hired as a “Curriculum and SLO Assessment
Specialist,” whose primary responsibility is accurate tracking and recording of curriculum
and assessment information for the College. As a result, the College’s assessment
information has been updated and documentation methods improved.

The second method is a district-wide solution. The District is currently working to upgrade
Curricunet to “Curricunet Meta,” which will incorporate curriculum records, assessment
records, and program reviews, thus eliminating the need to enter overlapping data
separately into two systems. This integration should be complete by 2016. In the
meantime, a district-wide taskforce convened in Fall 2014 to begin the work of planning an
updated program review process. The task force will focus on how program reviews will
incorporate assessment information, course and program information, and institutional data,
tying this information to planning and budgeting for the colleges. This work will help
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direct how Curricunet Meta will store and integrate information about courses and
programs, assessment, and program reviews.

Self Evaluation

The College meets this Standard. Berkeley City College (BCC) regularly collects, analyzes,
and distributes data on institutional effectiveness and student learning to appropriate
constituencies. Taskstream is currently the official repository to communicate SLO
assessment results for the College. Although it has been challenging to record assessment
data on both Taskstream and Curricunet, the District is meeting this challenge through
careful planning for the upcoming migration of this information to Curricunet Meta. The
new system will allow for integration of course and program records with program reviews
and assessment information.

Actionable Improvement Plan

None.

I.B.6

The institution assures the effectiveness of its ongoing planning and resource allocation
processes by systematically reviewing and modifying, as appropriate, all parts of the
cycle, including institutional and other research efforts.

Berkeley City College (BCC) systematically reviews and modifies, as appropriate, all parts
of its ongoing planning and resource allocation processes. This includes regular review of
the College’s key processes, plans, and institutional and other research efforts, including the
following areas.

= Mission, Vision, and Values (MVV) Statement Review: The College’s integrated
planning processes are all conducted within the framework of the institution’s MVV
Statement and use this document as a starting point and a guide. For this reason, the
MVYV statement is reviewed and reapproved at regular intervals. The BCC MVV
statement was most recently updated and approved by the College in Spring 2014
and by the District Board on October 7, 2014.

=  Annual Review of the Budgeting and Planning Schedule: BCC’s annual institutional
planning process is conducted according to a set calendar, developed through the
College’s shared governance process. Review of the effectiveness of the annual
planning and budgeting cycle occurs as part of the process of calendaring the
planning activities.

* Annual Review of Program Review Process: BCC’s program review process takes
place every three years, with APUs taking place in alternate years. Program reviews
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and APUs are at the heart of BCC’s institutional planning and budgeting process,
and the efficiency of these processes is evaluated yearly through the shared
governance committees. BCC is currently working with the District to upgrade the
template for the Program Review/APU process to improve the infrastructure for this
yearly planning task.

* Annual Review of Institutional Data and Research Processes: Institutional data
analysis is the foundation for BCC’s program review/APU process and is used in all
of the College’s planning initiatives. As part of the annual institutional planning and
budgeting process, the shared governance groups and wider college community
discuss the effectiveness of the data analysis and research methods used for
planning, in terms of generating timely and meaningful data for BCC planning
efforts. The College continuously works with the District to improve the processes
for documenting and analyzing annual and longitudinal institutional data, as well as
identifying future data collection, analysis, and research needs.

= Cyclical Review of Integrated Planning Efforts: The College’s integrated planning
framework consists of multiple and often simultaneous short-term and long-term
planning initiatives. The College’s administration works closely with the shared
governance groups to set the timelines for these planning initiatives, coordinate
related data collection and research efforts, and evaluate the effectiveness of the
individual planning processes and end products.

=  Regularly Scheduled Institutional Surveys: BCC conducts internal satisfaction
surveys of students, faculty, staff, and administrators to assess the effectiveness of its
programs, services, and key processes. In addition, it participates in national surveys
designed to provide feedback on student engagement and help BCC compare its
performance to those of similar educational institutions with similar student
populations.

= Accreditation Self-Evaluation and Reports: BCC undergoes a comprehensive self-
evaluation every six years, in preparation for the ACCJC accreditation site visit. It
also produces annual reports to the ACCJC, documenting progress in meeting
enrollment targets, institutionally set standards, and other ACCJC criteria. This
ongoing process of self-evaluation and monitoring serves as an additional means of
engaging the BCC community in a college-wide discussion of institutional
effectiveness and student learning.

= District-level Integrated Planning: Finally, as a member of a four-college district,
BCC participates in a well-established district wide process for strategic planning
and budgeting. This shapes the College’s own planning efforts and allows the
College to play an active role in participating in and evaluating shared governance at
the District level.

At the College level, BCC’s shared governance structure serves as the main vehicle for
planning and resource allocation. Every year, at the BCC Roundtable for Planning and
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Budgeting, the College assesses its ongoing planning and resource allocation processes and
makes changes as necessary. At the end of the 2013-14 academic year, for example, this
review led to the reconfiguration of certain College committees, including the elimination of
the Leadership Committee and the renaming and slight change in the charge of the
Assessment Committee, which is now the Planning for Institutional Effectiveness (PIE)
Committee. These changes were subsequently reflected in the updating of the BCC Shared
Governance Manual in 2014.

Similarly, every year, at the Assessment Committee/Planning for Institutional Effectiveness
(PIE) Committee, the assessment group assesses its progress during the past year and makes
plans for changes. At the end of the 2013-14 year, a PIE committee retreat led to
suggestions concerning changes in the Institutional Learning Outcomes (ILO) assessment
schedule, development and revamping of ILO rubrics, a review of past accomplishments of
the committee, and suggestions for changes.

Self Evaluation

The College meets this Standard. BCC has multiple mechanisms for assessing and
modifying its ongoing planning and resource allocation processes and data collection and
research efforts. The College’s established shared governance structure remains the main
vehicle for the assessment of institutional effectiveness and student learning. Shared
governance committees, including the Roundtable for Planning and Budgeting, conduct
annual reviews and assessments of their work.

Actionable Improvement Plan

None.

L.B.7

The institution assesses its evaluation mechanisms through a systematic review of their
effectiveness in improving instructional programs, student support services, and
library and other learning support services.

Descriptive Summary

Student learning remains the primary measure by which BCC measures its institutional
effectiveness. The College systematically reviews the effectiveness of its instructional
programs, student support services, library resources, and other learning support services to
ensure that they are effectively supporting student learning and meeting identified student
needs. For instructional programs, in addition to analyzing the results of learning outcomes
assessments, the College measures effectiveness using indicators such as course success and
completion, certificate and degree attainment rates, transfer rates, and results of student
satisfaction surveys. For student service areas, staff reviews student participation levels in
key matriculation processes (orientation, assessment, development of a Student Education
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Plan), demand for counseling services, and student satisfaction levels, as reported through
student exit surveys and satisfaction surveys.

The College’s shared governance groups are responsible for setting, implementing,
monitoring, and evaluating College goals and Institutional Learning Outcomes (ILOs), and
instructional departments are responsible for developing Student Learning Outcomes
(SLOs), while student services departments are responsible for developing Service Area
Outcomes (SAOs) and SLOs where applicable. Divisions, departments, and units all
participate in comprehensive, data-based program reviews every three years and prepare
APUs in the intervening years. Program reviews and APUs require that departments
evaluate their effectiveness in program and service delivery, based on data and outcomes
analysis. Committees involved with short-term and long-term planning processes also
participate in analysis and planning related to the effectiveness of instruction, support
services, and learning resources.

The College has participated in assessments conducted by outside groups, primarily the
Community College Survey of Student Engagement (CCSSE) and Survey of Entering
Student Engagement (SENSE), as well as ongoing internal assessments, which include all
instructional programs, student support services, and library and other learning services, as
documented in Taskstream. For more information concerning assessments of instructional
programs and student support services, please see Section G of this report, entitled “SLO
Assessments at Berkeley City College.”

Self Evaluation

The College meets this Standard. Berkeley City College (BCC) assesses the impact of its
evaluation mechanisms in a variety of ways, including analysis of academic performance
indicators: ILO, SLO, and SAO assessment results; multi-year institutional trend data, and
survey results. Through shared governance committees, such as the Planning for
Institutional Effectiveness (PIE) Committee, the College regularly reviews its effectiveness
in improving instructional programs, student support services, and library and other learning
support services. Department chairs, student services leaders, and librarians conduct
assessments in their areas and assess the effectiveness of improvements in these areas.

Actionable Improvement Plans

None.
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Evidence - Standard I

Links to Planning Documents
Roundtable for Planning and Budget webpage
Leadership Council webpage
PCCD Strategic Plan <http://web.peralta.edu/strategicplan/strategic-plan-documents/>

Links to Shared Governance Committees
Curriculum Committee
Education Committee for Quality Programs and Services
Facilities Committee
Outreach and Retention Services Committee
Planning for Institutional Effectiveness Committee
Technology Committee

Links to Surveys
Areas of Need Highlighted by Student Surveys File
Acceditation Surveys percent totals File
*Survey Admin 4.5.14 File
*Survey Faculty.4.5.14 File
*Survey Faculty.q21.Assessment Changes File
*Survey Staff.4.5.14 File
*Survey Staff Assessment Changes File
*Survey Student 4.5.14 File

Links to Standard I.A Evidence
BCC ILO rubrics File
Board Policy 1200
DE Interview Responses for Standard I--5-2-14 File
Interview Responses for Standard I--UPDATED 5-2-14 File
Interview Responses to 1A — SLO Assessment Coordinator File
Learning Outcomes Assessment Evidence (SLOs) Folder
PBIM Update Process 2014
taskstream.com
taskstream.com — instructions for accessing BCC’s assessment records

Links to Standard 1.B Evidence
Berkeley City College 2013 Annual Report to ACCJC
Berkeley City College Goals and Objectives
Berkeley City College Mission, Vision, and Values
Berkeley City College Roundtable for Planning and Budgeting Home Page
Berkeley City College Shared Governance Manual
“Berkeley City College Student Achievement — Access, Equity, and Success”
Budget Allocation Model Handbook
Class Schedules and Catalogs Page
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Institutional Research Home Page

Leadership Council Home Page

Peralta Community College District Budget 2012-2013
Planning for Institutional Effectiveness Home Page
Program Review Materials Home Page

Teaching and Learning Center Home Page

All the above Evidence Documents can also be accessed at the following website:

http://www.berkeleycitycollege.edu/wp/accreditation /documents/
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Standard II.A — Instructional Programs

The institution offers high-quality instructional programs in recognized and
emerging fields of study that culminate in identified student outcomes leading to
degrees, certificates, employment, or transfer to other higher education institutions
or programs consistent with its mission. Instructional programs are systematically
assessed in order to assure currency, improve teaching and learning strategies, and
achieve stated student learning outcomes. The provisions of this standard are
broadly applicable to all instructional activities offered in the name of the
institution.

Introduction

As is consistent with its mission, Berkeley City College (BCC) aims to transform lives
through the excellence of academic programs, regardless of means of delivery. These
programs promote success for students at all levels, including those earning associate
degrees and certificates, and those seeking transfer to four-year institutions or
employment through career-technical education.

Instructional programs are systematically assessed on a cycle that ties course and
program student learning outcomes to institutional learning outcomes. Results of these
assessments are used to continuously improve teaching and learning in academic
programs.

Standard I1.A.1

The institution demonstrates that all instructional programs, regardless of location
or means of delivery, address and meet the mission of the institution and uphold its
integrity.

Descriptive Summary

BCC is committed to providing its students with rigorous, high-quality academic courses
in an environment conducive to respect for its diverse community, as well as
encouragement for personal development and awareness of local and global issues that
affect our world. Thus, BCC’s Mission, Vision, and Values determine its courses and
programs. Committees refer to this focus in planning curriculum, creating and assessing
SLO’s at the course, program, and institutional level, and designing services for students.
Advisory committees add the element of informing course and program outcomes, based
on the high levels of skill necessary for success in today’s careers.

Course and Program Review and Assessment

The faculty and staff of BCC continually review and evaluate courses and programs to
ensure that they are current and relevant. Faculty members work with department chairs,
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the Curriculum Committee chairperson, the SLO Assessment Coordinator, the
Articulation Officer, and the deans to develop new courses and programs. Documents to
initiate new courses and programs are initially submitted electronically to Curricunet and
reviewed by department chairs, deans, the Curriculum Committee Chair, librarians, the
Articulation Officer, and the SLO Assessment Coordinator (SLOAC) before coming to
members of the Curriculum Committee, according to a specified timeline. Members of
the Curriculum Committee ensure the academic integrity and viability of courses through
discussion focusing on the integrity of the proposed course outline of record and
consideration of how courses will enhance BCC programs, connect to SLOs and ILOs,
and help students to earn degrees, certificates, and transfer opportunities. The Committee
reviews and determines approval of all of these courses and conducts ongoing review of
existing courses and programs. Curriculum Committee meeting minutes are posted on
the college website. After review and recommendation by the Curriculum Committee,
new course and program outlines are forwarded to the District Council on Instruction,
Planning, and Development (CIPD) and ultimately reviewed by the Peralta Board of
Trustees.

Administrative Policy 4020 (Program, Curriculum, and Course Development) details the
process whereby colleges in the District develop and update courses and programs.

All courses and programs require SLOs that are mapped to institutional learning
outcomes (ILOs) and assessment methods and entered into the College’s assessment
management system, Taskstream, as well as the repository for course outlines and records
of programs, Curricunet. The SLOs are developed by College faculty and reviewed by
both department chairs and the SLO Assessment Coordinator (SLOAC). The College is
currently in its second round of course-level SLO assessments, monitored by department
chairs or assessment liaisons and the Planning for Institutional Effectiveness Committee,
and is also conducting program and ILO assessments.

The College’s seven ILOs are as follows:

* Ethics and Personal Responsibility

* Information Competency

e Communication

* Critical Thinking

* Computational Skills

* Global Awareness and Valuing Diversity
* Self-awareness and Interpersonal Skills

The College’s assessment cycle is based on the mapping of course and program
assessments to ILO assessments. More information about this is available in the section
titled “SLO Assessment at Berkeley City College,” Section G of this Self Evaluation.

The College’s work in SLO Assessment is consistent with District Administrative

Procedure 4210 (Student Learning Outcomes), which specifies that “evidence from the
outcomes assessment is included in program review and annual unit plan updates,” that
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“faculty, as discipline experts, shall be the primary participants in the assessment
process,” and that the College will “use assessment as a tool to improve teaching and
learning.”

Academic Integrity and the College Mission

The BCC Mission, Vision, and Values map to BCC Institutional Learning Outcomes
(ILOs), the American Association of Colleges and Universities Areas of Focus, the
Degree Qualifications Profile, the areas of general education at BCC, and areas of focus
in BCC assessments. Table 37 demonstrates that BCC’s courses and programs are
aligned with its ILOs, address and meet BCC’s Mission, Vision, and Values, and align
with recognized components of general education in higher education.

This cross-walk began with a PIE Committee mapping of BCC’s ILOs and major
categories of general education, including local requirements for associate degree
completion, the Intersegmental General Education Transfer Curriculum (IGETC), and
California State University General Education (CSU-GE); the column titled “ILO/GE
Mapping” aligns with these general education areas, which are consistent with general
education information in the College Catalog. The development of this initial table then
led to the complete matrix:

Table 37
Alignment of BCC MVV, ILOs, GE, and Assessment with AACU*
Values and DQP Intellectual Skills**

BCC Mission, | BCCILOs | AACU* Value Degree- ILO/GE Assessment
Vision, Values Areas of Focus | Qualifications Mapping Areas of Focus
Focus Profile
Academic Commun- Written Communication | Areal,3 Communications
Excellence ication Communication Fluency (IS**) (written ILO, English &
Oral communication, | Comm. AA-T
Communication oral Programs,
Reading communication) | English 1A
Academic Critical Inquiry & Analytic Inquiry | Area 2,7 Critical
Excellence Thinking Analysis (IS**) (critical Thinking ILO,
Critical Thinking thinking, English 5 &
Creative science/ COMM 5
Thinking scientific
Problem Solving reasoning)
Academic Computa- Quantitative Quantitative Area 4 Comp. Skills
Excellence tional Skills Literacy Fluency (IS**) (quantitative ILO,
reasoning) Math AA-T,
Math 13
Academic Ethics & Ethical Area 5 (arts and | EPR ILO
Excellence Personal Reasoning humanities)
Responsi-
bility
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Commitment to | Global Civic Knowledge | Engaging Area 6, 10 GAVD ILO
Multiculturalism | Awareness & | & Engagement, diverse (social sciences,
and Diversity Valuing Global Learning perspectives American
Diversity (IS**) institutions)
Civic Learning
Academic Information Information Use of Areal, 11 Information
Excellence/ Competency | Literacy Information (written Comp. ILO,
Diverse, Resources communication, | English 1A, LS
Complex (IS**) computer classes
Global Society literacy)
Diverse, Self- Teamwork Engaging Area5,8,9 SAIS ILO
Complex Global | Awareness & diverse (arts and
Society Interpersonal perspectives humanities,
Skills (IS** languages,
lifelong
development)

* AACU = American Association of Colleges & Universities

**]S = Intellectual Skill (The Degree Qualifications Profile defines five intellectual skills
— communication fluency, quantitative fluency, analytic inquiry, engaging diverse
perspectives, and use of information resources)

Self Evaluation

The College meets this Standard. All instructional programs offered in the name of
Berkeley City College address and meet the Mission, Vision, and Values of the College
and uphold its integrity. The Curriculum Committee and Planning for Institutional
Effectiveness Committee, along with department chairs, deans, and librarians, ensure the
quality of courses and programs.

Student survey responses confirm that BCC upholds the College’s Mission, Vision, and
Values, as well as its academic integrity. In the 2014 Self-Evaluation Survey of Students,
80 percent of the 320 student respondents strongly agreed or agreed that BCC encourages
their intellectual development, with only three percent disagreeing, and 64 percent
strongly agreed or agreed that BCC encourages their personal growth, with only eight
percent disagreeing. At the same time, 83 percent of student respondents strongly agreed
or agreed that BCC encourages appreciation for diversity, with only one percent

disagreeing.

Actionable Improvement Plans

None.

Standard IIA.1.a, ITA.1.b

The institution identifies and seeks to meet the varied educational needs of its
students through programs consistent with their educational preparation and the
diversity, demographics, and economy of its communities. The institution relies
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upon research and analysis to identify student learning needs and to assess progress
toward achieving stated learning outcomes. (I1.1.a)

The institution utilizes delivery systems and modes of instruction compatible with
the objectives of the curriculum and appropriate to the current and future needs of
its students. (I1.1.b)

Descriptive Summary

Most incoming students at BCC identify their primary goal as transfer to a four-year
university or the achievement of a degree or certificate, as stated in their college
applications (CCCApply). As Table 7 indicates, close to half of incoming students
indicate that they intend to transfer, with the top two educational goals listed as transfer
to a four-year college with an AA degree (27.7 percent) and transfer to a four year
college without an AA degree (19.9 percent).

Over the past six years, the College has shown clear success in helping students meet
these goals of transfer and achievement of degrees.

Student Achievement: Degrees and Certificates

Student achievement is on the rise at BCC and demonstrates that the College’s programs
of study lead to degrees and certificates, including those in career-technical education.
Between 2008-09 and 2013-14, the total number of degrees and certificates awarded by
BCC increased from 152 to 361. Awards in associate degrees increased by 73 percent,
from 106 to 183. The number of certificate awards grew by almost 300 percent from 46
to 178. The growth of both CTE (293 percent) and non-CTE (276 percent) certificates
contributed to the overall certificate growth (see Table 35).

Student Achievement: Transfers

The total number of transfers from BCC to UC, CSU, private, and out-of-state colleges
and universities rose from 236 in 2007-08 to 332 in 2012-13. This growth comes
primarily from the increase of the number of BCC transfers to both UCs and CSUs, as
opposed to out-of-state and private colleges. The number of BCC transfers to the UCs
increased by 92 percent, from 89 in 2007-08 to 171 in 2012-13, while CSU transfers
increased by 38 percent, from 85 in 2007-08 to 117 in 2012-13.

Berkeley City College is less than a mile from the University of California at Berkeley,
which was ranked by U.S. News and World Report’s National University Rankings
(September 9, 2014) as the top public university in the country. In 2013-14, BCC had the
highest admission rate (63 percent of applicants accepted) to the University of California
at Berkeley (UCB) of any community college.

While BCC transfers to colleges in both the University of California and California State
University systems have increased steadily from 2007-08 to 2013-14, the College has
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taken measures to further increase these transfers by adding fourteen associate degrees
for transfer (ADTs) to its curriculum, as detailed below.

Associate in Science for Transfer (AS-T) Degrees at BCC:
Business Administration
Mathematics

Associate in Arts for Transfer (AA-T) Degrees at BCC:
Anthropology
Art History
Communication Studies
Elementary Teacher Education
English
History
Philosophy
Political Science
Psychology
Sociology
Spanish
Studio Arts

ARCC Outcome Measures

Until 2012, BCC used the seven institutional level indicators in Accountability Reporting
for the Community Colleges (ARCC) to assess the degree of student progress and/or
completion; the ARCC Report was discontinued and replaced by Scorecard in 2012.
These measures indicated the degree to which the College maintains quality student
learning programs and services:

* Student Progress and Achievement Rate

* Percentage of Students Who Earned at Least 30 Units

* Persistence Rate

* Annual Successful Course Completion Rate for Credit Vocational Courses
* Annual Successful Course Completion Rate for Basic Skills Courses

* Improvement Rate for Credit Basic Skills Courses

* Improvement Rate for Credit ESL Courses

The 5-year trend data displayed in the Table 36 reveal that between 2008 and 2012, BCC
provided quality student learning programs and services. Rates of three out of seven
indicators during the five year period remained steady, with clear improvement in the
other four areas. It is noteworthy that the credit basic skills improvement rate increased
significantly from 38.2 percent in the 2008 annual report to 50.3 percent in 2009,
followed by a one year decline to 41.7 percent in 2010, and then an increase to 50.7
percent in the 2012 report. In addition, BCC’s persistence rate, defined as the percentage
of first-time students with a minimum of six units earned in a fall term at BCC who

NRAFT RCC SFT F EVATTTATION 11/10 194



returned and enrolled in the subsequent fall term within the California community college
system, increased by 7.6 percentage points between 2008 and 2012.

After 2012, the State reported data about individual colleges using the Student Success
Scorecard, rather than ARCC. See the discussion of “Precollegiate Instruction and the
Student Success Scorecard” under I1.A.2.d for more information about ways in which
BCC relies upon research and analysis to assess progress toward achieving stated
learning outcomes and thereby meet the current and future needs of students.

Distance Education

Peralta Community College District Administrative Procedure (AP) 4105 (Distance
Education) defines distance education as “instruction in which the instructor and student
are separated by distance and interact through the assistance of communication
technology.” AP 4105 clarifies that “all distance education is subject to the requirements
of Title 5 as well as the requirements of the Americans with Disabilities Act” and
specifies that “[t]he same standards of course quality [applicable to all courses] are
applied to the distance education courses.”

When departments wish to offer courses in a distance education mode, as online or in a
hybrid format, they submit to the Curriculum Committee a distance education addendum
to the course outline. This addendum details what percentage of course hours may be
taught online, what the technical requirements for the class are, whether the course will
be designed to accommodate students with disabilities, and how instructors and students
will have regular, effective contact. If this process reveals that the class will not be
taught in an effective way that is comparable to the way the face-to-face version of the
class is taught, then the distance education addendum is not approved, and the class is not
taught in this modality. Sections taught via distance education are subject to the same
assessment as onsite courses.

Since 2008-09, BCC has increased the number of its distance education offerings. In Fall
2008, the College offered thirty classes in distance education mode, five completely
online and 25 hybrid courses. In Fall 2014, the College offered 79 distance education
courses, 38 completely online and 41 hybrid. Almost all courses taught in distance
education mode are also offered as face-to-face courses.

BCC has effective resources for students taking distance education courses. Many
instructors at BCC — including, of course, those who teach distance education courses —
use Moodle, a “learning platform [website] designed to provide educators... with a single
robust, secure and integrated system to create personalized learning environments”
whether they are teaching online or traditional courses
(https://docs.Moodle.org/27/en/About Moodle). Instructors use Moodle to post syllabi,
course guidelines, SLOs, projects, assignments, links, documents, discussion boards, and
other information relevant to course studies. All students have access to course
information which has been posted on their classes’ Moodle pages.
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College labs and the BCC library provide computer access to those students who need it.
The Computer Commons lab is open 54 hours per week. The BCC library is currently
during the following hours:

* 8:30 a.m. to 8:00 p.m. Monday—Thursday
e 8:30 a.m. to 4:00 p.m. Friday
* 10:00 a.m. to 4:00 p.m. Saturday

Please see III.C.1, under “Technology for the Library,” for a complete list of online
library resources that are accessible to students taking distance education classes.

These include remote access to databases, LibGuides, LibChat, LibAnswers, and an
electronic book collection providing remote access to over 100,000 books.

Many faculty members at BCC, including those who teach distance education courses,
also use Turnitin, a program that allows students to submit work online and instructors to
critique and comment on student work online through the College’s site license. This
program allows instructors to apply rubrics and leave voice comments for students, as
well as using “quickmarks,” which may include hyperlinks, and many other features
allowing for different types of feedback to students. Turnitin also detects plagiarism
through a database that compares student writing to all written materials available online,
including student essays posted online at colleges and universities.

Learning support services for Distance Education (DE) are being piloted during Fall 2014
through two simultaneous projects. First, tutors in the South Campus lab are using
“Google Hangout” to create a distance education tool that combines a Skype-like
environment with sharing of documents via Google docs, so that current tutors can work
with distance education students and face-to-face students in the same lab setting, using
the same methodologies. In addition, EOPS and TRIO are currently contracting with an
outside agency to provide online tutoring to BCC students. These projects will be
assessed during Spring 2015.

The College utilizes delivery systems and modes of instruction compatible with the
objectives of the curriculum and works to utilize methodologies appropriate to the needs
of all of its students. Most classes at BCC are taught using traditional, face-to-face
classroom modalities. However, BCC increasingly offers courses in distance education
modes, either as classes taught completely online or as “hybrid” courses, taught partially
face-to-face and partially online; the College ensures that it utilizes appropriate delivery
systems and modes of instruction for these classes.

Programs and Services for Students with Disabilities

The mission of Programs and Services for Students with Disabilities/Disabled Students
Programs and Services (PSSD/DSPS) is to provide services, specialized instruction, and
educational accommodations to students with disabilities so that they can participate as
fully and benefit as equitably from the college experience as their non-disabled peers.
PSSD/DSPS seeks to work with the entire College community in order to provide
reasonable accommodations for students with disabilities, and to be in compliance with
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the Americans with Disabilities Act; the Rehabilitation Act of 1973, Section 504; and
California Education Code.

To meet that goal, PSSD/DSPS provides eligible students with academic
accommodations to better ensure their success in their college education, and to teach
them self-advocacy skills which they can use as they further their education beyond
community college or seek employment.

The City of Berkeley is the birthplace of the disability rights movement, and the City’s
place in the history of the disability movement has given rise to strong support for and
accommodation of persons with disabilities. The City’s Commission on Disability
actively promotes “the total integration and participation of persons with disabilities into
all areas of economic, political, and community life.” Berkeley’s Center for Independent
Living, the world’s first organization run by and for persons with disabilities, was
established in the city near the UC campus in 1972, and it continues to serve as a draw to
disabled persons and students from around the country and the world. Within city limits
are a number of other community organizations serving the needs of the disabled
community, including but not limited to the Center for Accessible Technology, the
Berkeley Place Deaf and Disability Project, and the East Bay Center for the Blind. These
programs provide independent living services and support to members of the community
with disabilities. Given the city’s history and ongoing involvement with people with
disabilities and relevant community agencies as well as its easy accessibility via public
transportation, BCC is a magnet for students seeking disability support on site as well as
services that support successful independent living within the community.

According to the California Community College Chancellor’s Office (CCCCO) Data
Mart (referred to hereafter as Data Mart), the number of PSSD/DSPS students served by
BCC has increased by three percent over the past three years. The program served
approximately 415 students in 2011-12, representing six percent of BCC students. In
relation to BCC retention rates, PSSD/DSPS students were on par with their non-disabled
peers in fall 2009. In terms of BCC success rates, PSSD/DSPS students had slightly
higher success rates than other students.

The distribution of types of disabilities of the students registered with PSSD/DSPS in the
past three academic years is presented in Table 38:
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Table 38
Types of Disabilities of BCC Students 2009-10 to 2011-12

Primary Disability 2009-10 2010-11 2011-12 2012-13 2013-14
DSPS Student Count Total 401 409 415 408 450
A(?qulred Brain 17 14 1 6 6
Injury

Developmentally Delayed 5 9 5 12 9
Learner

Hearing 14 18 14 18 21
Impaired

Learning Disabled 68 72 67 64 55
Mobility Impaired 93 77 66 24 33
Other Disability 90 133 164 182 208
Psychological

Dkt 90 59 59 69 85
Speegh/Language ) | ) 4
Impaired

Visually Impaired 22 26 29 31 29

This information, obtained from Data Mart, identifies the most prevalent disabilities
among current PSSD/DSPS students as being “other” disabilities (which covers those not
included in the other categories), learning disabilities, mobility impairments, and
psychological disabilities. Based on the same data source, the conditions that are
increasing the most in the PSSD/DSPS population for the three academic years covering
2009-12 are other disabilities. During this same time frame, there has been a decrease in
students with psychological disabilities and acquired brain injuries, as well as
developmentally delayed learners. The numbers of students with learning disabilities and
hearing impairments have remained constant during the same period.

Student needs, depending on the student, the disability, and the educational limitations
caused by the disability are addressed with reasonable accommodations in the form of the
following supports:

* note takers (for all disabilities impacting on attention/concentration, hearing
impairments, and physical upper extremity limitations)

* test accommodations (multiple categories of disability)

* sign language interpreting (Deafness and other hearing impairments)

* stenographer captioning (Deafness and other hearing impairments)
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* audio taping of lectures and books on tape

* electronic text and other alternate media including Braille, large print, CCTV
(blind and visual impairments, learning disabilities, and attention deficit
conditions)

* building evacuation assistance (for students with mobility and visual
impairments)

* reduced course load (multiple categories of disability)

* in-class furniture accommodations (multiple categories of disability)

At present, learning disabilities services include the following:

* Assessment and evaluation of eligibility for the LD program;

* Identification of a student’s learning styles and modalities;

* Compensatory learning strategies and techniques;

* Accommodations and services based on individual test results;
* Adaptive equipment;

* Audio formats (DAISY/NISO/MP3).

The following alternative text formats are currently offered to students requiring alternate
media to access course materials:

* Publisher E-text (PDF, DOC, RTF)

* E-text produced in-house (DOC, TXT, RTF)
* Math ML

* Learning Ally digital audio

* Text-to-Speech software (for audio)

* Braille

* Tactile graphics

* Large print

* Closed Captioning

PSSD/DSPS lends the following equipment to students. Students are able to borrow
these items one semester at a time, giving them time to assess how the equipment works
for them in the classroom setting:

* NLS DAISY Players

* Assistive Listening Devices
* Digital Recorders

*  SmartPens

PSSD/DSPS conducts a review of each student’s progress on a semester-by-semester
basis when the students request letters of accommodation for the new terms. This review
supports efforts to ensure the student is making measurable progress toward his or her
stated goal and that PSSD/DSPS services are appropriate to the student’s educational
needs and educational limitations.
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A PSSD/DSPS advisory committee meets each spring semester. Advisory committee
members are from key agencies in the Berkeley area which provide disability support
services and programs to people with disabilities. In addition to providing advice and
feedback, the committee members also provide contact and updates regarding their
programs and services, many of which are useful to PSSD/DSPS students. In addition to
the annual meeting, committee members are encouraged to contact and meet with
PSSD/DSPS staff as needed to act as liaisons between PSSD/DSPS and the individual
agencies. The committee members also invite PSSD/DSPS staff to attend meetings or
functions sponsored by their respective agencies in an effort to provide basic information
and orientation to PSSD/DSPS.

PSSD/DSPS has developed an assessment tool to survey students. The majority of its
students maintain ongoing enrollment at BCC and regularly seek PSSD/DSPS guidance
and request accommodations. These regularly enrolled students are likely to be the
students who complete the survey.

Self Evaluation

The College meets this Standard. BCC meets the varied educational needs of its students
and relies upon research and analysis to identify student learning needs and assess
progress. It utilizes appropriate delivery systems and modes of instruction, as detailed
under Standard II1.A.1 (“Course and Program Review and Assessment”) and “Student
Learning Outcomes and Assessment at Berkeley City College” in Section G of this Self
Evaluation. See II.A.2.d below for information about how BCC addresses the needs of
students in precollegiate classes.

Through the requirements of the Curriculum Committee for distance education courses
and the use of Moodle and Turnitin, distance education courses are taught in a rigorous
fashion which is consistent with course outlines of record. In the Self-Evaluation Student
Survey, approximately half of the students surveyed were able to respond to the questions
about distance education classes, with the remainder replying “don’t know/doesn’t apply
to me.” Of the 168 students who replied to the statement, “For my online classes, BCC
has the technology I need,” 79 percent strongly agreed or agreed, with only 5 percent
disagreeing

Actionable Improvement Plans

None.

Standard IIA.1.c
The institution identifies student learning outcomes for courses, programs,

certificates, and degrees; assesses student achievement of those outcomes; and uses
assessment results to make improvements.
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Descriptive Summary

Through the Curriculum Committee, the institution identifies learning outcomes for
courses, programs, certificates and degrees at the point of adoption. The institution
evaluates all courses and instructional programs through an ongoing systematic review of
their relevance, appropriateness, currency, and future needs and plans through regularly
scheduled program reviews at the Curriculum Committee and through formal program
reviews conducted every three years and annual program updates (APUs) in the
intervening years. The departments conduct ongoing systematic review of achievement of
learning outcomes in programs and courses through the assessment process, which has
been monitored by the Assessment Committee (now renamed the Planning for
Institutional Effectiveness Committee) and spearheaded by department chairs and, in
some cases, assessment liaisons. This process is described in detail in the section titled
“SLO Assessment at Berkeley City College,” in Section G of this Self Evaluation.

Self Evaluation

The College meets this Standard. It identifies SLOs for courses, programs, certificates,
and degrees through the Curriculum Committee course and program adoption process. It
uses assessment results to make improvements in courses and programs. This is
described in detail under “SLO Assessment at Berkeley City College” in Section G of
this report.

Actionable Improvement Plans
None.
Standard ITA.2

The institution assures the quality and improvement of all instructional courses and
programs offered in the name of the institution, including collegiate, developmental,
and pre-collegiate courses and programs, continuing and community education,
study abroad, short-term training courses and programs, programs for
international students, and contract or other special programs, regardless of type of
credit awarded, delivery mode, or location.

Descriptive Summary

BCC offers collegiate, developmental, and pre-collegiate courses and programs, contract
education classes, and online classes. Collegiate and career-technical education (CTE)
courses and programs provide high quality instruction for students approaching degrees,
certificates, and transfer opportunities. Programs like PERSIST create a cohesive
curriculum of pre-collegiate and developmental courses; ESL and pre-collegiate English
classes allow students to gain English language skills while also acquiring research and
essay writing practice; pre-collegiate mathematics courses prepare students for transfer-
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level mathematics, and collegiate and career-technical education (CTE) courses provide
instruction for students approaching degrees, certificates, and transfer opportunities. The
College adheres to the regulations of Title 5 in all of its course offerings. See I1A.2.d for
more information on PERSIST and precollegiate offerings.

The Curriculum Committee systematically reviews courses and instructional programs,
affirming the quality of all courses and ensuring that they meet student needs, aligning, as
appropriate, with already existing programs. When faculty submit new course outlines, it
must be established that the courses will further student progress towards degrees,
certificates and/or transfer, that they will add needed depth and/or breadth to already
existing programs, or that they meet clear, significant student needs. Courses and
programs are assessed on a cycle related to the College’s institutional learning outcomes,
as described in detail in the chapter titled “SLO Assessment at Berkeley City College,” in
Section G of this Self Evaluation.

Advisory committees for career-technical programs and courses include representatives
from industry and businesses who help determine student learning outcomes. For
example, the Multimedia Arts Department’s advisory committee includes a representative
from Pixar, another from KQED, and a game designer/animator/TV writer. The Health
and Human Services Program works with local organizations to place their students in
internships and help plan curriculum. The American Sign Language Department (ASL)
advisory committee includes an interpreter from Ohlone Community College who
teaches career preparation for interpreting, a representative form the Community Service
for the Deaf Video Relay System, and a representative from the Bay Area Community
Access Deaf and Disabled Telecommunications Program. Instructors and researchers
from the University of California at San Francisco and from Children’s Hospital Oakland
Research Institute (CHORI) serve on the Science Department Advisory Board. Selected
CTE committees, comprised of BCC administrators, BCC faculty, and local high school
faculty, meet to determine articulation opportunities, alignment of courses, and ways in
which BCC can best serve incoming high school students. The recommendations of the
advisory committees are invaluable in ensuring that BCC courses remain current and
relevant for students pursuing certificates, degrees, and transfer opportunities.

BCC courses taught at U.C. Berkeley, local high schools, and other locations maintain
quality and rigor, based on course outlines of record for courses taught. Sections of
courses taught off site are assessed in the same manner as courses taught at the main
campus.

BCC does not offer community education or study abroad courses or programs.

Self Evaluation

The College meets this Standard. Through its curriculum and assessment processes, the

College assures the quality and improvement of all instructional courses and programs,
regardless of delivery mode or location.
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Actionable Improvement Plans

None.

I1.A.2.a.

The institution uses established procedures to design, identify learning outcomes
for, approve, administer, deliver, and evaluate courses and programs. The
institution recognizes the central role of its faculty for establishing quality and
improving institutional courses and programs.

Descriptive Summary

The quality of courses is maintained by the systematic review of the Curriculum
Committee, which ensures that all courses meet the standards of BCC’s Mission, Vision,
and Values and align with already existing programs. Every effort is made to ensure that
members of the Curriculum Committee include representatives from all instructional
departments at the College, and the majority of voting members are faculty members,
though some administrators serve on the Committee. When faculty submit new course
outlines, it must be established that the courses will further student progress towards
degrees, certificates and/or transfer, or that they will add needed depth and breadth to
already existing programs. SLOs and assessment methods are established for each course
and instructional program at the college at the time of adoption at the Committee; any
sequence of courses leading to a certificate or degree is considered an instructional
program for the purposes of assessment. Courses and programs are assessed on a cycle,
as described in detail in the chapter titled “SLO Assessment at Berkeley City College,” in
Section G of this Self Evaluation.

District Administrative Process (AP) 4020 (Program Curriculum and Course
Development) and AP 4022 (Course Approval) establish the broad procedures for
designing courses and programs at BCC. AP 4020 specifies that “Each of the colleges
has in place an approval process for courses and programs in the Curricunet system,
which includes distance education and student learning outcomes. Faculty have primary
responsibiity for curriculum management.” It clarifies that course and program proposals
must first be approved at the College Curriculum Committee, then at the District Council
on Instruction, Planning, and Development, then at the Board of Trustees, and finally, at
the State Chancellor’s Office. AP 4020 further stipulates that “all programs, curriculum,
and courses are reviewed on a three-year cycle through Program Review [and that] all
programs complete an Annual Program update.” AP 4022 provides specific guidelines
for course approval, especially in the case of courses that are not degree-applicable or are
“stand-alone” courses.
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Program reviews occur every three years and annual program updates (APUs) during the
other years. In these detailed studies of each of the College’s instructional programs,
department chairs and program coordinators work with faculty in their areas, analyzing
assessment and achievement data, both quantitative and qualitative, in order to determine
how well the programs have been doing in addressing the Mission, Vision, and Values of
the College, in meeting the goals of the College and District, and in fostering student
success. They use this information to create relevant action plans and assess their
progress in realizing these plans. Program matrices are useful tools to help faculty track
and evaluate the success of College programs.

All Curriculum Committee meeting minutes are posted on the BCC website. Each
meeting focuses on review of new and updated courses and programs, as well as related
policies. For example, in the last two meetings of Spring 2014, the Curriculum
Committee reviewed a new ADT program in Anthropology, seven new Multimedia Arts
courses, three Web Design certificates for proficiency, a new Sociology course, a
Sociology course change in the catalogue, and a new course in Library Research. The
committee also examined course repeatability guidelines, focusing on what evidence is
necessary to fulfill the guidelines at the College. The Curriculum Committee is a
subcommittee of the Academic Senate and is chaired by a faculty member; the majority
of members of the committee are faculty members.

The Assessment Committee, recently renamed the Planning for Institutional
Effectiveness Committee (PIE), is composed of representatives from each instructional
department at the college, as well as students, administrators, and representatives from
student services. This committee met as the Assessment Committee from February 2011
to May 2014, during which it accomplished the following:

*  Worked with curriculum committee to develop systems for ensuring that all new
courses and programs have recorded, accurate, measurable, and meaningful
learning outcomes;

*  Oversaw completion of SLOs for all courses and programs at Berkeley City
College;

*  Facilitated assessments of courses and programs throughout the college;

*  Established departmental “assessment liaisons” who served both as members of
the committee and facilitators within their departments to ensure that assessment
work was completed;

*  Developed six semester assessment cycle/timeline, based on institutional
learning outcomes;

*  Developed short video and assessment documents to inform BCC faculty and
staff about learning outcomes assessments;

*  Defined “program” at BCC (this definition was vetted, modified, and ratified
through the shared governance process), for the purposes of assessment;

*  Developed program matrices to map courses to program outcomes, indicating
where each program outcome is introduced, developed, and mastered;

*  Developed a general education curriculum matrix, mapping GE requirements to
ILOs, to core courses, and to specific departments;
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*  Completed rubrics and assessment plans for all ILOs at Berkeley City College;

*  Developed website to record assessment activities at BCC;

*  Completed ILO assessment for communication in 2012, leading to a project for
closing the loop, which was administered in spring 2014, and assessed the
effectiveness of this action;

*  Completed ILO assessment for critical thinking in spring 2014

*  Completed ILO assessment of quantitative reasoning, based on course
assessments from 2009-14, and developed an action plan based on this
assessment;

*  Recommended the use of CCSSE and related surveys;

*  Implemented the CCSSE and SENSE at BCC, analyzed the results, and
recommended specific action plans as a result of the findings from these surveys;

*  Partnered with the Research and Planning group in assessing factors leading to
successful goal-setting for BCC students.

Minutes of the PIE Committee and Assesment Committee are listed on the PIE website.

Taskstream (taskstream.com) houses SLO assessment information, which is updated as
faculty or staff enter assessment data, including documentation of improvements to
courses based on analyses of SLO assessment results. This system of record-keeping will
continue until 2016. The Peralta District is planning to use Curricunet Meta to integrate
information concerning SLO assessments and program reviews with course outlines of
record and official information concerning programs, beginning in 2016.

Advisory Committees work with faculty to ensure that courses, especially in CTE
programs, require students to learn and practice skills that will be useful and viable in the
current job market. Advisory Committees also give valuable input on designing courses
that will connect to program outcomes, certificates and degrees, and transfer.

Self Evaluation

The College meets this Standard. The Curriculum Committee and the Planning for
Institutional Effectiveness Committee work with department chairs and other faculty, as
well as deans, to design, review, and update courses and programs and to establish and
assess course and program learning outcomes. Department chairs and department faculty
use assessment findings, as well as program reviews and annual program updates to
ensure quality in and improve educational programs.

Actionable Improvement Plan

None.
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ITA.2.b.

The institution relies on faculty expertise and the assistance of advisory committees
when appropriate to identify competency levels and measurable student learning
outcomes for courses, certificates, programs including general and vocational
education, and degrees. The institution regularly assesses student progress towards
achieving those outcomes.

Descriptive Summary

Advisory committees for courses include representatives from industry and businesses
who help determine student learning outcomes. For example, the Multimedia Arts
Department’s advisory committee includes a representative from Pixar, another from
KQED, and a game designer/animator/TV writer. The American Sign Language
Department (ASL) Advisory committee includes an interpreter from Ohlone Community
College who teaches career preparation for interpreting, a representative form the
Community Service for the Deaf Video Relay System, and a representative from the Bay
Area Community Access Deaf and Disabled Telecommunications Program. Instructors
and researchers from the University of California at San Francisco and from Children’s
Hospital Oakland Research Institute (CHORI) serve on the Science Department Advisory
Board. The recommendations of the advisory committees are invaluable in ensuring that
BCC courses remain current and relevant for students pursuing certificates, degrees, and
transfer opportunities.

Student learning outcomes for courses and programs are developed by department chairs
and other faculty members, in consultation with the SLO Assessment Coordinator, as a
requirement of the adoption of these courses and programs at the Curriculum Committee.
Departments, the PIE Committee, and the Curriculum Committee review the progress of
SLO assessments in courses and programs to evaluate results, update and improve SLO’s,
and maintain rigor and high standards for BCC students. See II.A.1 above, under
“Course and Program Review and Assessment,” as well as the chapter titled “SLO
Assessment at Berkeley City College” in Section G of this Self Evaluation for more
information.

Self Evaluation

The College meets this Standard. The College relies on the expertise of advisory
committees, department chairs, and discipline faculty to identify competency levels and
measurable student outcomes and to assess student progress towards achieving those
outcomes.

Actionable Improvement Plans

None.
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IL.A.2.c.

High-quality instruction and appropriate breadth, depth, rigor, sequencing, time to
completion, and synthesis of learning characterize all programs.

Descriptive Summary

At the inception of all courses and programs, as well as during regular program updates,
the Curriculum Committee reviews their breadth, depth, rigor, sequencing, and teaching
methodologies. The process of instituting courses and programs includes the
participation of the College’s Curriculum Committee Chair, Articulation Officer, SLO
Assessment Coordinator, and a designated librarian. The process of assessing courses
and programs is described in the chapter titled “SLO Assessment at Berkeley City
College,” in Section G of this Self Evaluation.

Through program reviews conducted every three years and APUs conducted every year,
department chairs and program leaders review and update instructional programs to
ensure that they maintain high quality. The program reviews require departments to tie
quantitative and qualitative data, including achievement data and assessment results, to
action plans and resource requests.

BCC has used program matrices to map courses in programs to program outcomes, which
are mapped to institutional learning outcomes; these maps show where each program
outcome is introduced, developed, and mastered. This has been especially useful in the
development of new programs. For example, the Mathematics Department used this
mapping process to choose its courses for its AS-T degree. In other departments, the
mapping has served to clarify how courses support program curriculum or to help with
the planning of program assessments. All instructional programs have completed or are
currently completing this mapping.

Self Evaluation

The College meets this Standard. The work of the Curriculum Committee, the
Department Chairs’ Council, and the Planning for Institutional Effectiveness Committee
ensures that high-quality instruction and appropriate breadth, depth, rigor, sequencing,
time to completion, and synthesis of learning characterize educational programs at BCC.
Of the 82 faculty members who responded to the 2014 Self Evaluation Survey, 64 noted
concrete changes they had made in “teaching methodologies...after evaluating and
analyzing evidence of student learning,” while nine indicated that they were not teaching
faculty (counselors and/or librarians).

Actionable Improvement Plans

None.
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I1.A.2.d.

The institution uses delivery methods and teaching methodologies that reflect the
diverse needs and learning styles of its students.

Descriptive Summary

The institution uses delivery methods and teaching methodologies that reflect the diverse
needs and learning styles of its students.

Distance Education

Online courses use delivery methods, including Moodle and Turnitin, that are designed to
address the needs of BCC students (as described in Standard I1A.1.b, under “Distance
Education™). Of the 168 students who replied to the statement, “For my online classes,
BCC has the technology I need,” 79 percent strongly agreed or agreed, with only 5
percent disagreeing. Learning support services for Distance Education (DE) are being
piloted during Fall 2014 through two simultaneous projects. First, tutors in the South
Campus lab are using “Google Hangout” to create a distance education tool that
combines a Skype-like environment with sharing of documents via Google docs, so that
current tutors can work with distance education students and face-to-face students in the
same lab setting, using the same methodologies. In addition, EOPS and TRIO are
currently contracting with an outside agency to provide online tutoring to BCC students.

The PERSIST Program

PERSIST is one example of a BCC program that tailors its methodologies to meet the
needs and learning styles of its students. BCC’s PERSIST program adopts and adapts the
principles of the Academy for College Excellence (ACE) based at Cabrillo College to
serve at-risk students entering the College and students who would benefit from an
experiential course that builds skills and confidence before they tackle academic courses
on their own. The ACE program was studied by the Research and Planning Group for
California Community Colleges (the RP Group) and is heavily research-based;
incorporates innovative teaching methods for inclusion, action, and reflection; and has
expanded to other community colleges, including Los Medanos in the Bay Area, and
colleges in Chicago and Pennsylvania.

Started in the spring of 2009, PERSIST has grown and improved as a unique, innovative
program with a core of instructors who meet regularly and are dedicated to its success.
The guiding principles include collaboration, effective communication, problem-solving,
creativity, conflict resolution, listening skills, and respect for others and for oneself. The
learning community acknowledges and validates individuality and creates a space where
students feel comfortable sharing with each other. One project focuses on their past
educational experiences in school, which allows for great personal reflection and a
chance for insight into what has helped them and what has held them back.
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Learning/working styles are also a big part of the Persist curriculum; entering students
take an online and hands-on test to evaluate their learning styles in terms of the ways they
approach projects [link], problems, and situations in life. Perception and self-reflection
permeate the exercises in PERSIST.

While the ACE elements focus on strategies for student success at college, they also
emphasize skills for success in life and careers. In the many evaluations conducted by
ACE, both students and faculty have mentioned the transformative aspect of the program.
PERSIST has added a vital element to BCC in terms of serving at-risk students and has a
high rate of completion, with many students continuing on to higher level coursework at
the College.

In order to teach in the PERSIST program, instructors are required to complete a one-
week course, the Foundation Experiential Learning Institute (FELI), which is offered to
instructors at BCC and other colleges once or twice a year. BCC faculty, counselors, and
staff are invited to participate.

Precollegiate Instruction and the Student Success Scorecard

The Student Success Scorecard published by the State Chancellor’s Office tracks success
of students in “remedial” courses in English, ESL, and mathematics. This information
shows the “percentage of students... who started first time in 2007-08 below transfer
level in English, mathematics, and/or ESL and completed a college-level course in the
same discipline.” (http://scorecard.cccco.edu/scorecardrates.aspx?CollegelD=345 -
home). In 2009, BCC received a Title III grant, which allowed the college to pilot new
approaches to addressing the needs of students in precollegiate classes and to develop a
culture of assessment at the College. These efforts are not captured in the Student
Success Scorecard figures; therefore, the College has worked to analyze data concerning
the success of these interventions in instruction in English, ESL, and mathematics, as
detailed below.

Precollegiate Instruction in English

The work of the BCC English Department, which revamped its precollegiate program as
a result of findings from ongoing portfolio assessments, serves as an example of the use
of data analysis to improve institutional effectiveness at BCC.

As a result of portfolio assessment findings over several semesters (see Restructuring the
Writing Program at Berkeley City College in Assessment Update), it became clear to the
English Department at BCC that students who had enrolled in a precollegiate class two
levels below transfer level performed, on average, almost as well as students enrolled in
the BCC precollegiate English class one level below transfer. In a normed-grading
process, during which graders did not know the source of students’ final portfolios (name
of student, name of instructor, or level of class), most of the portfolios written by students
in the class two levels below transfer would have received a passing score in the class one
level below transfer, and average scores were very close to average scores of portfolios
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written by students in the course one level below transfer. This pattern prompted BCC to
initiate the English basic skills acceleration intervention in Spring 2012 as a pilot course,
English 248 UX, which later became English 204AB.

The English department was aware of statewide research which documented that longer
basic-skills course-sequences correlate with “exponential” increases in student attrition
for “fundamentally structural” reasons (Hern, 2010, p. 2). A recent evaluation of sixteen
community colleges participating in the California Acceleration Project found that
reducing the length of basic skills sequences increased developmental students’ success
rates by eight percentage points in transferable English courses, and 26 percentage points
in transferable math courses (Research and Planning Group, 2014). The English
Department decided to pilot a project which assumed that “basic skills” students could do
work at a challenging level, and therefore accelerate, if they were given sufficient time
and support to do so.

Based on the placement test, the accelerated developmental English course combined all
students who tested below transfer-level English into one group and provided increased
access to personalized support in the form of instructional assistants and longer classes,
as well as a rigorous curriculum, similar to that of the transfer-level course. The pilot
course was taught for three semesters, before assuming permanent status as English
204AB and replacing all other precollegiate English sequences in Fall 2013. Most
developmental students were expected to complete transfer-level coursework in one
semester, with some needing two semesters. Learning outcomes assessment findings
through portfolios continued to affirm the results of the initial findings and validated the
success of the new course curriculum.

The Peralta Community College District Office of Institutional Research provided data
and cohort-level analyses to track the progression of developmental English cohorts.
Course-level data provided by Institutional Research show the relative completion rates
in transfer-level English (English 1A) for students who took basic skills English classes
at BCC and then enrolled in English 1A:

* New model — Of the 36 students enrolled in English 204A during Fall 2013, 61
percent completed English 1A successfully. These are the only statistics available
for English 204A.

* Old model (two levels below transfer) — Of the 294 students enrolled in English 269A
from Fall 2011 to Fall 2012, 19 percent completed English 1A successfully.

* Old model (one level below transfer) — Among the 737 students enrolled in English
201A from Fall 2011 to Fall 2012, 20 percent completed English 1A successfully.

Although students beginning their English studies in the newly developed English basic
skills course outperformed students who began in the previous basic skills courses, the
amount of attrition from one course to the next is a concern for the College. Though it is
consistent with rates of attrition at other California colleges with similar demographics to
that at BCC, the College takes this seriously and is exploring avenues to gain more
information about reasons for student attrition in these classes and to support students in
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order to prevent attrition among those who begin their studies at the precollegiate level.
The work of the BCC Equity Committee, formed in Fall 2014, is an example of this type
of endeavor at the College.

Instruction for English as a Second Language (ESL) Learners

The goal of the ESL program at BCC is to prepare students for success in transfer and
vocational courses and/or immediate employment and meaningful participation in
American life. Classes emphasize the development of skills in English grammar,
listening and speaking, reading and writing, and cultural and digital literacy. In addition
to communication, ESL classes address the following ILOs: Critical thinking skills,
information competency, and global perspectives and valuing diversity. ESL classes are
an important component of the College’s precollegiate programs and serve to advance
student access, equity, and success.

BCC’s ESL program has among the highest retention and success rates in the College and
District. In Fall 2011, for example, the retention rate was 90 percent, and the success rate
was 88 percent. The program also has the highest percentage of international students in
the District.

At a district-wide retreat during Spring 2010, as a result of local assessment findings and
research showing the benefits of an accelerated and contextualized curriculum for ESL
students, the Peralta ESL. Advisory Committee (PEAC) completely redesigned the ESL
curriculum for the District. Twenty-four new ESL course outlines were adopted during
the 2011-12 academic year, and the new curriculum was launched in Fall 2012.

The new curriculum features six key strands woven throughout every class at every level
in order to scaffold essential skills for success in college level coursework:

U.S. college, classroom, and study skills

Information literacy — computer skills, research

Intercultural communication and U.S. culture

Sentence level accuracy

Comprehension (reading/listening) and production (writing/speaking) processes
Critical thinking

AR e

The ESL program is now developing a common midterm assessment for each of its three
core classes. Results will be used to advise students about recommended placements for
the following semester, as well as to assess student learning outcomes. Based on surveys
and student feedback, the program is developing new elective courses and has developed
certificates of proficiency.
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Precollegiate Instruction in Mathematics

The College’s Mathematics Department is commited to addressing the needs of BCC
students in precollegiate mathematics instruction, as noted in the first few paragraphs of
its 2012-13 program review:

The overall mission of the mathematics department is to help ensure that every
Berkeley City College student graduates, transfers, or progresses into a career as a
disciplined, literate and ethical individual proficient at using mathematics and
quantitative reasoning appropriately to analyze and solve problems in the real
world. The department takes its role in every student’s life seriously...
Mathematics is an integral part of every discipline, but data show that students
struggle with mathematics and that it is often the subject that prevents them from
transferring within two years.

A recent study conducted at the Community College Research Center, Teachers
College, Columbia University, with 256,672 students and 57 colleges
participating concluded that as many as 75% of students who come to community
colleges working three or more levels below transfer level never complete a
transfer-level course in mathematics.... In an effort to address the needs of these
students, the department [piloted] two new paths [for students in precollegiate
mathematics courses].

The first of these paths was a self-paced, modularized system of instruction in
precollegiate mathematics. Unfortunately, this approach did not improve student success
because of design problems, including technical problems in enrolling students in
multiple courses during the same semester.

The second path proved more successful than the first. In Spring 2012, BCC began
offering an alternative pathway to transfer-level statistics for non-STEM developmental
math students. This accelerated pathway allows students who have passed pre-algebra or
placed into elementary algebra to enroll in a 5-unit pre-statistics course (Math 248UP,
later institutionalized as Math 206), and upon passing, immediately qualify to take
transfer-level statistics (Math 13). By comparison, in the traditional mathematics
pathway, developmental students who begin with a 4-unit elementary algebra course
(Math 201) must succeed in that course and then succeed in a 4-unit intermediate algebra
course (Math 203) before they can register for transfer-level statistics (Math 13).
Analysis of BCC students from 2009 through 2012 (utilizing data from the CCCCO Data
Mart) indicates that only 20 percent of students who begin with elementary algebra
eventually succeed at a transfer-level math course, even allowing for a three-year follow-
up, not just at BCC, but statewide. Thus, the pre-statistics program allows students to
accelerate through the developmental curriculum, taking one 5-unit developmental course
in lieu of two 4-unit courses.

The curriculum of the pre-statistics course is tailored to prepare non-STEM students for
transfer-level statistics. It introduces students to statistical concepts, moving more slowly
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through about one-fourth to one-third of the curriculum of transfer-level statistics,
including an introduction to probability. But it also focuses coverage of algebraic
concepts to those that are used in transfer-level statistics. The pre-statistics approach
reduces the amount of developmental coursework and tailors and contextualizes it to
prepare the non-STEM student for transfer-level statistics. The traditional pathway, by
comparison, is more specifically designed to prepare STEM students who will be taking
pre-calculus and calculus.

The assessment of this approach examined a cohort of 146 BCC students who registered
for pre-statistics during the first two semesters it was offered, Spring and Fall 2012, and
charts their progress through the end of 2013 (a 1.5 year follow-up). As of the end of
2013, 40 of the 156, or 27 percent of the cohort, had succeeded at transfer-level statistics.
(57 percent of the 156 had passed pre-statistics, 76 percent of these had persisted to
transfer-level statistics, and 63 percent of those persisting had succeeded at transfer-level
statistics.) During the same period of time, only 17 percent of 111 students who began
remediation in the traditional pathway at the elementary algebra level had succeeded at a
transfer-level math course. Thus, the success rate, increased from 17 percent to 27
percent, was improved by slightly more than 50 percent.

A number of the students who were successful at statistics were those who had previously
attempted and failed at elementary algebra, and for these students in particular, the pre-
statistics program was a resounding achievement. They likely would never have had the
opportunity to attempt the transfer-level math course, yet they were capable of
succeeding at it. Only a small proportion -- five of the 40 students who succeeded at
statistics, or 13 percent -- had to attempt statistics more than once in order to pass.

The Teaching and Learning Center

The Teaching and Learning Center (TLC) at BCC was established in 2010, in response to
a recommendation from the College’s Basic Skills Committee, based on research cited in
the famous California Basic Skills Initiative (BSI) “Poppy Copy.” The TLC fosters
faculty collaboration on research and analysis, the sharing of effective teaching methods
to address student needs, and opportunities for innovative projects. Instructors from
different disciplines work together on shared goals. One type of activity offered is the
Discuss-Apply-Reflect-Tool (DART), a two-part meeting that provides guided practice
for specific pedagogical approaches. At the first meeting, instructors are introduced to a
technique or activity and given the rationale for its use. In the following weeks, the
participating instructors apply the technique in their classrooms, and the last meeting
consists of sharing the results and outcomes. Another is the Faculty Inquiry Group (FIG),
which allows faculty and/or staff to work on a semester-long project researching in a
specific area of focus. A third is the Peer Observation Pool (POP), which provides a
structure for instructors to visit each other’s classrooms for non-evaluative observation in
order to gain insight into different teaching methods, ways of delivering content, use of
technology, etc. All workshops in the TLC align to the Mission, Vision, and Values, as
well as goals of the College, and they are often focused on specific learning outcomes
and results of assessment.

NRAFT RCC SFTF FEVATTTATION 11/10 202



In 2010-11, the BCC Teaching and Learning Center sponsored semester-long workshops
on multiculturalism and learning modalities conducted by Kimberly Mayfield of Holy
Names College for two subsequent semesters. She engaged participants in discussions,
activities, and pedagogy focused on building a learning community in the classroom,
respecting diversity and encouraging all students to participate in hands-on exercises to
build relationships and strengthen skills, and teaching to different learning modalities and
the needs of students with different learning/working styles. (For example, for one type
of learning modality, students want to hear WHY a particular skill is being taught.) She
shared examples of lessons designed to reach each modality. She also emphasized the
importance of identity within the classroom and engaging shy students by constructing
activities with assigned roles for each student. She worked one-on-one with instructors to
review syllabi and incorporate elements of what was learned in the workshops.

The workshops also allowed for instructors from different disciplines to work together on
the common goals of improving teaching techniques, viewing the classroom as a learning
community, and creating opportunities for faculty to share information about themselves
in a safe environment and find common ground as they learn together. The instructors
who attended the workshops, like those who participated in the Faculty Experiential
Learning Institute as training to teach in PERSIST (see above), participated fully in the
activities as students in order to know and understand the experience their students would
have in the classrooms. TLC activities commonly focus on meeting the diverse learning
needs of students.

Self Evaluation

The College meets this Standard. As evidenced by the College’s PERSIST Program and
the work of the English/ESL and Mathematics Departments, the College uses delivery
methods and teaching methodologies that respond to the diverse needs and learning styles
of BCC students. The Teaching-Learning Center offers pedagogical training in
addressing the learning needs of students. Of the students responding to the 2014 Self
Evaluation Survey, 80 percent agreed or strongly agreed that BCC encourages their
intellectual development, with only three percent disagreeing.

Actionable Improvement Plans

None.

I1.A.2.e, ITA.2.1, [TA.2.g
The institution evaluates all courses and programs through an ongoing systematic

review of their relevance, appropriateness, achievement of learning outcomes,
currency, and future needs and plans. (I1.A.2.e)
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The institution engages in ongoing, systematic evaluation and integrated planning to
assess currency and measure achievement of its stated student learning outcomes
for courses, certificates, programs including general and vocational education, and
degrees. The institution systematically strives to improve those outcomes and makes
the results available to appropriate constituencies. (II.A.2.f)

If an institution uses departmental courses and/or program examinations, it
validates their effectiveness in measuring student learning and minimizes test biases.
(IL.A.2.g)

Descriptive Summary

The faculty and staff of BCC continually review and evaluate courses and programs to
ensure that they are current and relevant. Faculty members can work with department
chairs, the SLO Assessment Coordinator, the Articulation Officer, and the deans to
develop new courses and programs. Documents to initiate new courses and programs are
initially submitted electronically to Curricunet and reviewed by department chairs, deans,
librarians, the Articulation Officer, and the SLO Assessment Coordinator (SLOAC)
before coming to members of the Curriculum Committee, according to a specified
timeline. Members of the Curriculum Committee ensure the academic integrity and
viability of courses through discussion focusing on the integrity of the proposed course
outline of record and consideration of how courses will enhance BCC programs, connect
to SLOs and ILOs, and help students to earn degrees, certificates, and transfer
opportunities. The College Curriculum Committee reviews and determines approval of
all of these courses and conducts ongoing review of existing courses and programs.
Curriculum Committee meeting minutes are posted on the college website. After review
and recommendation by the Curriculum Committee, new course and program outlines are
forwarded to the District Council on Instruction, Planning, and Development (CIPD) and
ultimately reviewed by the Peralta Board of Trustees.

Some courses and programs at the college use rubric-based assessments of essays and
other assignments. For example, the English Department uses a common portfolio
examination for its composition classes. The English instructors work together to score
portfolios, using a locally developed rubric in a double-blind, normed-grading process,
during which graders do not know the source of students’ final portfolios. Discussions of
the assessment findings, the rubric, and the process occur each semester at departmental
meetings; these discussions lead to action plans, which may include revisions of the
rubric and the process. The Modern Languages department uses a similar technique for
assessments. In the American Sign Language department, reviewers assess student
presentations, using a common rubric. Several Institutional Learning Outcome
Assessments, including the assessments of communication and critical thinking, have
applied the same methodology to essays from departments and disciplines across the
College.

Other departments at the College use common test questions for regular assessments. In
assessments of some mathematics courses, for example, the Mathematics Department
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uses common test questions, developed through faculty meetings, with agreed-upon
answers.

For detailed information about SLO assessment at BCC, please see the chapter titled
“SLO Assessment at Berkeley City College” in Section G of this Self Evaluation. This
includes information about how SLO assessment results are shared with students through
course syllabi and about their availability online in Taskstream.

Self Evaluation

The College meets these Standards. The College systematically reviews courses and
programs through the Curriculum Committee and CIPD and systematically engages in
ongoing course and program assessment. Detailed information about SLO assessment at
BCC is available in Section G of this Self Evaluation, titled “SLO Assessment at
Berkeley City College.”

Actionable Improvement Plans
None.
II.A.2.h

The institution awards credit based on student achievement of the course’s stated
learning outcomes. Units of credit awarded are consistent with institutional policies
that reflect generally accepted norms or equivalencies in higher education.

Descriptive Summary

BCC offers collegiate, developmental, and pre-collegiate courses and programs, contract
education courses, and online classes. In all of these courses, credit awarded is based on
students’ achievement of the courses’ stated learning outcomes. Units of credit awarded
are consistent with institutional policies, such as AP 4020 (Program Curriculum and
Course Development) that reflect generally accepted norms or equivalencies in higher
education. All BCC course syllabi contain SLO’s that have been created by faculty and
reviewed by departments, the Curriculum Committee, and the SLO Assessment
Coordinator.

Distance education courses are guided by the same development and evaluation as
traditional courses. Many courses can be taken either face-to-face or online or as hybrid
classes that meet at stated times at the College and are administered online the rest of the
time. All online courses may also be offered as traditional courses.

BCC agreements with CSU’s and UC’s are listed in the College Catalog for courses
acceptable for transfer, as well as on assist.org. These agreements confirm that units of
credit awarded are consistent with generally accepted norms or equivalencies in higher
education.
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Board Policy 4020 (Program, Curriculum, and Course Development) describes
procedures to ensure that “programs and curricula of the District shall be of high quality,
relevant to the multicultural East Bay community and student needs, reflective of the
District’s and College’s Mission, Vision, and Values, and evaluated regularly through
Program Review and Annual Unit Plan updates to ensure quality and currency.”

Self Evaluation

The College meets this Standard. The College awards credit consistent with course SLOs
and generally accepted norms of higher education.

According to the 2014 Self Evaluation Survey, 83 percent of the 320 students who
responded to the statement, “I know the student learning outcomes (what I’'m expected to
learn) for my classes” strongly agreed or agreed, with only two percent disagreeing.
Among the 82 faculty members responding to the statement, only seven percent indicated
that they do not assess student learning outcomes in the classes they teach (these may
have been counselors or librarians), while 63 percent assess SLOs using essays, 70
percent using tests, 65 percent using projects, 62 percent using presentations, 41 percent
using portfolios, and 63 percent using classsroom assessment techniques. Considering
that some of the respondents were counselors and librarians, rather than teaching faculty,
this is a clear indication of the focus at BCC on student learning outcomes. Courses and
programs are assessed in relation to the learning outcomes, as described in Section G of
this report.

Actionable Improvement Plans

None.

I1.A.2.i

The institution awards degrees and certificates based on student achievement of a
program’s stated learning outcomes.

Descriptive Summary

All programs at BCC have established program learning outcomes, which are developed
and reviewed by departmental faculty and department chairs, and are reviewed by the
Curriculum Committee and the SLO Assessment Coordinator; these program outcomes
are published in the College Catalog. They are the bases for program learning outcomes
assessments, and are therefore used to shape and improve programs. Program matrices
demonstrate how students are introduced to, develop, and master student learning
outcomes, and they also show how program outcomes are assessed.
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AP 4025 (Philosophy and Criteria for Associate Degree and General Education) specifies
that “the awarding of an Associate degree... symbolize[s] a successful attempt on the part
of the college to lead students through patterns of learning experiences designed to
develop certain capabilities and insights.” These include

the ability to think and to communicate clearly and effectively both orally and in
writing; to use mathematics, to understand the modes of inquiry of the major
disciplines; to be aware of other cultures and times; to achieve insights gained
through experience in thinking about ethical problems, to develop the capacity for
self-understanding, and to attain knowledge, master skills, develop the
appreciation, attitudes and values needed to succeed and participate responsibly in
a democratic and environmentally sustainable society.

Clearly, this aligns closely with BCC’s institutional learning outcomes: Communication,
critical thinking, computational skills, ethics and personal responsibility, global
awareness and valuing diversity, information competency, and self awareness and
interpersonal skills. Every degree program includes these ILOs, and all degree and
certificate programs have program learning outcomes stated in the BCC Catalog.

Self Evaluation

The College meets this Standard. Through program assessments, the College ensures that
it awards degrees and certificates based on student achievement of stated program
learning outcomes.

Actionable Improvement Plans

None.

Standard I1.A.3.a, I1.A.3.b., and I1.A.3.c.

General education has comprehensive learning outcomes for the students who
complete it, including the following: An understanding of the basic content and
methodology of the major areas of knowledge; areas include the humanities and fine
arts, the natural sciences, and the social sciences. (I1.A.3.a)

General education has comprehensive learning outcomes for the students who
complete it, including the following: A capability to be a productive individual and
life-long learner; skills include oral and written communication, information
competency, computer literacy, scientific and quantitative reasoning, critical
analysis/logical thinking, and the ability to acquire knowledge through a variety of
means. (IL.A.3.b)

General education has comprehensive learning outcomes for the students who
complete it, including the following: A recognition of what it means to be an ethical
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human being and effective citizen: qualities include an appreciation of ethical
principles; civility and interpersonal skills; respect for cultural diversity; historical
and aesthetic sensitivity; and the willingness to assume civic, political, and social
responsibilities locally, nationally, and globally. (I1.A.3.c)

Descriptive Summary

Most students at Berkeley City College complete general education through the
Intersegmental General Education Transfer Curriculum (IGETC), which allows students
to complete transfer requirements for the UC and CSU systems; some students complete
general education through CSU-GE Breadth Requirements or BCC’s Associate Degree
General Education requirements. All of these general education pathways are listed in
the College Catalog, as are the BCC Institutional Learning Outcomes. The College has
mapped these general education requirements to its seven ILOs; the results can be
mapped to the areas cited in Standard ITA.3.a, I1.A.3.b, and II.A.3.c, as seen in Table 39

below.

Table 39
BCC’s General Education Comprehensive Learning Outcomes
GE Area IGETC CSU/GE BCC GE ILO
Humanities, Area 3 C Arts, Area 3 Self-Awareness
Fine Arts Arts/Humanities Literature, Humanities and
(I.LA.3.2) Philosophy Interpersonal
Skills
Natural Area 5 B Phys. Area 1 Critical
Sciences Phys./Bio. Sci. | Universe / Life Nat. Sci. Thinking
(II.LA.3.a) Forms
Social Sciences Area 4 D Soc./Political | Area 2 Soc./ Global
(I.LA.3.2) Soc./Behav. Sci. Behav. Sci. Awareness/
Valuing
Diversity
Lifelong Self-Awareness
Learning - Lifelong U/ - and
(I.A.3.b) Dev. Interpersonal
Skills
Oral and Area 1A A2 Written 4A Engl. Communication
Written Eng. Comm., Comm./ Al Comp.
Communication 1C, Oral Oral Comm. 4D
(II.A.3.b) Comm. Oral/Wr./Lit.
Information [English 1A [English 1A [English 1A Information
Competency focus at BCC] focus at BCC] | focus at BCC] Competency
(IILA.3.b)
Computer 4C Computer Information
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Literacy - - Literacy Competency
(IILA.3.b)
Scientific Area 5 B Phys. Area 1 Critical
Reasoning Phys./Bio. Sci. | Universe / Life Nat. Sci. Thinking
(II.A.3.b) Forms
Quantitative Math/Quant. B4 Math/ 4B Math Computational
Reasoning Reas. Quant. Reas. Skills/Quan.
(II.A.3.b) Reasoning
Critical Area 1B Critical A3 Critical Critical
Analysis/ Thinking Thinking Thinking
Logical
Thinking
(IILA.3.b)
Ethics & American Inst. Ethics and
Citizenship - - Personal
(II.LA.3.c) Responsibility
Civility & Self-Awareness
Interpersonal - - - and
Skills (II.A.3.c) Interpersonal
Skills
Respect for Global
Cultural - - Ethnic Studies Awareness/
Diversity) Valuing
(II.LA.3.c) Diversity
Historical Global
Sensitivity - - - Awareness/
(ILA.3.c) Valuing
Diversity
Aesthetic Area 3 C Arts, Self-Awareness
Sensitivity Arts/Humanities Literature, - and
(ILA.3.c) Philosophy Interpersonal
Skills
Civic & Social American Inst. Ethics and
Responsibility - - Personal
(II.LA.3.c) Responsibility

IGETC and CSU-GE requirements are established by the UC and CSU systemes, so it is
not possible to amend the requirements in order to address all of the areas noted above.
However, lifelong learning and the ability to acquire knowledge through a variety of
means are addressed throughout the courses and programs of the college. The College
ensures that all of the areas cited above are required of all vocational and degree
programs through mapping of courses and programs to the College’s ILOs, as indicated
above, and through assessment of these ILOs. This mapping has been completed for all
courses and programs at the College, and it is a requirement of the Curriculum
Committee that any new courses or programs include learning outcomes which are
mapped to the ILOs. The Planning for Institutional Effectiveness (PIE) Committee
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oversees the planning and implementation of ILO assessments; the PIE Committee and
Department Chairs’ Council analyze results of assessments and create action plans for
improvement.

Self Evaluation

The College meets these Standards. General education, whether through IGETC, CSU-
GE, or local associate’s degree requirements, has comprehensive learning outcomes,
including the following areas: The humanities, fine arts, natural sciences, social sciences,
oral and written communication, information competency, scientific and quantitative
reasoning, critical thinking, ethics, respect for cultural diversity, interpersonal skills, and
global awareness.

Actionable Improvement Plans

None.

I1.A.4

All degree programs include focused study in at least one area of inquiry or in an
established interdisciplinary core.

Descriptive Summary

All degree programs include focused study in at least one area of inquiry or in an
established interdisciplinary core, as can be seen in the College Catalog and on the
College’s Curricunet site.

Self Evaluation

The College meets this Standard. Degree programs at BCC include focused study in at
least one area of inquiry or in an established interdisciplinary core.

Actionable Improvement Plans

None.

II.A5
Students completing vocational and occupational certificates and degrees
demonstrate technical and professional competencies that meet employment and

other applicable standards and are prepared for external licensure and certification.

Descriptive Summary
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Advisory committees exist for programs focusing on vocational and occupational
certificates and degrees. These include representatives from industry and businesses who
help determine student learning outcomes. For example, the Multimedia Arts
Department’s advisory committee includes a representative from Pixar, one from KQED,
and a game designer/animator/TV writer. The Health and Human Services Program
works with local organizations to place their students in internships and help plan
curriculum.The American Sign Language Department (ASL) Advisory Committee
includes an interpreter from Ohlone Community College who teaches career preparation
for interpreting, a representative from the Community Service for the Deaf Video Relay
System, and a representative from the Bay Area Community Access Deaf and Disabled
Telecommunications Program. Instructors and researchers from the University of
California at San Francisco and from Children’s Hospital Oakland Research Institute
(CHORI) serve on the Science Department Advisory Board. CTE committees,
comprised of BCC administrators, BCC faculty, and local high school faculty, meet to
determine articulation opportunities, alignment of courses, and ways in which BCC can
best serve incoming high school students. The recommendations of the advisory boards
are invaluable in ensuring that BCC courses remain current and relevant for students
pursuing certificates, degrees, and transfer opportunities.

Self Evaluation

The College meets this Standard. BCC career-technical education programs utilize
advisory boards to help ensure that students demonstrate appropriate technical and
professional competencies.

Actionable Improvement Plans

None.

I1.A.6

The institution assures that students and prospective students receive clear and
accurate information about educational courses and programs and transfer policies.
The institution describes its degrees and certificates in terms of their purpose,
content, course requirements, and expected student learning outcomes. In every
class section, students receive a course syllabus that specifies learning outcomes
consistent with those in the institution’s officially approved course outline.

I1.A.6.a.

The institution makes available to its students clearly stated transfer-of-credit
policies in order to faciliate the mobility of students without penalty. In accepting
transfer credits to fulfill degree requirements, the institution certifies that the
expected learning outcomes for transferred courses are comparable to the learning
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outcomes of its own courses. Where patterns of student enrollment between
institutions are identified, the institution develops articulation agreements as
appropriate to its mission.

Descriptive Summary

Information about BCC courses and programs is available through the College Catalog
and online. The College makes internal and external transfer-of-credit policies and
procedures available to students through the College Catalog. In the 2013-15 Catalog,
the information on page 18, under “Admissions Procedures,” addresses credit received
from other colleges. The information on pages 50-71, under “Transfer Information,”
details how to transfer credit to other colleges. Information about transfer requirements,
including the Intersegmental General Education Transfer Curriculum (IGETC),
California State University General Education/Breadth, and UC campus-specific
requirements, is also available in the Catalog (49-64). Existing articulation agreements
with four-year universities may be found at assist.org.

BCC counselors provide the initial evaluation of students’ college transcripts from other
accredited institutions and Advanced Placement (AP), International Baccalaureate
Examination Program (IB), and College-Level Examination Program (CLEP) credit
toward degree or certificate completion and transfer requirements. Charts for the use of
AP, IB, and CLEP credit are provided in the College Catalog. (77-79)

In accepting transfer credits to fulfill degree requirements, the College Admissions and
Records evaluator, in collaboration with the District Office of Admissions and Records,
assures that courses used to meet graduation degree requirements, general education
requirements, and major requirements are in alignment with equivalent BCC courses.
The College employs various methods of evaluation depending on the institution from
which the credits are being transferred. Courses from other California Community
Colleges, California State Universities, and University of California institutions can be
accepted based on catalog research and the use of assist.org. It should be noted that
courses in the assist.org articulation system have gone through a rigorous CSU and UC
faculty review and thus would share comparable course content and student learning
outcomes. When it is not clear whether courses may be transferred from other accredited
institutions, counselors will assist students in completing a form for review by the
relevant department chair. This review involves analysis of student learning outcomes
and course content.

AP 4050 (Articulation) and AP 4100 (Graduation Requirements for Degrees and
Certificates) detail district-wide administrative procedures regarding transfer-of-credit.
They are consistent with Title 5, Matriculation Guidelines, CSU and UC transfer policies,
and policies established through the California Community Colleges Chancellor’s Office.

PCCD uses a common course numbering system. All new courses are approved at the

College and sent to the District Council on Instruction, Planning and Development for
review and approval. As a result, courses taken at any college in the District can be
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applied to BCC certificates of achievement requirements, associate degree requirements,
and transfer requirements.

External policies regarding transfer-of-credit mandated by the four-year institutions are
coordinated by Berkeley City College’s Articulation Officer and include articulation of
general education requirements and course-to-course and major articulation. Transfer
Admissions Guarantee (TAG) programs and concurrent/cross registration are coordinated
by a designated counselor. The College Catalog (47-48) provides students with
information about TAG opportunities at the UCs to include Davis, Irvine, Merced,
Riverside, San Diego, Santa Barbara and Santa Cruz, as well as California State
University, East Bay and Golden Gate University. Students also can participate in cross
enrollment/cross registration at the University of California at Berkeley, Mills College,
and California State University, East Bay. General admissions policies for the CSUs and
the UCs and CSU GE Breadth and IGETC information are stated in the College Catalog
and on the college web site. As external policies may change year by year, the
Articulation Officer, a counselor who is responsible for these agreements, and the
Transfer and Career Information Center, in collaboration with counseling faculty, assure
that these policy changes are communicated to students.

The Berkeley City College articulation officer is responsible for developing,
implementing, and evaluating articulation agreements. The articulation officer maintains
many course-to-course and major articulation agreements with many CSU and UC
campuses and a few local independent colleges. Course-to-course, general education,
and major articulations are updated and maintained following the guidelines set forth by
the CSU and UC system offices. This articulation is housed in assist.org. Courses which
have been accepted for transfer to the CSU and UC system are indicated in the Catalog
and the schedule of classes and on advising sheets used by the college counselors.

Through procedures established by the CSU system office and by the University of
California Office of the President, the College also makes use of Advanced Placement
credit, International Baccalaureate credit, and College Level Examination Program credit.
The information is provided to students through the College Catalog. Students work with
a counselor for appropriate use of such credit.

Self Evaluation

The College meets this Standard. BCC students and prospective students receive clear
and accurate information about educational courses and programs and transfer policies.
College processes ensure that, when transfer credits are accepted at BCC, learning
outcomes for transferred courses are comparable to those of the equivalent BCC courses.
The College has established articulation agreements, as appropriate, which may be found
on assist.org or in the College Catalog.

Actionable Improvement Plans

None.
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I1.A.6.b

When programs are eliminated or program requirements are significantly changed,
the institution makes appropriate arrangements so that enrolled students may
complete their education in a timely manner with a minimum of disruption.

Descriptive Summary

Before a program can be eliminated or changed, the proposal must be submitted to the
curriculum committee for approval. If the committee approves the change, then the
proposal is submitted to the district-level Council on Instruction, Planning, and
Development (CIPD). If CIPD approves the change, it is enacted once the Board of
Trustees gives final approval. Programs are only eliminated or significantly changed
after a thorough review of the factors involved, including how students will complete a
program of study for which they have catalog rights.

The District’s Administrative Procedure 4021 (Program Discontinuance/Consolidation)
describes the procedure for eliminating a program at the College.

When programs are eliminated or program requirements are significantly changed or
when students have difficulty completing a program because budget cuts or low student
enrollments have led to cancellations of needed classes, the Office of Instruction works
with department chairs to ensure that students are able to complete programs which they
have begun in a timely manner, with a minimum of disruption.

Within the last six years, the only programs to be eliminated have been certificate
programs in Travel and in International Trade. In both cases, the College made every
effort to ensure that enrolled students were able to complete their certificates in a timely
fashion.

Self Evaluation

The College meets this Standard. The College ensures that students enrolled in programs
which are eliminated or significantly changed may complete their education in a timely
manner with a minimum of disruption.

Actionable Improvement Plans

None.
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II.A.6.c

The institution represents itself clearly, accurately, and consistently to prospective
and current students, the public, and its personnel, through its catalogs, statements,
and publications, including those presented in electronic formats. It regularly
reviews institutional policies, procedures, and publications to assure integrity in all
representations about its mission, programs, and services.

Descriptive Summary

BCC students and prospective students receive clear and accurate information about the
College. The College Catalog describes degrees and certificates in terms of their
purpose, content, course requirements, and program learning outcomes. The College
represents itself clearly, accurately, and consistently to prospective and current students.

BCC instructors are required to submit all course syllabi to the administration at the start
of each semester. They are required to include SLO’s consistent with those in the course
outline of record in all course syllabi.

The College informs students about courses, programs, and transfer policies through a
variety of means: The BCC Catalog, publications, and website, and syllabi which specify
course requirements and student learning outcomes. In the 2014 Self Evaluation Survey,
of the 316 students who responded to the statement, “The BCC Catalog is informative,”
78 percent strongly agreed or agreed, with only three percent disagreeing, and four
percent indicating that they don’t know or that the statement doesn’t apply to them. In
the same survey, 67 percent of the respondents indicated that the Catalog was accurate,
with only eight percent disagreeing, and four percent indicating that they don’t know or
that the statement doesn’t apply to them. Similarly, 81 percent of students indicated that
the College Schedule is informative, with only three percent indicating that they disagree
and one percent indicating that they don’t know or that the statement doesn’t apply, and,
finally, 72 percent strongly agreed or agreed that the schedule is accurate, with only six
percent disagreeing and one percent saying that they don’t know or that the statement
doesn’t apply. In response to the statement, “the following work for me, students replied
as follows:
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Table 40
Student Satisfaction with BCC’s Electronic Means of Disseminating Information

The following work for me:

Strongly Agree | Somewhat | Disagree Don’t Total
Agree Agree Know/NA | Respondents

BCC 41.03% | 38.45% 14.1% 5.77% .64% 312
Website

Passport 36.51% | 41.27% 15.56% 6.67% 0% 315

Moodle 44.3% 37.97% 8.86% 3.16% 5.7% 316

Turnitin.com | 36.22% | 28.53% 8.33% 4.81% 22.12% 312

Peralta email | 19.54% | 23.45% 23.13% 25.14% 8.47% 307

Flyers/ 20.85% | 29.97% 24.1% 10.42% 14.66% 307

brochures

Clearly, students are satisfied with the various means BCC utilizes to disseminate
information to them.

The Berkeley City College Catalog (hard copy and online) describes courses and lists all
necessary information pertaining to degrees and certificates. Program descriptions
include both requirements and SLOs. Other College publications, including brochures,
further communicate this information to students.

The Catalog provides an extensive listing of step-by-step procedures and suggestions for
transfer. Please see II.A.6.a for more information about this.

The Transfer and Career Center contains catalogues for four-year schools that list transfer
requirements, and the Center regularly hosts representatives from colleges and
universities at tables that are situated directly inside the entrance to the institution to
make them visible to students. The schedules for visits are posted widely throughout the
College and also noted in the BCC calendar.

Policies and procedures are regularly reviewed at the district level, through PBIM, and
approved by the Board of Trustees; the last review occurred in the 2013-14 academic
year. All policies and administrative procedures are available on the “Board Policies”
website.

Berkeley City College faculty and staff, under the leadership of the Public Information
Officer (PIO), pay careful attention to all college publications to ensure accuracy and
quality. Each instructional and student services department in the College annually
reviews its publication in March and April, makes updates as needed, and submits these
to the PIO, who makes necessary changes and produces the updated publications. Every
two years the College publishes an updated College Catalog and in off years publishes a
Catalog Addendum in order to keep information current. The Catalog is available online.
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Self Evaluation
The College meets this Standard.

Through the College Catalog and other publications, students receive clear, accurate
information about educational courses and programs and transfer policies. In their
classes, students receive course syllabi which include course requirements, and learning
outcomes consistent with those in the course outline of record. The College regularly
reviews its publications and policies to ensure integrity in its representations about its
mission, programs, and services.

As is noted above, in the 2014 Self Evaluation Survey, of the 316 students who
responded to the statement, “The BCC Catalog is informative,” 78 percent strongly
agreed or agreed, with only three percent disagreeing, and four percent indicating that
they don’t know or that the statement doesn’t apply to them. In the same survey, 67
percent of the respondents indicated that the Catalog was accurate, with only eight
percent disagreeing, and four percent indicating that they don’t know or that the
statement doesn’t apply to them. Similarly, 81 percent of students indicated that the
College Schedule is informative, with only three percent indicating that they disagree and
one percent indicating that they don’t know or that the statement doesn’t apply, and,
finally, 72 percent strongly agreed or agreed that the schedule is accurate, with only six
percent disagreeing and one percent saying that they don’t know or that the statement
doesn’t apply. As is shown in the chart above, students also indicated satisfaction with
electronic means of disseminating information about the College.

As was also mentioned above, 83 percent of the students responding to the 2014 Self
Evaluation Survey indicated that they strongly agreed or agreed that they “know the
student outcomes (what I’'m expected to learn) for my classes,” with only two percent
disagreeing and three percent indicating that they don’t know or that the statement
doesn’t apply to them.

Actionable Improvement Plans

None.

II.A.7

In order to ensure the academic integrity of the teaching-learning process, the
institution uses and makes public governing board-adopted policies on academic
freedom and responsibility, student academic honesty, and specific institutional
beliefs or world views. These policies make clear the institution’s commitment to
the free pursuit and dissemination of knowledge.
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II.A.7.a

Faculty distinguishes between personal conviction and professionally accepted views
in a discipline. They present data and information fairly and objectively.

Descriptive Summary

BCC’s Values include “A Focus on Academic Excellence and Student Learning.” Along
with academic excellence comes the commitment to honesty and integrity for both
faculty and students.

Peralta Community College District Board Policy 4030 addresses Academic Freedom,
including intellectual freedom and responsibility and freedom of speech. It clarifies the
“obligation” on the part of faculty members “to discuss and to interpret fairly and
objectively facts and ideas related to the instructor’s assignments” and to “show respect
for opinions held by others.” In addition, the Peralta Federation of Teachers union
contract, Article 4, specifies that faculty “have the freedom and right to express differing
opinions and to foster and defend intellectual honesty” as they adhere to district-approved
course outlines.

Expectations regarding student academic honesty are articulated in the College Catalog,
under “Student Code of Conduct,” which refers to “[d]ishonesty, such as cheating [or]
plagiarism (including plagiarism in a student publication).” (291) and describes
consequences for dishonesty (292).

BCC does not advocate “specific institutional beliefs or worldviews.” As is consistent
with its Mission, Vision, and Values, the College strives to address worldwide issues of
concern with open engagement and encourage discussion of all points of view. The
Global Studies Club, for instance, held many meetings in the fall of 2013 to discuss the
possible U.S. bombing of Syria. All students were free to express their views and give
evidence for their opinions.

Self Evaluation

The College meets these Standards. It clarifies policies regarding academic freedom and
responsibility and student academic honesty. As a public community college, BCC does
not advocate specific institutional beliefs or world views.

Actionable Improvement Plans

None.

II.A.7.b

The institution establishes and publishes clear expectations concerning student
academic honesty and consequences for dishonesty.
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Descriptive Summary

The College publishes its policy about academic honesty on both the College and the
District level. In the BCC Catalog, violations of student conduct are addressed under
“Academic Integrity/Academic Honesty for Students.” (302) Included in the list of
violations are specific types of cheating, plagiarism, and “other specific examples of
academic dishonesty.” The catalog is available in both hard copy and on the website.
Consequences for academic dishonesty, including possible forms of disciplinary action,
are explained in Administrative Procedure 5500 (Student Standards of Conduct,
Discipline Procedures and Due Process). This procedure clearly details the “misconduct
that may result in disciplinary action,” including “dishonesty such as cheating [and]
plagiarism ... or furnishing false information to the college,” as well as possible
disciplinary actions and processes.

Instructors regularly communicate with students about the importance of academic
honesty and are urged to add policies about plagiarism to their syllabi.

Many instructors who require writing assignments in their classes use Turnitin, a website
that allows students to submit their work online, lets instructors critique and grade work
online, and effectively detects plagiarism in essays. Turnitin is becoming more popular
at BCC, as it provides a clear standard by which a student’s work is measured. During
the period from August 2013 to August 2014, 64 instructors at BCC used Turnitin, and
work was submitted to these instructors by 6,760 BCC students (duplicated headcount).

Self Evaluation

The College meets this Standard. The College Catalog publishes clear expectations
concerning student academic honesty and consequences for dishonesty, and AP 5500
(Student Standards of Conduct, Discipline Procedures and Due Process) details
consequences for academic dishonesty at the College.

Actionable Improvement Plans

None.

Standard I1.A.7.c

Institutions that require conformity to specific codes of conduct of staff, faculty,
administrators, or students, or that seek to instill specific beliefs or world views, give

clear prior notice of such policies, including statements in the catalog and/or
appropriate faculty or student handbooks.
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This Standard does not apply to BCC.
Standard I1.A.8

Institutions offering curricula in foreign languages to students other than U.S.
nationals operate in conformity with standards and applicable Commission policies.

This Standard does not apply to BCC.
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Standard I1.B — Student Support Services

The institution recruits and admits diverse students who are able to benefit from its
programs, consistent with its mission. Student support services address the
identified needs of students and enhance a supportive learning environment. The
entire student pathway through the institutional experience is characterized by a
concern for student access, progress, learning, and success. The institution
systematically assesses student support services using student learning outcomes,
faculty and staff input and other appropriate measures in order to improve the
effectiveness of these services.

Introduction

Berkeley City College (BCC) recruits and admits diverse students who are able to benefit
from its programs and services, and ensu